
Master’s degree in 



–

–

–



“ ”

“ ”

material effects on people’s lives. This thesis is therefore also an effort to make visible 

is too often treated as marginal or “exceptional”: the political everyday 

“ ”

Governance is also a deliberate political positioning regarding the very nature of “human 

rights”. Indeed, we are interested in shifting the analytical point of view away from the 

accepted “natural” order and, therefore, shapes the moral conduct of society. The core of heteronormativity 



Freire were foundational for our work because Freire’s reflections on oppression, 

e rather than a neutral transmission of content. Freire’s critique of banking 



experiences. In the Argentine context, Adriana Puiggrós’ contributions are central for 

and social struggle, as well as for thinking the “popular” as a political field of contestation. 

Foucault’s reflections on biopower help us analyze how life and death are governed 

ations and “normality”.



Argentina’s trans* and gender

framing people’s words through 

interviewees’ voices more directly, including their conceptual choices and the local terms 

“

”



actively avoiding what could be seen as “data extraction”. This is a met

“ ”

of view, since what is often presented as “objective” tends to 



“ ”

In this regard, we treat visual and artistic practices not as illustrative “add ons”, but as 

“ ”

person plural, “we”. This is because the present 

“ ”

the same applies to Sivia’s version) is the product of 

“ ”

case study; and Silvia’s, which analyses TTNB popular educational experiences outside 



“x” in Spanish and “they” in English refers to a broader spectrum of gender expression 

“Trans*” or “T*” signals heterogeneity pointing to the variety, fluidity and historical 

“trans” as a single 

“Argentina”. This nation

who have inhabited these territories long before the name “Argentina” existed. We are 

(Mapuche’s language), 



versions of the thesis (mine and Silvia’s), and they provide the common theoretical, 

“ ”

Silvia’s version offers a comparative map of TTNB popular educational projects outside 

we use “popular education” not as a fixed definition, but as a contested field shaped by 

this field like Freire’s 



possible or impossible. Education, here, cannot be reduced to “individual mobility”: it is 

“EFETT” documents and other movement archives), we mention practices such as 

governance not only by “including” TTNB students, but by transforming what inclusion, 

“

”

“ ”



tensions between legal recognition and institutional violence since Argentina’s normative 

“ ”

“ ”

“

”

as a methodological “problem” to hide, but as part of the knowledge the chapter produces 

Silvia’s third chapter builds a comparative “map” of TTNB educational experiences 



neutral technologies. Mentioning Silvia’s chapter within my thesis is important because 



–

distinguish between a ‘banking’ and authoritarian education and 

lo popular, siendo lo oficial entendido como una “ ”

político popular remite a un horizonte de justicia e igualdad. Donde se pueda “ser parte”. 

[…] El espacio político de lo popular organiza un nuevo imaginario. Es alternativo en el 

In this thesis, we do not use “popular education” as a settled definition. Instead, we use it 

call “popular education” is recognizable not by a single method but by recurring 

The Frerian concept of ‘banking education’ will be 



con categorías definitivas, no podemos decir “la educación popular es esto”. […] Hay 

critiques of heteropatriarchy and colonialism. It encountered with Brazil’s 

(Landless Workers’ Movement) and its Pedagogy of the Land, as well as with 



such as Venezuela’s Bolivarian process and Bolivia’s efforts toward decolonization.

people’s legitimacy and decides who can appear as “a student” in the first place.



use “annihilation” deliberately here to underscore how powerfully the schooling system 

popular education is framed not only as an “alternative pedagogy,” but as a cr

America: Paulo Freire’s conceptualization of the 

communities and oriented toward transforming them. In Freire’s 

dialogical process in which subjects (both ‘students’ and ‘educators’) name their 

Freire’s notion of popular pedagogy can be explored in depth across his writings, beginning with 

Freire’s naming of subjects as ‘oppressed’ «rather than merely ‘poor’ [Ed. Note: poor in the sense of 



las cuestiones centrales que plantea Paulo Freire. Porque el concepto de “educación dialógica” 

, who revisits Freire’s notion of education as 

foregrounds Freire’s insistence that liberation cannot be produced by transmitting 



–

–

“ ”,

he invader’s gaze and to internalize inferiority as a norm. 

Consequently, in the formulation made by Fernández Mouján, Freire’s proposal of 

“colono”, poderoso y opresor. Por ello, el concepto que construye sobre la realidad no se 

not granted a space of recognition; when they are “heard,” it is largely i

and silence them. Read in this way, we could say that Freire’s insistence on dialogue and 



In the Frerian conceptualization of popular education it’s clear that liberation cannot be 

with the concrete realities of people’s lives. In those exchanges, he 





social relations are not ‘private’ matters outside politics, but key terrains where 

resonates with Freire’s 

refuses to treat theory as an external illumination of people’s lives. Her approach aligns 



“iluminar” el de las experienc

Korol’s view on popular education implies that people’s experiences, especially those 

that have been historically excluded from ‘legitimate’ knowledge, are not raw material to 

construction of strategies of transformation. Moreover, Korol’s

called “representatives,” but 

becoming active and incisive political subjects in struggle. It is here that Korol’s proposal 



Desde el siglo xix “educación popular” […] era un significante disponible para nombrar una 

novedad, la de la educación del “pueblo”. En el Simón Rodríguez que a principios del siglo xix 

“ ”

–
Simón Bolívar’s teacher and mentor. He is considered a key figure in 



captures the modernity of Rodríguez’s position when he argues that Rodríguez states «

“civilizing” program. 

We retain the term “ind*os” as it appears in the original quotation for methodological transparency; 

For a wider and deeper analysis of popular education’s trajectories in South America, cfr.: Holliday, J. O. 



is a “new” invention, but because its more radical meanings were historically displaced 

Within this longer story, Freire’s contribution can be understood as the most elaborated 



As Puiggrós notes, «Luiz Inácio ‘Lula’ da Silva y Néstor Kirchner en 2003, y 



to formal “democracy” did not automatically reverse this trajectory. Instead, subsequent 

repression and by neoliberalism’s individualizing dynamics. 

unfolded across a heterogeneous landscape: recovered factories, unemployed workers’ 

presented as the only viable route to ‘modernization’, while the public narrative framed 

signals a broader shift in the state’s role in guaranteeing educational access and equity. In 



in concrete, everyday ways. By the end of Menem’s second term (1995–

–

neoliberal cycle’s 

President of Argentina from 1989 to 1999. He is best known for the country’s neoliberal turn in the 1990s, 



state offloads its collapse onto people’s 

“ ”. This slogan condensed a generalized rejection of political elites 

and of the existing order. The government’s response relied with the declaration of a state 

a generalized “anti system” sentiment. In fact, many mobilizations articulated concrete 

flight. The restrictions froze much of people’s savings and sev



Recovered factories, teachers’ cooperatives, unemployed workers’ movements, unions 





ion. These “practical” issues soon became 



projects that had often been described as ‘secondary schools for youth and adults’ 

form of recognition under the Planning area of the city’s Ministry of Education, being 



(hence in Silvia’s thesis). On the other hand, the case of “ ”

–

Authors‘ elaboration of Luppino, 2022, p. 48; Looking at the table, specifically at the last vertical row 





state’s argument for refusing further officialization of BP, on the grounds that the “gap” 

promoted by Mauricio Macri’s national government and by authorities in the Province 



‘ ’

selective rather than comprehensive. Based on Wahren’s

pedagogical organization works in practice and why their “school form”



2015). In this context, the ‘goal’ of finishing 



they are rooted is offered by Aguiló and Wahren’s 

clarify why BP are not simply ‘schools in poor neighborhoods’ but political

produced. To name this, the authors draw on the concept of “

” (Santos in Aguilò 

political projects aspire to generalize. Treating BP as ‘fields of social experimentation’, 

extractive appropriation. Consequently, BP are not external institutions “inserted” into 



governance and can maintain a rigid “externality” in relation to the community, 

territories. Their daily functioning is shaped by the movement’s forms o

spaces where people can “think do” their world critically questioning 



processes over quantitative grades that merely “measure” content acquisition. (Wahren

‘schools as social organizations,’ highlighting that their educational form is inseparable 

only the state “from above” or private enterprises can l

signified through the school’s immanence to the organization and the territory, 



within Argentina’s contemporary field of popular education.



–



construction of ‘sex’ that supports these various regimes of power?

Butler’s

crucial bridge between Butler’s propositions and the specific historical emergence of 



dissident lives as “other.” 

existentes acerca de las llamadas ‘desviaciones sexuales’ pertenecen al campo de derecho 

considered “antisocial” and “linked to crime.” 

stigmatization of TTNB people has deep institutional roots in the Argentina’s context.

identity and social role, it reveals the cultural and political nature of “natural” diffe

munity. Her work reclaims the term “ ” as a space of pride 



education, precisely the domains Butler identifies as producing and regulating “sex.” 

ern modernity’s order. Thus, Butler’s critique of the regulatory nature of discourse 

aligns with Lugones’s analysis of coloniality: both reveal that the “truth” of sex is a 

This connects back to Chapter I’s decolonial emphasis: the production of valid subjects 

under one’s chosen name, to be addressed through affirmed pronouns and to 



This framework has the aim to clarify the mechanisms through which Argentina’s 

Michel Foucault’s 

In the Foucauldian sense, the state’s power over life does not merely repress; it produces 



as a disturbance to “public tranquility” and prohibited its practice near schools, churches 

[…] a surveillance that makes it possible to qualify, to classify and to punish.

refers to a bribe, an illicit payment or “kickback” demanded or offered to a public official 



31,7%”), and torture (F

diffusion of these patterns of violence. Rather than locating harm exclusively “in the 

street,” these sources show that violence is frequently concentrated precisely within state 





address. Butler’s how language produces the fiction of “sex” that 

misnaming is not neutral; it reinstates the regulatory fiction of “sex” through which 

Argentina’s 2012 Gender Identity Law (Ley 26.743) recognizes every person’s right to have their self

required. It includes protections for dignified treatment, such as using a person’s chosen name 



…

…

–



prostitutas y travestis no podrán alterar la tranquilidad pública […] se 

a normalizing judgement […] a 

Foucault’s

causes it to proliferate […] to what reinforces the species, its stamina, its ability to 

…



would describe as a “biopower” operating through both discipline and 

Discipline ‘makes’ individuals […] it is the specific technique of a power that 



In line with our thesis’ overall approach, the discussion draws on statistical evidence 



population’s trajectories into informal economies under conditions where discrimination 

lives. Even where the text does not reduce the issue to “lack of will” 

or “individual choice,” the proportion indicates a labor structure in which access to legally 

exclusion: 51.5% report having “never had a job,” and 88% report never having had a 

is not a simple “improvement narrative” relative to 2016: it indicates a partial 



by “open” labor markets: among the 13.5% who report formal employment as their main 

evaluation. The relevant legislative framework is the Ley N° 27.636 (“Diana Sacayán–

Lohana Berkins”), which establishes a labor quota for 

outlines the law’s operational components, 

Perchivale and Ansardi’s

quantitative benchmark that clarifies why the “1%” quota cannot be treated as a sufficient 

Ministry’s monitoring; the law sets a two



TTNB subjects from “inadmissible” applicants to institutional candidates.

Propio’s housing chapter shows how “access to a roof” is not merely a private sphere 

(shelters) often do not respect gender identity; in “female” shelters, trans women may be 

“danger”.

–



clearly that labor insertion is not just “income,” but a gatekeeper to 

Health access must be read through the same lens: not simply as “service utilization,” but 

This reliance on public systems should not be interpreted as evidence of “successful 

inclusion” on its own, because the same sources document how institutional forms and 

…

discrimination is experienced, underscoring that “access” is continuously mediated by 

dignity, is not reducible to “having a hospital or a structure nearby.” Being considered 



regarding hormone treatments guaranteed by the law, there are not “relevant differences” 

edentials, by distributing legitimacy and “respectability” in a neoliberal 



with Freire’s critique of “banking” education: a model in which students are positioned 

…

and quotes a teacher’s humiliating address 



…

(p. 93) and the report’s own survey data on bathroom use in 

while others are routed to a bathroom they were not comfortable going. “Inclusive” 

(p. 93) “Inclusion” cannot be reduced to formal admission: the 

schools’ bathrooms. If Flor’s testimony shows the cumulative force of 

built into the school’s material and architecture, where “neutral” routines distribute 

that educators must be committed to their own “self actualization” if the classroom is to 

their thoughts and feelings. Read alongside Flor’s accounts of ridicule, misnaming and 

institutional hostility, hooks’ point is not abstract: where pedagogy is cruel, vertical and 

exclusion even before any formal “dropout.”

(ESI) refers to Argentina’s comprehensive sexuality education framework 

of Education approved national “ ” as a common, obligatory baseline for ESI in 



tity recognition, recalling the 2018 case in which, even after a student’s 

same to schooling and ESI delivery: when institutions cannot “place” TTNB lives within 

What becomes directly relevant is hooks’ insistence that learners are not empty 



cannot be framed as a “solution” that places the burden of adaptation on TTNB people; 

an implicit expectation that “all the should go to school” in order to become eligible 

educational spaces is not simply that they “include” 

is enforced. In hooks’

“ ”

ng learners’ experience as a starting point for critical reflection and 



pedagogies, is not reducible to “access” understood as mere physical entry into a 

“insider versus outsider” boundary is often predetermined.

the bureaucratic violence of registries and “legal names,” the tacit curriculum of 

shame and silence. hooks’ proposition that liberating education requires a holistic 

presence of “mind, body, and spirit” is useful precisely because it makes explicit what 



“Mocha Celis”, inaugurated on 11 November 2011, is 

“failure.” “ ”

only two stable genders, it does not merely “fail to include” TTNB subjects but it actively 

“

”

ooks’ 

participant’s attachment to “ ”

Pero tienen que amarla como yo la amo […] Esta escuela le puede enseñar a otras 



pedagogical reversibility: the “marginal” institution becomes a teacher for mainstream 

“ ”

(p.167), indicating that the school’s mission exceeds 



“ ” operationalizes this “integral approach” (

Mocha’s rights

al sphere: Mocha’s practices are made possible by 

procedures and in responding to problems that “exceed” schooling narrowly defined. This 

80). This resonates with hooks’ insistence that teaching must create conditions where 

learning can “begin” at the deepest level through care for students. If mainstream 

“ ”

as an isolated “exception,” but as a generative precedent. The EFETT reports explicitly 



“ ”

exclusionary terminality center “Maite Amaya” (Córdoba), 

school “Shirley la Bombón” (La Plata), an Espacio Educativo 

describe the “Espacios Educativos Trans de la Ciudad de Reconquista (Aula Trans)” as 



educational spaces become hubs for restoring social rights precisely where the state’s 

“ ”

(p. 21) The content of this testimony is not limited to “academic 

success.” It speaks of sociality, future orientation

EFETT’s recommendations for food support and for improving conditions for TTNB 

clarify that “inclusive education” is a concrete politics of redistribution and collective 

claim connects with hooks’ critique of educational domination: if structural exclusions 

are left intact, “inclusive” practices risk becoming containment strategies that 



trans labor quota and inclusion. The encounter’s federal c

is “for,” and into the institutional practices that silently reproduce gender

hooks’ insistence on the classroom as a radical space offers a critical language to interpret 

“Mocha Celis” in Buenos Aires, grounded in our three

–



range participation in everyday school life, the chapter reads “Mocha Celis” as 

material conditions of attendance and belonging. It reconstructs the school’s genealogy 



–

“ ”

“ ”

es a structural component of the school’s political

pedagogical project and represents one of the chapter’s main analytical nodes. In other 

“ ”

narrative component, in the wake of a form of ‘auto ethnography’ that we considered 

thesis. In fact, the authors’ continuous presence in the school spaces, for several hours a 



the outsiders know what this project is like for TTNB’s lives and the broader pol

analytical and critical gaze on specific aspects of the school’s functioning and practices, 

“ ” and content published on the school’s Instagram page. A map locating the 



ticas áulicas y en la cultura escolar […]» (p. 17).

disciplines students’ bodies. Rights are undermined in very concrete ways, and the impact 

“ ”

shape what “returning to school” can mean and what kinds of supports become necessary 



“ ”

“ ”

“ ”

“ ”

lucha contra nuestras familias, que nos expulsan a temprana edad…lucha contra las instituciones 

escolares, que nos cierran las puertas…lucha contra el sistema médico, que nos considera una 

execrable patología…lucha contra los empleadores, que se desmayan c

la imagen que tienen ante los ojos…lucha contra los poderosos medios de comunicación, 

que…fortaleciendo un estereotipo cada vez más alejado de lo que somos

“ ”



installs as “common sense” in schooling, and it opens a different horizon for what 

To begin with, Mocha Celis’ genealogy is directly embedded in the political 

ned which “assigned places” 

stressing that ‘ ’. Another relevant moment, 

magazine ‘Gay NX’ to debate issues affecting sexual minorities. There, pers



“ ”



underscore what this “ ” conjuncture actually means: it was the outcome of 

“ ”

“ ”



of Silvia’s thesis, in order to 

“ ” the project through an articulation with a national LGBT 

The choice of the school’s name is another step that deserves attention, particularly from 

“ ”



“ ”

“ ”

“ ”



time working hours, hence a “classic” morning schedule would have reproduced a

priority if minimum conditions of support are absent. The institution’s early response, 

sense schooling, might be labelled “extraordinary”, yet in “ ”

the project’s horizon. The director recalls that, in the early days, those building the 



“ ”

The school’s relationship with territory reinforces this reading though. Mocha is located 

. Source: author’s elaboration

“ ”, where the school “takes itself to the 
street” through performances, music, food, and community activities. It functions as a collective celebration 
and a political act of visibility, claiming public space for TTNB lives and making the school’s project 



“ ”

In everyday school, rather than an “infrastructure 

detail” it is read as an institutional message: bodies do not have to justify themselves, hide 

This also becomes visible through students’ testimonies, especially when they describe 



expression that do not conform to the demand to “pass” as a coherent binary category. In 

concerns the possibility of inhabiting one’s gender without the constant pressure to fit a 



conomy’s teacher and ‘ ’ 

Freire’s 

lo que importa es que selección de literatura se hace […]. En la asignatura de Historia, por ejemplo, 

en la redacción de las estadísticas de “con nombre propio”, “revolución de las mariposas.” etc. 



– Source: Mochas’ Instagram



materials that also form part of this thesis’ bibliography. Classroom work also 

“learning” and “life” does not hold easily here. 

ado’s

“ ”

popular and critical education and therefore aligns with the BP’s overall framework. Yet 



“ ”



[…] en el aula tengo un rol.» 

Virginia Silveira, former professor at “Mocha Celis”. Source: Mocha Celis



“ ”

“ ”

surveillance over what can be said, shaped by families’ pressure and school rules. They 

“ ”

For that reason, it is analytically important to treat teachers’ gender non



“ ”

“ ”

“ ”



“ ”

“ ”



, to use Paul Preciado’s 

“ ” that put the gender binary into question.

“ ”

to classrooms and to “the educational” in a narrow formal sense. It must 

concrete conditions that shape people’s lives. Beyond the kitchen and the snacks already 

“ ”

“ ”

by volunteers from many parts of the world. The scale matters because it shows how “the 

school” is continually stretched to meet needs that are not external to education but 

“ ”

“ ”

“ ”



rationale is tied to stigma and to the narrow range of jobs socially deemed “appropriate” 



relevant here, because entering a ‘common’ work environ

simple outcome of “training”, but becomes a process that requires time, support and 



function as embodied tools for everyday “technologies of resistance”. In addition, the 

“ ”

At the same time, “Mocha Celis” 

“ ”

the school’s walls and it often remains present 24/7 in the lives of workers. There is also 

“ ”



–

“ ”

“Mocha’s”

“ ”



Students and teachers at a protest. Source: Mochas’ Instagram page

“ ”

as a project that does not fully reject “school form”. In several respects it remains closer 

“ ”

“ ”

“Mocha’s”

possible. Here the comparison with Silvia’s analysis of TTNB 

“ ”



“ ”



“ ”



names a refusal of “banking” schooling. It names a practice of 



exposure to violence. Under these conditions, “access” to school is never just a matter of 

“

” “ ”

“ ”

“ ”

“Mocha’s”

“ ”

“ ”

“ ”

“ ”



“ ”

supposedly neutral institution. They show that what is often called “neutral education” is 

“



”

landscape discussed through Silvia’s



“ ”



Los bachilleratos populares de Argentina como “campos 

de experimentación social”. Argumentos, 

–

y p

Bodies That Matter: On the Discursive Limits of “Sex”.

https://educacionute.org/wp-content/uploads/2016/05/Afectos-pedagogias-infancias-heteronormatividad-PONENCIA-2.pdf
https://educacionute.org/wp-content/uploads/2016/05/Afectos-pedagogias-infancias-heteronormatividad-PONENCIA-2.pdf
https://educacionute.org/wp-content/uploads/2016/05/Afectos-pedagogias-infancias-heteronormatividad-PONENCIA-2.pdf


Freire’s theory.

Tranvestite Students’ Free Development of their Gender Identities in Bachillerato 

https://www.academia.edu/15548381/Popular_education_in_Argentina_a_look_through_Paulo_Freire_s_theory
https://www.academia.edu/15548381/Popular_education_in_Argentina_a_look_through_Paulo_Freire_s_theory
https://www.jstor.org/stable/4640051
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–
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–
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