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INTRODUCTION

International mobilityhas become aissueof growing interest over the last yea@obaliza-

tion indeedis changing the society we live in, increasingly leading companies to expand out
of national borders and wagksto deal with an international dimension in their jobisis top-

ic has important implications not only for the labour market, but also fdri¢jiner education
sector which has to provide young people with the right set of competencies to sncaeed
global businesenvironment for example,recent research shows thatercultural skills,
adaptability, communication and relational capabilitesd foreign language fluenchave
become fundamental requiremefus graduate nowadaysTo achieve this goal, universities

are paying increasing attention to internationalize their educational offer and student mobility

programs play a role of paramoumiportance in this sense.

According to these considerations the present researgle decided tanvestigate the im-

pacts ofstudy abroace x per i ences on graduatesdé professi
lysing whether and how different characteristaf the programs influend® the degree of

career internationalization, and (ii) the extent to which students gain valuable skills in the

markeplace.Thiswork is structured as follows.

Chapter One introdusehetopic that represents the backgrouwiaurresearch, by exploring

the main current trends the global labour market and in student mobiligfter explaining

how these two issues are intertwined, insights on internationalization of higher education in
Italy and European Union are providledwih dat a about young peopl e

ing abroad activities.

Subsequently, Chapter Tvi®dedicated to the analysis of the effects of student mobility, with
a comprehensive review of the existing literature on this topic. Research has eapaitgled
in recent years, covering a wide variety of outcomes that canrbenarized ito three main

areas: kills acquisition careerdevelopmentpersonal growth

The dissertation continues then by presenting;hapterThree, the general framework and
the structure of the empirical investigation. First, contributions to the literature are underlined
with a focus on how the presestudydifferentiates from previaiworks onlearningabroad

outcomessecondtheresearch question is outlined ahe analytical models to address it are

1
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offered. Afterwards the methodology used ttesignthe research andb collect datais de-
scribed: our study, indeed, was conduar@ sample of business graduates of the University
of Padovaby means of a questionnaire we developed in order to gather all the necessary in-

formation

Finally, in Chapter Four the empirical models sstedwith two types of statisticgbroce-
dures first linear regression is performed to understand the kiathof relationshipthat ex-
ists amongthe variables, and then simple and multiple mediatwe applied to enrich the
analysis an@ddmore precise considerations the effects of study abroad onesarinterna-
tionalization. After examining theesultsobtained,implications of thepresent researctor

organizations and higher education institutiansdiscussed in the end.



1. CHAPTERONE

STUDY ABROAD PROGRAMS AND

GLOBAL LABOUR MARKET MOBILITY

This chapter will start by introducing the topic of internationalization of higher education, in
which student mobility plays an portant role, being the most popular approach adopted by
institutions. Then, the analysis will focus on how international student mobility integrates into
the broader framework of global mobility in the labour market. These two topicstedsnm
highlyreet ed, since todayo6és fast changing and ¢
tional and intercultural competences to gradudtksrefore, current labour market trends will

be examined, highlighting especimdbility peopl e
Subsequently, the chapter will provide an overview of the ltalian trends about study abroad
experiences. The most popular mobility programme is definitely the Erasmus, to which Italy
participates along with all Member States of EU. Given theomapce of this Programme in
promoting the internationalization of higher education systems and in strengthening the skills
of individuals, it seems useful to address its most relevant aspects and to show the latest key

figures about Euityopean studentsd mob

1.1 Internationalization of higher education and global mobility in the labour

market: relationship and trends

International mobility is a very current topic, concerning both higher education and the labour
market. Globalization has completely transfied society and has melted boundaries across
countries, leading to an increasingly connected world. Economies are becoming more and
more integrated and businesses are facing many challenges to succeed in a global and ex-
tremely dynamic marketplace. Onlyrtake some examples, nowadays companies often have

to deal with international suppliers and customers, and locating value chain activities abroad
to reduce costs or to be closer to customers is becoming very important in order to sustain
competitive advantge. Globalization is changing also the way people work: employees have

to interact with individuals from different backgrounds, work in intercultural teams, undertake

international assignments, travel frequently and even relocate abroad for job purpeses. T
3
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main labour trends connected to global mobility will be analysed further in this section. As a
consequence of this evehanging external environment, employers are looking for workers
with the adequate skillset to be effective in an international xbnteosscultural compe-

tences, foreign languages fluency and the ability to adapt to new and unexpected situations are

examplesoftoy al ued skills in todayés | abour market .

1.1.1 Internationalization in higher education institutions: approaches and motiva-

tions

To prepare students to enter a global marketplace and to equip them with the right compe-
tences to succeed, universities are paying increasing attention to gaining an international di-
mension. Indeed, the accelerating rate of globalization is having mapacisalso on the
strategies, activities and policies adopted by higher education institutions. It is worth saying
that, in the context we are considering now, globalization and internationalization are differ-

ent concepts although they are often used terchangeable ways. For Altbach and Knight

(2007) , gl obalization is Athe economic, pol i
hi gher education toward greater international
ternationalization as a phemenon that includeBt he pol i cies and pract.i

academic systems and institutiénand even individuas to cope with the global academic
envi r o@ltbach and Knight, 2007)Therefore, the two concepts are distinct but very
related one tdhe other. The internationalization process of higher education systems is a
broad topic that covers several aspects both at the national and at the institutional level and
the range of international activities performed by universities is continuousaddming.
However, two streams of initiatives at the institutional level can be identified (Knight, 2004):

1 internationalization at home: it includes all the activities that allow students to experi-
ence an international dimension and acquire intercultladé svithout leaving their
home country. Some examples are: the integration of intercultural and international
aspects in curricula, teaching, research and extracurricular activities; the promotion of
relationships with local cultural and ethnic commungipups (Knight, 2004, and
Waéchter, 2003)

1 internationalization abroad, or crelssrder education: it requires that students, teach-
ers, educational programmes or institutions cross the national borders. It can take
many different forms: students or teacldersmo bi | i t vy, partnerships
tions to deliver joint programmes and courses, transnaticledreing courses, the

opening of university branches abroad, 60ECD, 2004).

4
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Hence, student mobility is only a particular form of internatiomdilin activity; however, it
remains the most important and common and it represents a growing phenomenon involving

always new countries and institutions all around the world.

Traditionally, reasons why academic institutions decide to pursue an inteatization
strategy are grouped into four categories (de Wit, 2002): political (e.g. foreign policy), eco-
nomic (e.g. financial incentives, competitiveness), social/cultural (e.g. intercultural under-
standing, social development), and academic (e.g. provadirigternational dimension to re-
search and teaching, status, enhancement of quality). Along with these rationales, new moti-
vations are emerging (Knight, 2004) and the most important one appears to be the develop-
ment of relevant skills for students andfstthat enable them to work in a culturally varied

and fastchanging environment. Also more recent studi¢én@rdet al, 2012) emphasize that

the main reason why institutions should consider to internationalize is to provide students
with interculturalcompetences and increase their global awareness, in order to prepare them
to the current conditions of the labour market. As previously said, student mobility pro-
grammes are one of the best ways to build t

1.1.2 Global nobility trends

As a matter of fact, todayds world of work
diversity and global mobility, and employers have to face new challenges in recruiting per-
sonnel with the needed capabilities and attitudes. What follows isuaiepaf the main trends
concerning labour market and workforce dynamics, that companies need to consider to be

successful in our globalized era.

A survey by Deloitte (2018) on Human Capital Trends, based on data from over 11 000 busi-
nesses and HR departnieracross 124 countries, reports that for the 68% of the organizations
global mobile human resources are strategically important to develop and sustain competitive
advantage. In order to create a skilled, dynamic andatepted workforce on which to bdil

the companydés future, it i s now necessary t
tions are now competing for talent on a global scale, searching for people with key profes-
sional skills also in emerging countries, and they are increasinglyitneg, managing and

moving human resources all over the world. Global mobility is creating new challenges and
opportunities for todaydés companies: theref
growing phenomenon by looking at three main trgiidoitte, 2018).
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1 Trend 1: diversification of global mobility

Today, workforce mobility is characterized by a broadening variety of policy types

and of locations. For what regards mobility approaches, if at the end of the last century
companies mainly distinguished between stemin and longerm assignments, now-

adays more flexible and modern options are available, such as business trips, commut-

er assignments and immersive experiences. Looking at the three top growth policies in

2018, we can say that traditional mobility types are still the most popular among

f 1 r chaicés, but new policies continue to gain importance as #& companies
deployedoneway assignments, 43% used more stemn assignments but 33% re-

l ied on increased business travel. Mobi |l it
past years &émsfers between developed countries were the rule, more recently also de-
veloping countries were involved as destinations for assignments. This has led to the
current tendency of #Aglobal d mobility, w h €
an internatioal setting.

1 Trend 2: humanisation of global mobility

Nowadays, one of the key priorities for employers is to design hoeranic mobility

programmes that can truly address the needs of the employees and provide them with

a meaningful personal experienéecording to Deloitte (2018), mobility should not

be viewed only as a compensatiomcent i ve, but also as a fdbe
| ati onship engagero. l ndeed, Ahumani sedo n
personal and professional effectsetaployees, foster their engagement and are useful

to build a positive relationship between them and the company. This trend requires HR
departments to focus on four particular aspects in the planning and management of

global mobility policies: they need tensure operational support, deliver personal

wel |l being, address employeesd professional

1 Trend 3: digitalisation of global mobility
New technologies allow companies to deploy innovative methods to deal with the
growing complexity and extent of mobility data, and to embed digital processes in the

management of the global workforce.

Given that the future of workforce is represe
preferences and attitudes toward this trengnportant as well. A survey by Boston Consult-

ing Group (2018), involving over 366 000 respondents from 197 countries in the world, inves-

tigated what is changing about the willingness to work abroad, the motivations to do so and

the preferred destinatisnOne of the most relevant findings is that the desire to relocate for
6
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work is declining from 2014 (year of BCG previous survey): 57% of participants in 2018 said
that they would consider to move in a foreign country for job purposes, compared to 64% in
2014. Most countries involved in the survey showed a decrease of more than 10% with re-
spect to 2014 results: among them there are China and several central and eastern European
countries, whose workforce is not very interested in mobility (less than 50&spdndents

would relocate). This is probably due to the improvement of national economies, which al-
lows workers to find a satisfying job without having necessarily to move abroad. Italy is char-
acterized by a stable situation since 2014, with a perceonfgmeople willing to work abroad
between 50% and 60%, together with other European countries such as Spain, Austria, Bel-
gium and Denmark. US and Germany show this same range of percentaged0bDdiut

also a countertrend in the desire to work abroad¢chvincreased by more than 10% since
2014. Willingness to emigrate is the highest in India, Venezuela and in Middle East countries
(Saudi Arabia, Qatar, Egypt), with a share that goes above 90% of the participants inter-

viewed.

Surveyos f i ndasongyfar mabitity ave varibus and change according to coun-
triesd political stability. On one side, f i
matters the most is to achieve better standards of living, followed by finding better career op-
porturities and enlarging their personal experience. Economic factors like pursuing more ade-
guate salaries and avoiding the economic uncertainty of their home country are among the top
motivations as well. On the other hand, for people in politically stabletesipersonal rea-
sons, such as broadening oneds experience

important.

Although labour mobility is going to involve a widening number of countries in the future, it
is true that some destinations continaelemonstrate their appeal more than others. The fol-
lowing Table 11 compares the top ten preferred countries by the global workforce in 2018

and in 2014, according to BCG surveys.
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United States maintains its first place as the most attractive country for foreign workers, with
2018,

Table 117 The most attractive countries for global workforce in 2018 and in 2014

COUNTRIES IN 2018 SURVEY

COUNTRIES IN 2014 SURVEY

(% of respondents) RANKING (% of respondents)
US (34%) 1 US (42%)
Germany (26%) 2 UK (37%)
Canada (24%) 3 Canada (35%)
Australia (21%) 4 Germany (33%)
UK (20%) 5 Switzerland (29%)
Spain (14%) 6 France (29%)
France (14%) 7 Australia (28%)
Switzerland (13%) 8 Spain (26%)
Italy (11%) 9 Italy (25%)
Japan (10%) 10 Sweden (23%)

t he

restrictive policies on trade amndmmi gr at i on

[Sources: BCG, 2018 and BCG, 2014]

34% of

respondent so

preferences

pursued by

i n

graduat e

Trumpds a

bly affected these results. The second most popular destination for global workforce is now

Germany, which would be chosen by 26% of people and benefits from a strong and growing

economy and more opeolicies for immigrants. Canada follows in the ranking, keeping the
t hi

by Germany as second most appealing country, it is now fifth, probably as a consequence of

Brexit. Anyway, for Italian and US respondents UK still remains the most attractive destina-

rd place as in

t he

survey of

2014.

erences, which have almost halved since 2014 (37% compared to the current 20%): replaced

UK

tion of all. The top five positions showed in the 2018 survey do not varyewén consider-

ng

participants?©o

educat.

on | evel

peopl e

lent rank US, Germany and Canada as the most preferred, followed by UK and Australia.

To sum up, global mobility is a phenomenon that is radi¢edinsforming the world of work.

Young generations will be the most affected, as they represent the future workforce that com-

panies will recruit, manage and develop. For them, international assignments, career opportu-

nities outside their home country amailticultural work environments will be the rule: there-

fore, in order to prepare students to enter the labour market with the best skillset, educational

institutions should focus on internationalisation as an integral part of the learning experience.

nst

hol
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1.2 International student mobility: evidence from Italy

More and more lItaly is recognizing the key differentiating value of study abroad experiences
for young adults enrolled in the highest level of education, and universities are increasingly
enriching and sengthening their international partnerships in order to provide a wide variety

of global opportunities to students. The following graph (Figure 1.1) shows the growth in Ital-

i an graduatesd6 participation to iemyeas theat i 0!I
share has increased from 11.7% of total graduates in 2008 to 13% in 2018.

Figure 1.1- Graduates 2002018: study abroad experiences (% values)

10 24
2.2
2,0
21 2.0
1.9

4 8.4 8.9
7.0 Il
6:1 6.6 &

(%]

2008 2010 2012 2014 2016 2018

® Personal initiative
Other experience recognized by course of study

Erasmus or other EU programme

[Source: Almalaurea, 20X

The Erasmus Programme is definitely thest popular path to study abroad: since its adop-

tion in 1987, it has allowed thousands of Italian students to spend a period in another Europe-
an country during their university course and it has been fundamental in order to promote the
importance of intenational mobility. Although the greatest part of students undertaking study
abroad experiences participates to Erasmus, other types of international programs recognized
by higher education institutions are spreading in recent years (Figure 1.1). Sdram @liso

entail mobility outside EU: this reflects the increasing collaboration of Italian universities
with their overseas counterparts, especially United States and Asian countries. The proportion

of those studying abroad via personal initiatives isadtdeclining over time.
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In order to analyse the Italian trends in international student mobility, data from the inter

university consortiunAlmalaurea will be considered. Set up in 1994 with the support of the

Ministry of Education, Almalaurea public carsium now counts 75 Italian universities and

collects data of the 91% of Italian graduates. It is widely acknowledged for the completeness

and reliability of data provided and it is recognized as an important tool in facilitating the

match between qualéd work demand and offer. Namely, Almalaurea acts as a meeting point

for graduates, academic institutions and the business world by conducting every year valuable

anal ysi s

of sever al

topi cs:

graduat esa

perfor

bour market and employment conditions. Source of the following data is the most recent sur-

vey

of

Graduat esd

tional performance d280,000graduates who concluded their studie2@18

B, rwhichigives a dorafdleta pittweuof theaeduca2 0 1 9

For what concerns study abroad experiences, the share of Italian graduates who participated to

them has reached 13% in 2018, as anticipated before. More in detail, 8.9% was enrolled in

European Union programmes (Erasmus above all), while 2.4% had ri@ational experi-

ences recognized by the course of study (Overseas, etc.) and the remaining 1.4% studied

abroad via personal initiative (see Figure 1.1). Considering only European programs and other

experiences recognized by universities, participatiameg according to the degree level. As

Figure 1.2 shows, firdevel graduates were involved for the 8.2% in such initiatives, while

percentages increase a lot for singjele graduates (15.5%) and twear master's graduates.

This latest category, in p&ular, is the most affected because almost 21% of graduates took

the opportunity to study abroad in the full university career, either during their master (15.9%)

or previously during their firstevel programme (5.0%). This result is especially impurta

because it already exceeds the European Union target for the proportion of students in higher

education completing a period of training abroad, set at 20% by 2020.

by progranme type (% values)

5.0

15.5 15.9

8.2

First-level Single-cycle

second-level

Two-year
second-level

[Source: Almalaurea, 20H)
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Differences among fields of study are relevant as well. Study abroad experiences recognized
by degree programs concern mainly students of foreign languages (30.8%), medicine and den-
tistry (18.5%) and architecture (16.1%), while the share of economicsaadsi st i cs 0 s
is reported to be at 12.4%. In addition, the geographical location of the university is an im-
portant factor that influences the probability of spending a studying period abroad. According
to Almalaurea report, Northern Italy universgtibave the highest percentages of graduates
who participated to a recognized foreign educational program: in the-Nasth15.6% of to-

tal graduates were mobile during their academic career, and in the\Mesththe share is
slightly lower (11.5%). In Ceral Italy graduates who studied abroad account for the 10.5%

of the total, while Southern lItaly universities are the least involved in international exchange
programs (only 7.7% of total graduates went abroad for study).

Furthermore, Almalaurea analység family background of internationally mobile graduates,
stating that more favourable social and economic conditions lead to a higher probability to
study abroad. As a matter of fact, the majority of graduates who undertook such experiences
comes from fanties with a high social status (14.9%) while those coming from less favoured
social contexts had less opportunities to participate (8.3%). The level of education of parents
is another important factor: 18.0% of 2018 graduates with a recognized study akpesi-

ence has both parents holding a university degree, while only the 9.5% has both parents with
lower education levels.

Study abroad programs give participants the opportunity to undertake different learning expe-
riences in a foreign country: studewtn attend courses and take the relative exams and also
they can decide to prepare their thesis while abroad. During their stay, 80.0% of 2018 gradu-
ates took exams which were then recognized by their course of study (a share that goes up to
89.7% for firstlevel graduates) and 27,8% reported that they used the experience to write
their thesis (this percentage increases to 46.3% fola&o master graduates).

In conclusion, as far as foreign destinations of recognized programs are concerned, the most
popula country is Spain, which hosted the 26.2% of total graduates, followed by France
(11.1%), Germany (10.6%) and United Kingdom (6.2%). The rest of the graduates chose oth-
er countries, both in the European Union (such as Portugal, 4.8%, or Poland, 3.8%)-and

side it: for example, 2.8% travelled to China for purposes of studying and who moved to
United States is the 2.5% of the total. Fi

destination.

11
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Figure 1.3- 2018 Graduates: study abroad recognised by the degree programme
by destination country (% values)

0,7

26,2 Spain
France
Germany
UK
11,1 m Other countries
mnot specified
10,6

[Source: Almalaurea201%]

The clear predominance of European countries as destinations is due to the high popularity of
Erasmus Programme,hich remains the most common mobility opportunity for Italian stu-
dents: according to Almalaurea findings, 98.8% of 2018 graduates who studied abroad
through a European initiative participated to Erasmus. Since the launch of Erasmus in 1987,
Italy has conibuted by 10% to the overall number of participants going abroad for study rea-
sons, positioning itself among the countries with the highest level of engagement in the Pro-
gramme (Indire, 2017).

European Commission reports that, in 2017, 66 978 peoptalynbenefited from Erasmus

mobility, for a total grant amount of 0128.

pants and of funding were linked to higher education projects, while the remainder was in-

volved in initiatives for school educationaiming, adult education and youth.

Figure 1.4i Grant amount and number of participants to Erasmus+ 2017 in Italy by sector

GRANTS PARTICIPANTS
€128.54 million 66978
€10305379 9612

€857718

455

€30 397 973
11502

€6801 141 €80184706 3 zg 42081

L] L] L] L]

Higher education School education Vocational education Adult education Youth
& training

[Source: European Commission, 2®].8
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With regard to higher education in Italy, the number of outgoing students and traieees ha
creased a lot from 21 039 in 2009/2010 to 35 666 in 2016/2017, and the number of incoming
people has risen as well (from 18 137 in 2009/2010 to 26 294 in 2016/2017). According to the
2017 European Commission report, the top sending institution inwedyUniversity of Bo-

logna, followed byJniversity of Padova an8apienza University of Rome. The top three pre-
ferred destinations by Italian students were Spain, France and Germany, coherently with

Al mal aureads more recent findings.

The role of Erasmus ipromoting international mobility in Italy is undeniable, as confirmed

by theNational report on the implementation and impact of the Erasmus+ programme (Euro-
pean Commi ssion, 2017a). The document wunder
ingyoungpepl eds competences (in particular the
and intercul tural skill s) and enriching 1in
qualifying experience. Another important benefit is the promotion of Europeaensiiip:
Erasmus represents for sure an example of success in European integration and it fuels the
consolidation of values such as tolerance, freedom and openness among people coming from
different cultural backgrounds. Furthermore, the value of the Rrogeafor Italy is reflected

in the opportunity for innovation of the higher education system, whose modernization and in-
ternationalization is made possible by the cooperation of the institutions with other national
and European counterparts. Internationaitrerships are fundamental for the quality im-
provement of Italian academic system, as they allow to exchange good practices and to trans-
fer innovative educational methods, curricula and courses.

Although further interventions in our country are neededrder to achieve European objec-

tives and to improve the efficacy of the Programme, it remains unquestionable that Erasmus
has been pivotal in providing new opportunities to Italian students for enriching their personal
background through the acquisitionsidills and the patrticipation to innovative learning expe-

riences.

1.3 Student mobility in the European Union: the importance of Erasmus+

Europe 2020 strategy for growth, defined in 2010 by the Member States with a Communica-
tion from the Commission (COM(201@020 final, 3.3.2010), is the program for economic

recovery after the financial crisis that suggests a series of reforms in order to support job crea-
tion and a to improve the competitiveness and the productivity of European economy. In this

context, highe education is seen as having a fundamental role for EU growth, and learning
13



Study abroad and career: the impactait er nat i onal experiences on graduate

mobility for young people is one of the key priorities in the agenda because it enhances indi-
vidual s6 skills, their knowledge anitgprcul tur al
spects. In particular, as stated from the Council in November 2011 in the agenda for the mod-
ernization of higher education, EU countries have agreed to increase the target of number of
students completing a period of study or training abroad up%e® 2020. For this purpose,

they have recommended actions in order to promote -barsker cooperation among EU

higher education institutions and to enhance mobility by ensuring a common system for the

recognition of academic credits.

Two types of learning mobility at tertiary level education can be identified: degree mobility

and credit mobilitySanchez Barrioluengand Flisj 2017. The first entails the enrolment in

a degree programme of a foreign country and therefore implieghthagtudent takes the

greatest majority of the courses abroad, spending almost all the time there. The focus of our
analysis will be instead on credit mobility, category to which study abroad programs belong.
Namel vy, credit mo b i | oraty yertiarysedudagidn iand/ercstudglaged t he At
traineeship abroad within the framework of enrolment in a tertiary education programme at a
Ohome institutiond (usually) for the purpose
recognised by thatchme i n s tSarichez Baroalugngo aqd Flisi, 2017

Eurostat provides recent statistics on many areas of education and training in EU countries,
including learning mobility of tertiary education students. Considering data on credit mobile
graduates foEU countries who spent at least three months abroad for a study or training peri-
od, at Bachelorés or equivalent | evel, Figure
of programmes. EU programmes include initiatives by the European Unionasugras-

mus+; other international/national programmes consist inobimultilateral programmes

(such as partnerships between universities); other programmes concern students who organise
their mobility which is then recognized by their own universitiagr@Stat). As it turns out, in

almost all countries the majority of graduates undertook a EU mobility programme (thus,
Erasmus in first place), with Greece, Cyprus and the former Yugoslav Republic of Macedonia
that achieve a share of 100%. Italy shows & lpgrcentage of graduates who participated to

EU programmes as well, above 80%, while other international/national programmes are cho-
sen by only the 10% of individuals. In other countries such as United Kingdom, Germany and
Finland, the participation to EProgrammes is just around 50% and very similar shares of
other programmes are recorded (around 45%). In France and Netherlands the share of gradu-

ates who participated to mobility initiatives organized by the EU is lower than for the other

14
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types of programmes, and in the particular cases of Sweden and Denmark it is just around

20% or even lower.

Figure 1.5- Analysis by type of mobility scheme of credit mobile graduates, 2016
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Despite some variability across countries, depending probably on the level of modernization
and internationalization of national higher education systems, EU programmes remain the
most popular path for completing a period of study or training abroad.

E U &lagship programme for mobility is referred to as Erasmus+ and was adopted in Decem-
ber 2013 to replace and integrate several previously existing learning programs. It is aimed at
supporting and strengthening education, training, youth and sport in Eandpiels set to last

from 2014 to 2020. Therefore, it contributes to the aboeationed Europe 2020 stratefgy

growth, jobs, social equity and inclusion, along with participating to the EU's strategic
framework for education and training (ET2020). tddiéion, Erasmus+ is involved in achiev-

ing the objectives of thEU Youth Strategy. Countries participating to the Programme are all
28 EU Member States plus Norway, Iceland, Liechtenstein, North Macedonia, Serbia and
Turkey. Er as mu s + orbisusdtdoeptovide fearnind dppontunities dbtoad for
individuals (2/3 of budget) and to develop partnerships and reforms of the education and
youth sectors (1/3 of budget).

More in detail, the activities funded by the Erasmus+ Programme are group#ukifdow-

ing three Key Actions:

15
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1. Learning mobility of individuals
2. Cooperation for innovation and exchange of good practices
3. Support for policy reform

Key Action 1 is the largest one and in 2017 it received 55% of the totlgeb (European
Commission, 2018alt refers to all the activities aimed at improving the skills, employability
and cultural awareness of participants: therefore, all the opportunities for students, teachers,
staff, volunteers, etc. to undertake learning and/or profesiseéxperiences in another country

are included there. The implementation of such initiatives is managed mainly by National
Agencies, which are responsible for supporting, monitoring and evaluating Erasmus+ projects
in Programme countries, as well as foaimaining relationships with EU and their counter-
parts abroad. The second Key Action is about promoting the collaboration between organiza-
tions involved in the Erasmus+ programme (educational institutions, enterprises, public au-
thorities, etc.) with theim of sharing new practices and implement joint initiatives, for the
modernization of institutions and education systems. Strategic initiatives under Key Action 2
were funded through 22% of total Erasmus+ commitments in 2017. Finally, Key Action 3 co-
vers dl the activities that support policy reforms for the enhancement of EU educational and
training systems and that promote active citizenship among young people. The Strategic
framework for European cooperation in education and training (ET 2020) and ribyge&u

Youth Strategy are the guidelines for this type of initiatives.

Since the beginning of Erasmus programme in 1987, more than 4 million higher education
students participated to the exchanges. Erasmus+ has increased a lot the overall mobility op-
portunties offered in the past 30 years: during the period ZI2D, it is expected that 2 mil-

lion students, including 450 000 trainees, will take the chance to study and train abroad under
the Programme. The increasing attractiveness of Erasmus+ for youplg pad educational
institutions is also proved by trends in the number of university students involved, which
grew substantially in recent years.

According to the latest annual @p of European Commission (2038around 325 800 high-

er education studénwent abroad thanks to Erasmus+ during academic year 2016/2017, al-
most reaching a total of 1 million since 2014. The greatest share (more than 72%) used the
experience to study in another country for a period that can last up to 12 months and the rest
of the students decided to undertake a traineeship abroad. Enjoying a training experience in a

foreign country represents a growing trend, considering that the number of trainees went up

16
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from 76 000 in 2014 to 88 900 in 2017: this reflects the fact thatriais is strengthening its

focus on facilitating the transition between higher education and the world of work.

In 2016/2017, more women (61%) than men (49%) were engaged in Erasmus+; the average
age of mobile higher education students was 22.5 and they@paverage 5 months abroad.

For what concerns the preferred destination countries, Spain remains the most popular with 48
595 arrivals, followed by Germany (34 497), United Kingdom (31 727) and France (28 722),
while 26 294 students chose Italy. Lookingtead at the top sending countries, ltalplaced

among the four countries with the highest number of outgoing students (35 666} afis

(43 905), Germany (40 959) and Spain (40 079).

EU plans to renovate the Erasmus+ programme, building @oiésstrengths and enlarging

the learning and mobility opportunities offered. With the proposals for the Erasmus Pro-
gramme for 20122027 adopted in May 2018, the European Commission intends to double the
budget to 030 bill i on,peaplkiopdtcigmte mthé Brogmarhnep w
compared to 4 million people of the current Erasmus+. This represents a strong evidence that
Europe is continuing to invest in empowering young people, by providing them more and
more possibilities to enhance thekills, enlarge their expertise and improve their awareness

of European identity.

1.4 Conclusiors

This chapter has analysed the main aspects and the current trends of international student mo-
bility. The topic has been first addressed as part of the broaderepconcerning the interna-
tionalization process of higher education. Indeed, globalization is increasing the focus of aca-
demic institutions on international activities and programs, two categories of which have been
identified: one relates to initiativexcurring at the home campus and the other covers the ini-
tiatives that are performed across borders, including for example study abroad programs. Dif-
ferent motivations for internationalization have been considered, but the most relevant is for
sure the ned to provide future workers with the right skillset to enter an increasityglgmic

and globalised labour market. As a result, the chapter has then rneletedtional student
mobility to the general framework of global mobility in the labmarket. The several com-
petences gained by students during their experiences in foreign countries, suoksas c
cultural skills and the ability to work in different international conteaits,especially relevant

for their future careers becaugl®mbaly mobile human resources are strategically important

for todaybs compani es. An overview of the
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this phenomenon is becoming more and more varied in terms of policies and location; that it

is placing the employeand his needs at the centre of the mobility program; and finally that it

is taking advantage of the opportunities given by modern digital technologies. Thereafter,
findings from a gl obal survey on wor ké orceods

been presented.

The chapter has then examined the topic of student mobility more in depth, starting with a fo-

cus on the ltalian data.cAc or di ng t o Al mal aureads | atest sur
completed a period abroad during the academicecaseincreasing, especially for those at-

tending a tweyear master. Some variability related to the field of study, the geographical lo-

cation of the university and the family background has emerged, but overall the participation

of Italian students to thitype of experiences is growing over time. The Erasmus programme

has given a fundamental contribution to this positive trend, because since its beginning in

1987 it has allowed thousands of young people to study or train abroad.

The importance of Erasmus has been underlined in the end of the chapter: an analysis of re-
cent statistics about learning mobility in Europe has showed indeed that the EU Programme is

the most popular mobility path for students. Thereafter, the structdritn@ammain features of

Erasmus+ (2012020) have been described, together with the latest trends regarding the pro-

file of participants and the preferred destinatioffse competences gained through Erasmus

and other mobility programs are recognized to lmeemand more important to enhance stu-

dent sé preparedness to the | abour market and

the effects of study abroad experiences will be explained in detail in the next chapter.
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2. CHAPTERTWO

OUTCOMES OF INTERNATI ONAL STUDENT MOBILIT Y:

LITERATURE REVIEW

After having introduced the topic of international student mobditg itsrelationshipwith
the global labour marken the first chapterit is necessaryo address an important question:
what arethe outcomes of study abroad progra@nifis chapter willanswerwith a review of
the literatureconcerning the benefithat studens gain from theparticipation insuchinitia-
tives. Researcherbave investigated several types of outcomegears asit will be explained

in the firstintroductoryparagraph. Thereforéo have a clearer overview tfe explored ef-
fects on studentshe following analysis wilbe organizedn threemajor areas: skills devel-

opment,influence on future careand, finally,personal growth

2.1 Research on theoutcomes ofstudy abroad programs

As highlighted in Chapter @& learning mobility is a topic of growing interest over the last
years,with the increase in the number of programs offered by higher education institutions
andin the participation rate of studen#ss a consequencegsearcton possible outcomes of
studyabroad hagxpandedapidly, especiallyin recent years, although emerged since the
last decades of 190@.¢.Armstrong, 1984; Nash, 19Y.6-or this reasonhe review that will

be conducted in this chapter will focus mainly on the studinekertalen during the last two
decades.

Literature generally addresses programs lasting frame weekto a maximum of one year
(Geyeret al, 2017;Roy et al., 201§ traditional semester exchanges and full year programs,
but also summer programasidimmersive experiences of few weelisetaken into considera-
tion by scholarsaccording tahe increasing variety adfpportunitiesprovided by universities.

In the majority ofcasesmobility experiencesonsist on the participation to courses atiter
learnirg activitiesin foreign universitiesThe most frequent destinations &weropean coun-
tries, although some Australian studi€sdssmarand Clarke, 201(Potts 2015 consideral-

soAmerica and Asia. Moreovean overwhelming proportion of research comes from Europe
19
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and U.S. and only few studiesmalysemobility outcomes for students from elsewhere in the
world, probably due also to the lower popularity of study abroad progaach$o lowerop-
portunities to partipate.

As a matter of fact,adrgescale researches assessing the impact of mobility programs in Eu-
rope and U.S. have spreauth surveys collected from thousands of participaimsddition

to scholarly studies wht a narrower focus. For example, theagnus programme has been
evaluatedn yearsthrough major studies such ¥&LERA (Bracht et al., 2006) anBREFLEX
projects(Teichler 2011, as well as througperiodiccomprehensiveeportsby theEuropean
Commission European Commission, 2014 a2dl19. All of them collect datanot onlyfrom
mobile studentshut also from mobiléeachers and higher education institutions of the Euro-
pean countries involvednh orderto have a feedback on the succesthe programmandto
support furtheimprovementin the U.S., similar studiefor scale and number of years cov-
ered were performed bihe Institute for the International Education of Students (IB8)
American academic consortium that assessed the results of its wide range of mobility pro-
grams throughout®years on 17 000 participantsd.Norris and Gillespie, 2009 andby the
SAGE project,a research tracing the impact of study abroad on U.S. alumni from 1960 to
2005 (Paigeet al., 200%. All theselarge studiesrecognized the importanad studying in a
foreign country and identifiedositive effectan differentdimensionssuch aduture employ-
ability, competences and personal growth.

Scholars too, generally agre¢hat participation innternational mobility programs provides
substantiabenefits to student®A wide variety of outcomes has bestudiedin years,so it
can be useful to classify them in the following areas:

1 Skills development

1 Career outcomes

91 Personal growth
Most paperdooked at the relationship between study abroadtla@mtmprovement of several
skill s, rel evant al so flo particularurdseanchessGdentified ur e e
progressespecially orforeign language proficiencygée for exampl®wyer, 2004; Franklin,
2010; Teichlerand Janson, 20Q0°and onintercultual competences and cressltural com-
munication €.g. Behrnd andPorzelt,2012; Black and Duhon, 2006Changet al., 2013;
Varelaand GatlinWatts, 2014Williams, 2005. Soft skills that can be afipd in a profes-
siond contexthave been subject of analysis as walhough less frequentls¢eCrossman
and Clarke2010;Jones2013; Pdis, 2015. For example, thevork by Geyetret al.(2017) ex-
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aminedhow of study abroadmpactson leadership skills, finding that shaerm programs

have a significant effect on the development of such quality.

More recently, scholars have begun to focus their attention aldeeorfluenceson st udent
future career path and career choiddsny researche® . by Di Pietro,2012; Orahood et

al., 2004;Pareyand Waldinger, 20)0have found that who sperat period abroads more

likely to pursue an international carger to express interest in working for an international
organizationthan who did not have such exjgace For whd concerns the impact on career
choices, students often report that the participatisstudy abroad programs helped them to
clarify their professional goal&(onholzand Osborn, 20)6to better understand theirter-

ests (Norris and Gillespie, 2008rd to make subsequerdreer decisions (Paige al., 2009

Finally, the third outcome area includes findings relatedttousd e nt s6 per ssonal
the benefitsexamined vary a lot across a range of personal characteristics. The most frequent-
ly reported arethe enhancememtf selfconfidence, maturitgnd independenc®éGraaf et

al., 2013;Marcotteet al, 2007, the increase in sense of initiati@rahoodetal., 2004 anda

higher degree abpermindednesgCrossmarand Clarke, 2020 Black and Duhon (2006) al-
sofoundimportant effects on personal growitirough a survey administered at the beginning
and then at conclusion of the mobility programhich revealedthat students had highgrer-
ceivedlevelsof tolerance, empathy, confidence and independence after the drelextperi-

ence

As far as researamethods are concernad, most cases questionnaires on scale were used to
gather dataSome studiesadopteda mixture of quantitative and qualitative analyssswell
conductingalsoi nt er vi ews to have a more det ai-l ed
ences (e.grranklin 2010.

The majority of scholars basétkir researclon data collecteanly after the completion ah-
ternationalprograms:somesurveystook place immediately aftewhile most of them were
sent some yearkater because they inveéd already employedormerly mobile students
Moreover, onlyfew studies used control groups to compare the level of skills, the personal
characteristics or the career choices of studehis did and did not participate mobility
programs: an example is the work by Orahetdl. (2004 and 2008)vho consideredboth
groups of students iter surveys drawing a meaningful conapison of the results obtained.
Literatureon the effectsof study abroad programs will be monetensively reviewed in the
next paragaphs according to the classification in three arehachievemenproposed above.
Table 2.1 summarizes the studies taken consideration, distingshing thenby category of

outcome In addition, it provides infanation on the main characteristics of the reviewed arti-
21
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cles:the research setting (including the number of people in the sample and the country where
the study was conducted), the research method and the (pibsdive/null/negativepn the

outcome dimesion considered.
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2.2 Effects on skills development

The first impact area that will be analysed concerns the variations and improvements in the
level of a diverse set of skills. Therefore, the question addressed in this paraghamh dgd
the empirical research associate the development of certain competences tg fiadeit

pation in international mobility programs?

2.2.1 Foreign languagproficiency

One of the most natural advancements that students experieeceoafipleting a period
abroad regard®reign language fluencyccording to the European Commission (2019), the
opportunity to learn a new language is among the main motivations to participate in Eras-
mus+ and in fact the 88% of students who took part ingfagramme perceived an actual
improvement in their foreign language skiksprevious work by Teichler and Janson (2007),
based orthree major surveys of former Erasmus participants, revealed that mobile students
felt threetimesmore confident in using secondanguage than nemobiles Respondental-

so reported that this competence played a
that it wasanimportantelementfor their job.

The frequency of usef the foreign languagduring the period abiad proves to be an im-
portant factor for the level of skill, as one might exp&cr example, Franklin (2010) found a
correlation between the type of housing arrangement used by students during the mobility
program and the lonterm use ofa foreignlanguage,also for professional purposes: who
lived in a homestay or with a local studémtned out to benore likely to use @econdan-

guage in his/hefuture career.Accordingly, in her research about the impact of study abroad
duration on learning outcomeBwyer (2004)confirmed thathe length of exposure and the
amount of practice are the reasons why-yelhr students feel more committed and more con-
fident in ushg a foreign language regularlglgo in their workpladethan who went abroad

for ashorter period

2.2.2 Intercultural competenes

An important fieldoftenexploredby scholarsefers tothe improvement of intercultural skills
Research in this sense has brought to the identificatiomwtdeaarrayof outcomes: the most
frequently sidied ae cultural awarenessrosscultural adaptability androsscultural com-

munication
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However, resulthave been less conclusive tharthe area of language acquisitidhe ma-

jority of studiesstill indicates positive effects on intercultural skills (e.g. Franklin, 2010;
Marcotteet al, 2007, others report no significant difference between students with and with-
out international experiencé( exampleon cultural ®nsitivity, as inPederser2010 or only

some improvementsmited toparticular dimensions of this competer{8arelaand Gatlin

Watts, 2013

There is no general agreement among scholars oddfeition of intercultural competence,

since it is a quite broad and articulated concept (Detiyd2006). A possibledefinition

comes from the model by Gertsen (1990), which is one of the most used in the literature: in-
tercultural competence describechereasfithe ability[of individualg to function effectively

in another culture(p.341). According to the author, it is made by three interdependeas-

pects an affective dimension (related to persondlifyts and attitudesuch as openness and
empathy, a cognitive dimensionir(cluding theknowledgeof a different culture with its char-
acteristics, values, conventions and acceptable/unaccepiideioury and a communica-

tive, behaviouraldimension Wwhich reflects the ability to adopt an appropriate and meaningful
communication style with people froandifferent cultural backgroufdThis model covers all

the most important components of intercultural competetihed sometimes are separately
analysed by researchers as outconfesability, as it will be explained belavBehrnd and
Porzelt (2012) used ndeed Gertsends approach to exami
level of intercultural competence of studerdssigning asurvey thatincorporated the three
dimensions of the theoretical mod€lomparing students who did and did not have an experi-
ence abroad, they found that the simple fact of having studied in a foreign country does not
impact significantly orthe intercultural competencieie length of the stay abroadvdhat
actually mattersfor their enhancemeniNamely, students who spent @nsiderable period
abroad had higher levels of cognitive intercultural competence, and who stayed for more than
ten months alsshowed higher results in the affective dimension. Thorssistenwith the
findings of Dwyer (2004), who also states tha tturation of the mobility experience is very
important in achievingotablebenefits a program lasting a yearmore effectivein terms of
intercultural developmenthan one lasting only few monthBor exampleshe reports that
statementdkeicont i nuing to be influenced in onebod
cul t uraecsho eovri nig gr eater understanding of on
strong agreement especially among-fidhr students.

Another work that takes intconsideration the outcomes of student mobilitycahural com-

petences is the one by Varela and GatMatts (2014) This paper isndeedof particular in-
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terestbecausat focuses on management educataom, what is more, it compares different
destinatios, accounting for the importance of cultural distaridee authors define multicul-

tural competence @sa set of | earned attributes that
tively with people from diverse cultural backgrouads 19f) and they build thie research on

the theoreticamode! of cultural intelligencdy Earley and Ang (2003). Based on that, they
test the hypothesis thatudying abroad positively influences all the aspects of cultural intelli-
gence constituting the modehetacognitive (divesity awareness), cognitive (knowledge of
facts about different cultures), motivational (inclination to further explore other cultures), and
behavioural &bility to adapt to culturally diverse context$he survey was divided into a

pre- and post testind was administered to students participatingan exchange program
whose destinations were either Mexico or Canada. Results showedavithatstudents
demonstrate@mprovements of theognitive and metacognitiveomponents of cultural intel-
ligence after stiying abroad, he motivational andehaviouralaspects were not affected
Therefore, international mobility does not necessarily lead to the development of all possible
dimensions of multicultural competencaccording to the authors, programs need to be de-
signed to address also the motivational and behavioural capabiliepurposive way, for
example by involving students in more immersive and interactive experiences (Varela and
GatlinWatts, 2014). Aslreadyanticipated, thisvork is among the few in the literature that
compares outcomes for students travelling to diffeceuntries.The reseahers foundn-
deedthat destination igmportant in determining gainsdim studying abroadnd they linked

this 1o the concept of cultural distance, thath& degree by which two cultures are different
from eachother.Namely, stdents that went to Mexico showed a larger development of meta-
cogntive cultural intelligencehan who visited Canada: the greater distance between their
own culture and the hosting one caused them to increaseath@ienes®f cultural differ-
ences.

Long-term outcomes of study abroad intercultural competence have been addressed also
by Franklin (2010) Similarly to the studies mentioned above, the author distinguishes differ-
ent areas of ik skill (i.e. cognitive/knowledge, affective/attitudes, and b&havskills), but

the findings here suggest an improvement in all the dimensions. In adthgostudents sur-
veyed comment that the intercultural competencies gaimedighthe mobility experience

are useful also for their professional work.

Scholargnvestigated the influence of study abroad progralteson more specific skillshat
arestill linked to the broader field of intercultural competencies. example, some studies

focudons t u d demelognient of cultural awarenefisat is the understanding of foreign
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cultures:Black and Duhon (2006and Marcotteet al. (2007) observedan increase irsuch

ability after the mobility programsand the qualitative findings bgrossman and Clarke
(2010 confirmedthis positive effect.

Furthermore, crosesultural adaptability and crossultural communication skills have re-
ceived increasingteention as possible outcomeas liecent years. Indeed, as previously dis-
cussed in Chapter Onie,n d i v ahiittestd aslapt to another culture and to have successful
interactiors with peoplefrom a different background akecomingfundamental foemploy-

eesin various professions, due to the growing internationalization of the working environ-
ment. For this reasongisolars have begun to explore if and how mobility programs help stu-
dents (that is, future employees)develop these specific competencard research has led

to encouraging results. As a matter of fafilliams (2005), through a preand postest de-

sign, observed that students wh@nt abroad exhibited a greater increase in intercultural
adaptability anctrosscultural communication than students who did not participbésides,

the experience enhanced these skills even if they were already presbotdecided to study
abroad. Moreover, the author found that the levaxpiosure to different culturémeasured,

for example, with the number of friends of another culture, the frequency of attendance to cul-
tural classes and events, the number forgguages studied, etc.) was the best predictor of
intercultural communication skills. This underlint® importance oflesigning international
programsn a way that facilitates deepteractionswith people of the host countries, in order

to let studerd gain effective benefits in terms of intercultural competencies.

The more recent study by Chaegal.(2013) empirically examined the relationship between
international experiences and crasstural adaptabilityconfirming that the level of engage-
ment with people of a different culture is what really matters in enhascingi d skitist Is 6
other terms, study abroad programs provide the opportunity for a significant development of
cultural adaptability, but theutcomes areelatedmoreto how oneactually behaveand in-
teractsn the new context.

Other works in the literature (Orahood et, &004; Tuleja 2008) established that cress
cultural communication and adaptability skills improved as a result of stuahad, reporting

that, after their experience, students felt more confident in having conversations with people
from other countries and in dealing with culturally diverse situations.

Specific research about the impactttoé Erasmugprogrammealso suppds theseevidences.
Teichler and Janson (2007), for example, found that students who participdeasmus
considered the experience helpful atddoen-nder

hance their ability tavork with people fronothercultural settings Similarly, the latest Eras-
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mus+ impact reportHuropean Commissio2019) revealed that 9 former mobile students out
of 10 agreed that they improved their intercultural skills, especially adaptability and commu-
nication with peopleof different cultures. Another interesting reswit this survey coherent

with already cited workg¢see Varela and Gathwatts, 2014)is that who moves to distant
countriesobtainsthe largest benefitghis proves that cultural distance has a critical role in

fosteringawareness of cultural gaps amgkenness to neeontexts, norms and conventions.

In conclusion, the contribution of study abroad programs tetirancemenf intercultural

skills has been widely examined by schalarsd the majority of studies hasought to posi-

tive findings.I n t odayés gl obalized worl d, it seems
capabilities that are needed to understand and act in different cultural settings. For this rea-

son researchers increasingly suggest a careful design of mobility programs in order to im-

prove their effectiveness in termsmafilticultural skills, since mere studying abroad does not
necessarily lead to higher levels of competence

2.2.3 Employability skills

Empoyability skills, or soft skills,are defined in the context of higher educatioiiaa s et o f
achievements skills, understandings and personal attribditdsat makes graduates more

likely to gain employment and be successf i n t hei r c fivorkee200goccupat

These competences arel@pendent of the field of study, heicehey ar e al so known
f er a b | leecassk thdy lare @pplicable in a varietwofk contexts Soft skillsare usually
opposed to hard skills, which are instdhd techntal abilities acquired through educatjon
that can b employed only in specific job¥he category of soft skills is broad and includes
mainly personal characteristics and social competerffmae examples are: salbnfidence,
responsibility, sense of imative, flexibility, time management, leadership, teamwork, com-
munication skills, problersolving. They arebecoming increasingly important in the labour
marketand their demand is expected to r&®arplyin the future. Namely, according to
McKinsey (20B) social and emotional skills (such as communicating and managing others)
and higher cognitive skills (i.e. creativity, complex information analysis and predaénmg)

will see a substantial growth in demamwidie tothe technological innovations thatearans-

forming the nature of work and consequerghifting job requirements.

Recognizing the key role of soft skills for future employability, higher education institutions
are promotingnore and more their developmemtid international mobility programs are in-
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creasingly presented as an opportufotystudentgo enhance these cgetences. As a result,

in recentyearsliterature has begun nalyse more in deptheinfluence of study abroad on
theimprovemenbf soft skills, with growing positive evidences.

One of the most cited works on the topiths oneby Crossman and Clagk(2010): their re-
searchtook an array on different stakeholders to discuss about the relationship between inter-
national experiences and graduate employability. Australian students, universities and em-
ployers took part in a qualitative study whose findisgggest that mobility prograsmare
generally perceived asmearsto develops of t ski l Il s that are rele
reers.In particular, @rticipantsnotedthe enhancement of key competences suckease of
initiative, takingresponsibilites, creativityempathy and the ability to build relationships with
others.

Another interesting Australian study, by Potts (2015), identified the development of employa-
bility skills among studentas the major outcome of learning abrobaleed, former péci-

pantsin mobility programsarguedthat the experiencenprovedtheir interpersonal, commu-
nication, teamwork, problersolving and analytical skillsLhe author underlines the contribu-

tion of these findings to the missiontbe Australian higher edudain sectorwhich has been
fostering the development of employability skills among graduates for more than twenty
years: the Governmepvenbuilt a general framework to guide institutions in providing grad-
uates with theet of oft skills required irthe labour marketPotts, 2015)

In U.S.,theresearch by Orahood et a2004; 2008 supportsevidence that participation in
study abroad programs helps students to gain employability skilthelfirst study (2004)
students recognized that they learoedtrengthened different valuable competencies, includ-
ing: problem solving and crisis management, innovation capabilities and adaptability in un-
familiar contexts, communication skills, sense of initiative and confidence. The following
work (2008)hadpostive conclusions as welimore specificallyparticipantdelt that they had
developed interpersonal and communication skills and increased their flexibility and adapta-
tion. The authorgxplainthat students considered the competeragegiiredthrough irierna-

tional mobility asvery important for their growth: thereafter, theyggest that further efforts
should be made in order to educate employers about the value of transferable skills.

Other empirical finding®n the topiacan be found in the papby Lee et al. (2012), who dis-
covered benefits for mobile students in termsrehtive thinking and ability to generate orig-

inal ideas in different settings. Geyatral.(2017), as anticipated above, studied the effect on
leadership skills and the results gagted a positive impact of sheerm study abroad pro-

grams American students whimok partin such initiativesvere more likely to holdeader-
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ship positions than those who did not participdereover, Marcotteet al. (2007), with a
survey on busineggaduates of a Canadian college, found that they improved communication
skills, confidence and sense of initiative attex mobility experience

For what concerns Europstudies about the effectiveness of the Erasmus programme have
always paid special &@ntion to outcomes on employability skillss a matter of fact the Eu-
ropean Unionis committed to ensuring that students in higher educaiguireall the rele-

vant competence®r employment. For thipurposethe Commission adoptatie New Skills
Agenda for Europén 2016,in order to launch specific actions to provide the right set of skills
to peopleworking in the 21st centurysome soft skills considered important (also included in
the EuropearKey competeoces Frameworkare: critical thinking, creativity, initiative, prob-

lem solving, risk assessment, decision taking, and constructive management of feelings (E
ropean Parliament, 2006n this settingErasmus+s meanto improves t u d leey dorsp@-
tencesjn particular those facilitating their entry in the labour market. Findings indeed prove
the association between participation in the programme and deestiof soft skills the

last report by the EU (European Commission, 2019) constructdenip&yabilty skills im-

pact indexspecifically to perform thisanalysis, combining items on all the most relevant
competences for employmeifithe resultof the indexrevealthat mobile studentseporten-
hancedlevels of communication skills, teamwork, adaptabilitgnalytical and problem
solving skills and planning and organizational skills. Other competemdiese they per-
ceived improvements were creativity, decisiaaking and critical thinking.

Also previousresearch on thprofessionaimpact of Erasmusnobility (Brachtet al, 2006)
found thatformer participants gave high scores to theit skiils at time of graduatiorsame
examplesare adaptability, problersolving, analytical skills and initiative

In conclusion,studies in several countries hareeognized the contribution of international
mobility in boosting studentsdéd transferabl e s
competences, it is essential thiggher educatiomstitutions continue to proate their devel-

opment as a key objective of study abroad programs.

2.3 Effects onfuture career

Although literature on the outcomes of study abroad has focused predominantly on benefits
related to competencies and personal development, recent researentbdsstonsider also

t he effect s roAssush hisgaagiam ill ravideeaeeviesi the most im-

32



Outcomes of international student mobility: literature review

portantfindingson the sec al | ed A hor i zont &nleroationah caeer pathsl i me

and career choices.

2.3.1 Career international&ion

In general, sholars have obtained positimaswerdrom the association between participation
in study abroad programs and subsequent international careerljmths the European and
in the American context aralsowith some contributionffom Australia. Overall, theyfound
that mobile students are more likely to work in a foreign country than those who diticipt

abroad.

The majority of studies was conducted in Europe and mé&aly into consideratioformer
Erasmus students. For examparey and Waldinger (2010) investigatedithpactof learn-

ing abroad oraterinternationalmobility in the labour market with a survey on German uni-
versity graduatethatfocused on participation to the Erasmus paogme. The authors found
astrongcausaleffeainder t aking this mobility experien
ity of working abroad by about 15%hey argue that there can be different reasons why mo-
bile students decide to work in a foreign caynwhich is, in most cases, the same where they
studied abroadror example, they report that some students moved becausdédhelpped a
particular interest in foreign cultures and therefore looked for a job abroad; others found bet-
ter employment opgrtunities in the host country or received interesting offers from abroad;
some others exploited contaatade during their stay.

Similarly, Di Pietro (2012) conducteah analysis on whether participation in international ex-
change programs influences futuaddur mobility among Italian graduates. The empirical re-
sultsrevealagain a positive relationghibetween these two dimensidmscause they suggest

that in Italy, studying abroad increases the probability of working in a foreign country by be-
tween 18% ath 24%. Thisassociation is confirmed ke more recent findingsy Almalau-

rea (2019),i ncl uded in the annual S u r wanditiong:the | t a |
report shows thanobility causes mobility, because who undertookability experienceike
Erasmus tends to be more willing to consideracarder oad, often returni
host country.

Mosneaga (2013) also examined the connection betstrgly abroad and the decision to
continue the career in the destination counby interviewing international students and
graduates in Denmarnkho later decided to settle there as foreign workers. The author illus-

trates the multiple factors that shape iInte
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job purposesfter completing their studies, with the main reasons baithgrfinding a rele-

vant job or meeting a partner while abroad.

Always in the European contexte career consequences international mobility before
graduation hee been noticed in the worksy Teichler (2011)as part of the REFLEX study

on graduate employmerdand by Teichler and Janson (2007). Indeed, both studies confirm
that peoplevho weremobile during their course of study are more likely to be involved in in-
ternational careers aftgraduation, or tovork in aninternationalenvironmentthan those

who were normobile. For example, ecording to the survey by Teichle2(l1) 34%mobile
individuals during studiesater worked in an organization having an international scope,
compared t@nly 26% of noAmobiles.

Furthermore specific findings about Erasmus experienceirggean Commission2019)
demonstrated that jobs of former mobile students have more international characteristics than
those of normobile people 47% of Erasmus graduatdsfinitely agreed that they work in an
international environment, compared to 37% of-naowbile graduates. More in detail, the job
aspects related to internationalisation tpatticipants reporimore often areinternational
business contacts (42%), ceoation with branches abroad (40%) and with foreign colleagues
(39%). Moreover,15% stated that they moved abroad for wdsinally, the study is con-
sistent with the evidence that mobile students are generally more open to pursuing interna-
tional careersafter the experience, the great majority of Erasmus graduates (around 87%) de-
clared that they would be willing to work abroad for a period and almost all of them (95%)

would like at least to work in an international context.

Moving to the body of literature coming from the U.S., similar results were obtained by
scholars. One of the most revealing studies was conducted by Norris and Gillespie (2009),
who used data fromraextensivesurvey performed bthe Institute for the Intenational Edu-

cation of Students (an American higher education consortium organizing study abroad initia-
tives) in 2002on 17 000 participants to its programs between 1950 and E2@8mnining an-

swers of the3700 respondents to the survdyey found thastudy abroad had a significant

i mpact on alumni és <career, i nfl uemworkforma t hem t
multinational organization in the U.S., or to have an internationally oriented f@bmagni-

tude of theeffect on career internatiomsétion was noticed to grow decade by decade, since
alumni who undertook mobility programs in the 1990s were much more likely to be involved
in global careers than previous participafitee authors illustrate the importance of study
abroad in shaping fute career paths also referring that, on the whole, almost half of the 3700

respondentbad a job with internationaharacteristics.
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Previous research conducted by Orahood et al. (2004) on business students of an American
universityis also in line with hese findings. Analysing whether study abroad fostered the in-
terest of business students in an international career, and comparing results with a control
group of noAmobile students, the researchers found that mobility expersedo have a rele-

vant impat. Namely,they report tha83% of former mobile students was interested or strong-

ly interested in working overseas, compared to only 51% of those who did not study abroad;
another important finding is that 58% of respondents was actually looking forpasatinn

in a foreign country, after having studied abroad.

Other studies by Paiget al.(2009, Franklin (2010)and Jon et al. (201&n American grad-

uates obtainegositive feedbacks in terms of career internationalization. Franklin (2fait0),
example used a miof quantitative and qualitative methods to assess the career impact of
mobility programson the alumni of a U.S. college, andtaindicated a strong effedhe ma-

jority of the sample worked in an international or multicultural setting (73%). In addition, the
author specifies that the probability to have an international career is higher for alumni who
lived in a homestay or who followed courses in a foreign language vidndacd

Finally, wrning to Australian contributions tbe literature important studies were those by
Potts(2015)and byCrossman and Clarke (201@) particular, he firstpaperexplored career
benefits for college graduates who participated to legrabroad experiences between 2007
and 2010and were employed at the time of the surtewas noticed that study abroad moti-
vates students in choosing their professional path tlatdhose oriented to an international
career were enabled ttarify ther interest thanks to the experience. Moreovss, dtatistical
analysis pointed out thaamong many possible factors that may predict future work for an in-
ternational organizatiorstudyng abroadmany timesis by far the most significaniPotts,
2015.

Few studies are in contrast with the general evidence of positive outcomes on future interna-
tional labour market mobility. An example is thaperby Orahoodet al. (2008) which fol-
lowedthe study by the same authors that @&sussedkarlier in this paragph (Orahood et

al., 2004).Indeed, this second research started from the previous finding that who studied
abroad expressed greater interest in working in a foreign country and the goal was to ascertain
whether, after five to ten years, these graduates wactually more likely to pursue an interna-
tional career than those who did not study abrd&e. surprising result was that the number

of alumni who had a globaHgriented job was higher among Rorobile people, although

mobile alumni were significantimore interested in working abroad. Therefore, the authors
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concludethast udyi ng abroad I mpacts more on student s

career.

In conclusion, the vast majority of studies reviewed suggests that mobility prodcamase
aninfluence on the decision to pursue an internatioaeter, which could mean either work-

ing in a foreign country or having a job with at least some degree of internationalization (e.g.
having contacts with branches located abroad, working in internateauals, travelling for

job purposes, etc.However, given that the number of studies investigatiegconsequences

on career internationalization is significantly lower than those examining skills development

and personal outcomes;holarggenerally agree on the need for further research offighds

2.3.2 Career choice

There is growing evidence that study abrbatpsstudents to make future career choices and

to have a clearer picture of their professional goals.

One of the most important studies on this topic is the paper by Kronholz and Osborn (2016)
who surveyed a group of American undergraduate students enroliedhility programs in

2013 and 2014, adoptirng mix of quantitative and qualitative research methods (statistical
analysis and interviews). They aimed at measuring the effect of participation in study abroad
initiatives on career decisiemaking ad on tle vocational identitywhich can be defined as

the clear understanding of professional goals, interests and values. Findings suggest a very
positive impactoth on vocational identity and aareerdecision making abilitiesafter the
mobility program, alrost all students (94%) reported that they had a better knowledge of their
values and interests and the majority also agreed that they had a clearer understanding of ca-
reer choices. The authors report some qualitative responses as well, which confinu-that s
dents perceive thatudying abroad significantly helped them to be more confident in their ca-
reer decisions and to learn more about their professional goals and preferences.

Individual interviews were also used by Jon et al. (2018&)darvey on 37 stly abroad par-
ticipants from U.S. higher education institutioifiey found that mobility experiences pro-
vided students with the opportunity to clarify their own values and career decisions and influ-
enced them in developing or confirming the choice to muesuinternational career. Namely,
many respondents argue tlpatrticipation inthoseprograns was very useful to have a clearer
picture of their professional perspectives andlemtify the best work environment for them,
which often turned out to bglobally oriented With regards to this latter aspgettte research-

e r s n otheantetndtienal aspect of study abroad itself appedrauve convinced partici-

pants that they want to remain in an international contexh&r education orcaregr ( p. 1 3)
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Similarly, DeGraaf et al. (20)3askedgraduate®f an American college about ti@luence

of a semesteabroad on their vocational direction and professional development, oltaini
positive feedbacks:espondents found the experience higbéneficial for their career path

and helpful for their future career choic®é4oreover, the effect of stuthg abroad was per-
ceivedto a larger extenby students who graduated more recentipybe because they re-
calledthe experience more easily.

Prior research by Dwyer (2004) alsmnfirmedthe existence of outcomes related to career
developmentpesideshighlighting that fullyear programs provide the most significant and
long-lasting impacts. As a matter of facthe found thasgtudyingabroad for a whie yearwas

more likely tofosterinterest in a career direction (70%) and to promote the acquisition of
skills that i nfl uenc ewhileshortedpeogmssvére assagiatedto p a |
lower percentages ithese itemsin addition, findings sggesed that students whspent a

year in a foreign countrywere almost three times more likely to change their career plans af-
ter the experience, than thoseho studiedabroad for a shortgreriod Dwyer based here-

search on datprovided by thdargesurvey of thelES made in 2002, just like Norris and Gil-
lespie did in their work of 2009. Besides finding significant effects of study abroad on career
internationalization (already discussed in the previous paragfdph)s and Gillespigecog-

nized thatmobility influencess t u d eareér paih in many different aspects. Their findings
are in line with the prior work by Dwyer: also here the majority of respondents reported that
participation in study abroad programs enabled them to develop an intetfessicereer path
pursued (62%) and to gain useful competences for their professional life (77%). Norris and
Gillespie also conducted a comparison between makilkeni who had a global career and
mobile alumni who did not work internationally, identifyingachatic differences related to

the career impact of the study abroad experience. In particular, who had kygbotesmted

job was much more likely to consider the mobility program very important in changing
his/her career planand in fosteringnterestin a professional directiorirherefore, authors
conclude that learning abroad leads many participants to look for jobs véthational as-

pects, although not everyone has such plans before the experience (Norris and Gillespie,
2009).

Evidence about thanfluenceof international mobility programs on career cheie@as sup-
portedalso by Orahood et al. (20Q45ranklin (2010) and more recently by Geyet al.
(2017). Paigeetal.( 2009) , studying the i mpact on gl ok
reer paths, found that the majority of former study abroad participants evaluated their experi-

ence as important for theirgfessional decisions to a large or at least some degtkeer em-
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pirical studies confirming outcomeasm career development and decisimaking have been
conductedby Marcotteet al. (2007), Bryla (2015), Waibett al. (2017) and Adanet al.
(2018).

2.4 Effects on personal growth

Along with skills development and careeonsequenceghe third outcome area of study

abroad thatve can identifyregardsp ar t i ci pant s dntemationalanobdity pray r o wt h .
grams bring about valuable opportunities for studemenrich themselvegersonally devel-

op more confidence in their capabilities dadrn more about themselv8he importance of

this dimension is increasingly underlined by higher education institutions, which present this

type of experience not only as a chance to saaylivein a foreign country antb gain em-

ployability skills, but also as awaytoenhamce e 6s per sonal devel opment
The European Union, for example, has alwgyemoteds t udent sd per sonal gr
effect of the Erasmus programme, povedin the periodicassessmentby the European
Commission(for example, those d2014 and2019)andin otherresearchesAs a matter of

fact, he VALERA project (Bracht et al2006) found thaErasmugparticipantsn 2000/2001

rated fAmaturity and personal devel opment o as
More recently, theeErasmusimpact studyof 2014 (European Commission, 201éxamined

the development oBomepersonality traits as a result of participationthe programme, by

taking ex-ante and exyost survey. The analysisbased on a psychometricbol called

fimema methodologyfocused inparticular on six personal characteristics that were consid-

ered importantlsofor future employability: confidence about onesel f and one
ties), curiosity (operrmindedness)tolerance of ambiguitytolerance toward others3erenity

(knowledge ofone d6s own st r en g tebisvenasfaarevessaf kvimemes e s )
wants)and vigour(capability to solve problems)Findings suggestedotablegains in these

six factorsthanksto mobility: after tre Erasmushigher values were observed for all the per-

sorality traits and also qualitative responses corduithat students perceived a substantial

personal development as a result of the experience alasaecially concerning the levels of
confidence ad curiosity(more than 90% agreed about gains in these dimensiaodgged, the

majority talked aboutmprovements in selfonfidencejndependencand autonomy ancec-

ognized that mobility helpethemto be more opeminded and mature. Overall, they felt

Erasmus as an important step for personal growth leading to adulthoapéBnCommis-

sion 2014).The subsequent Erasmus+ impact study of 2019 strengthened these findings, alt-
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hough changing thactorsunder consideration: setnfidence, cultural opeess, goal ori-
entation and social openness were assessed betbedtanthe programm® evaluate how it
affected st udesultssodfirneethas mobile studénis experience a change in
their personal traits and attituddgloreover, Erasmusparticipants exhibited higher values
than noAmobile students especially in cultural and social openness, but the largest improve-

ment still concerns setfonfidencg European Commission, 2019)

The personal benefitef study abroad were examined alsaesearches conductég schol-

arson more limited samples. Black and Duhon (2006), for exarepkduatedhe results of a
survey ona group ofbusiness students who participated to a mobility program in London,
finding thatthe experience had a significantpact on their personal growth: after studying
abroad, respmlents showed higher scores autonomy, independence and shfidence.

Also Marcotteet al.(2007) took a sample of formerly mobile business graduates, demonstrat-
ing thatthey became morsdf-reliant and confident andheyimproved their sense of initia-

tive by taking part to thg@rogram Crossman and Clarke (2010) extended the research on
study abroad to aarray of different participantisicluding employers and academissaddi-

tion to uniersity business students. They found that all stakeholder groups were convinced of
the existence of a connection between participation in international programs and personal
growth, as they mentionegpenmindedness, sense of responsibility, initiativel @mpathy
among the key individual characteristics develojedhks to the experience

FurthermoreDeGraaf et al. (2013) studied the letgym personal and professional outcomes

of mobility on a sample of 354 American students who spent at least a sesestel. When

asked about their individual development as a result of the international experience, they re-
plied thatit changed them as persons and it had a great impact on tlesirilivfact, they be-

lieved that itenhanced their seéfficacy, maturiy, global awareness and sense of accom-
plishment. The authors measured these effects with questions that exploretl studlenc h a n g ¢
in personal traits andehaviours, although theessessmenwasstill subjectivebecause it de-
pended on r eperepmiondent sdé sel f

Similarly, Norris and Gillespie(2009) and Potts (2015) confirmed that learning abroad
stronglyaffectsindividual growth; in particular, Potts statésat the 94% of mobile graduates
considered the experience very worthwhile for their maturity and perdemalopment, and

most of thenrated these two aspects as the top benefits gained.

Finally, aher important contributianhare the already cited workby Orahood et al.2004;

2008) which provided further evidence on outcomes relateseliedevelopment. In the first

paper (2004), the authoexplainedthat students believed to be more independent, confident,
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openminded and tolerant of others afteeithinternational experience. The more recent work
(2008)evenemphasizeditat t he | ar gest i mpact of studying
sonal growth, rather than on their career choices: while many students had already made their
choices on professiahfuture before going abroad, almost all of them recognized that the ex-
perience was invaluable in terms of s#dvelopment and maturation. The researchers report-

ed some respondent s 0 oimyimpartanhgns o personblicharacp oi nt
tensticssuch as sel€onfidence, welroundednesand independence.

2.5 Conclusiors

This chaptehaspresented a review of existing research about the outcomes of study abroad,
structuringthe analysison the basis othe three main categories explored in litkerature:

skills development, influence on future careard personal growth.

For what regar ds t hetenciespaavode \ariety of ouscomesimsibeend c o m
examinedn the last decadeslongside with théoreseeabl®enefitson foreign language pro-
ficiency, researchers have almalysedhe improvement ohtercultural and soft skilldue to
international mobility Results obtained in this two aresm® encouraging, although less con-
clusive than those related to language acquisiti@eguse som&udies found little evidence
about some specific competencigdpwever, sholars generally agree that participation in
study abroad programs fosters thh@&ncement ofmulticultural competence, a concept that
has been studied from differep¢rspectivesacross years in order to identify the dimensions
that should be included in its domaso(e examples are the models®grtsen 1990,and

by Earley and Ang2003). Followirg different theoreticahpproachesresearchers measured

the effect of study abroad especially akills such as cultural awareness (e.g. Blaockl
Duhon, 200%, crosscultural adaptability (e.g. Chareg al., 2013 and crossultural commnu-
nication (e.g. Orahood et al., 2004)oststudies confirmed that mobility is important for stu-
dents to increase ¢mability to deal with new cultural contexts, to better understand differ-
ences in values and behaviouasid to engage in conversations wglople from foreign
countries. Nevertheless, the extent to whpahticipantgyain these skills often depends on the
quality of interactions and on the level of exposure to the new culture, as warned by some
scholars (Varela and GatiWwatts,2014;Williams 20095.

The growing i mportance of soft skills in toda
alsothe impacts on this fieldyith mainly positive findingqsee for example Crossman and

Clarke,2010;Orahoodet al., 2004 Learning nobility, indeed, promotes the development of
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many competences relevant for employment, such as predabmmg, communication skills,
teamwork, leadership, analytical skills, flexibility and creativity. This area of outcome has
been examined in depth by Europeard&s on the Erasmus EopeanCommission 2019;

Brachtet al., 2008, sinceone of the key objectives of the Programme isrthances t ude nt s ¢

employability

Subsequently, the analysis has focusetherliterature concerning the careensequences of

study abroada stream of research that has expanded especially during the last decagle. M
specifically the two main categories of outcomes under review \wareer internationalisa-

tion andcareerchoices.There is general consensus ag@oholarsthai mo b i | i ty cal |
ityo, that i s, participation in study abroe
path. Indeed, empirical woskn Europe(for exampleby Parey and WaldingeR010; Teid-

ler, 2011, North America(e.g. Norris and Gillespie2009 and Australia(e.g. Potts 2015
haveestimated thathe probability to have a job with an international dimension is higher for
former mobile students than for nomobiles.The vast majority of findings on the influence

of study abroad on career decisions is positive as well. Although the isip@aatbeen meas-

ured primarily through subjective assessments (which can represent a potential limitation), re-
searchers report that students perceive their mobility experience as eggantdbr their vo-

cational identity.In this sensethe study by Kronholz and Osborn (2016)prse of the most
revealingbecause it provides evidence that participation in mobility programs leads to a better

understanding of professional goals, valuesiatatests.

Finally, the last paragraph was dedicated to the body of literditarexaminedhe effectson

personal development. Also in this catbes studiesunder revienareb ased on st ude
assessment and henoe objective observain of the effects is possibléhe only exceptioms

the European Commi ssi onos,thabvernt beyond perdemion&8r a s r
surveys by using also a psychometrical toair(fpeanCommission 20142019). Overall

scholars found that studerdftenrate personal growth and maturation asrtiest important
outcomes of their experience; in partan) study abroadsirelated to significant improve-

ments in personal characterist@sch as sel€onfidence, independence and opeindedness

(see for example Orahoad al, 2008; DeGraaf et al2013).
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3. CHAPTERTHREE

RESEARCH FRAMEWORK AND DESIGN

Previouschapters were dedicated to the analysis otdpe of international student mobility,
first with the presentation of this phenomenon and dlescription ofits main current trends
and subsequently with an overview of titerature thatllustratedthe most importaniout-
comes of study abroatt.is now necessary to further investigate igsiethrough an empiri-
cal researchin order toverify whether previouscholarlyfindings about the effectiveness of
internationalmohlity programs are actually confirmed also in our context, andvalsothe
aimto add new perspectives this topic of growing interest. Specificallye will do so by
introducingsomemodebk onthe relationship betweeinternational experiencesnd prdes-
sional developmentvhich will be tested empirically in the next chaptéth the results of a
study that we conducted on a sample of business graduates at the University of Padova.

3.1 Rationale and contributions of the present research

Our study aims teontributeto the existing literature on the impacts of study abroad in many
ways. As seen in Chapter Twthe body ofresearchrelated tothis topichas increased sub-
stantiallyin the last decadeendscholarshave investigated a variety of outcomes ortipa

pants in mobility programsHowever,we also underlined that some areas have been more
emphasizedhan others: empirical work has focused predominantly on the impacts on person-
al development and skilsaaquisition, while career outcomes have been examined only in
more recent years:or this reasanscholars agree ahe need for further research on the ef-
fects of stdly abroad on career developmeiot: example, Roy et al. (2018) suggéstrack
mobile stulents after graduatioin order to check the professional consequences of mobility
programs.Franklin (2010), too, highlights the opportunity for advancing empirical research
by exploring outcomes on participants through surveys made several yeatsenfterobility
experience. MoreoveDeGraaf et al. (2013) note that most stud@sus on the shoiterm
personal impacts of study aladwhile the longterm effectdal so r el ated t o f «
professional developméntemain insufficiently addresdeby literature.According to these

considerationst becomes important to provide further insights on lawinternationalpro-
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graminfluences future career. Br thispurposewe decided to include ithe present research

an indepthanalysisof the professionabutcomes of study abroad/e wi | | anal yse
career by measuring its degree of internationalizatmrder tounderstand iparticipation

in different exchange programmaeadluencesthe probability towork subsequentlyn a for-

eigncountry, and so if ithelps studentdo make desions about theifuture careerpath.

Anotherimportantcontribution of our study lies in the investigation of tbk of cultural dis-

tance and f pr o g r a nmsdéterndiningt@ whicloertentyoung pegle benefit from

their international experiencé fact, these twaelementshavenot received sufficient atten-

tion in the literature to datelespiteit seemsnteresting and meaningful to understand whether
thesefeaturesactually have ammpact As pointed outn the previous chapter, one of tteee
studies thatonsidered cultural distanegas conducted by Varela and GatWatts (2014).

The auhors, analysinghe development ofnulticultural competence, fountthat destnation
mattersbecausdarge gaps between home and host countere associatedo greater im-
provements in the level of skills related to cultural intelligeihogeed, i seems reasonaliie
expect that students who are exposed very differentculture experience strongéenefits

than thosewho choose countries with a lewgap, at leastregardingthe enhancement of
competencies such as adaptability unfamiliar contexts, openness, flexibility and self
confidence. However, as Varela and GaWatts (2014) warn, large cultural distances may
also create a senseuwfeasiness in participants due to the excessive difference in customs and
behaviours, hindering their ability to learn and interact with the new cuRarehis reason,

the researcherssuggst t o caref ul | y s eoun&iesn orgertoltplangans 6
more challenging opportunitiesn one sideand more comfortable learning contexis the

other Therefore,sincethe variable of cultural distance appears to be impoftand moe

complete analysis dhetopic of study abroadwe will include it in our modalas a predictor.

gr

For what regards instead the effectscomf progr

pared different lengths of the sojouindicating that spending a longer period in a foreign
countryleads tohigher advancements in many areas of achieve(egntDwyer, 2004)For
instanceBehrnd and Porzelt (2012) found that the length of the program significantly matters
in determining the level of intercultural competence gained by studemysvay, empirical

work analysing this issue still insufficient:to address this gapve will add duration among

the variable®f our modes, so that we willhave a more thorough framework.

Since we decided to evaluate how the different characteristics of a praffestgraduates,

we will notfocusonly on one singléype of internationagxperiencebut we will considerin-
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stead an array of study abroad initiatiyesour casethoseoffered by the University of Pa-
dova and the Department of Economics and ManagenmiEms is afurther element of dis-
tinction with paststudies, whichrarely compared samples of students who participated to dif-
ferentinternational activitiesNamely, this represents one of the directions for future research
that scholars suggest more frequently: for examgdeording toPotts (2015p.149 At he i n
plications of increasing diversity in program types, durations, and destinations for learning
abroad outcomés s houl d be eetalimordeeta expandrkwledge about the
impacts of international mobilityAlso DeGraaf et al. (2@) recommend further studies to
address such issues as the effects of locaimahlength of time spent abroad, to increase our
understanding about the factors that improve the experience and #efongonsequences
Moreover the analysis op r o g rddfenentéfeaturesand of their potential implications in
terms of outcomesan be helpful also for higher education institutjioimsorder to design
study abroad initiatives in the most purposeful whgday universitiesprovide a widening

range of mobilly activities thatgo from fewweeksto entire semesrs of sojournn a foreign
country, and suchagreements arsigned with partner institutions from all over the world.
Therefore, now it is more important than ever to recognize whether and how diffgenbf
international programs affect students personally and professionally, in order to help them
make the right decisioabout a mobility experiencand to continuously improve the effec-
tiveness otheseactivities.

3.2 Research question anghroposed models

This studyfocuses on the followingesearb question: which is the impact efudy abroad

p r o g rchamastdstics and of prgraduation international experienaesn (i ) st uder
gree of career internationalization, and (ii) the degwalent of relevant skills in the labour

market Concerning point (i), after having understood the quality of the main relationship, we
want to provide further insighten it by investigating whether the acquisition of specific
competencies during thexperence mediates the effect of study abroad on the degree of ca-

reer internationalizationn order to answer to these questions, a set of models wirdse

sentedn the following analysis.

Our first objective isd verify if the way in which a study abropdogram is designed (hence,
its length and the destination couniriggether with the number of exchangasiniversity

and the level of past exposure to international activisiggificantly affectthe degree ofur-
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rent careerinternationalizationWe will do so by proposinghe firstlinear regression model,

which is shown in Figure 3.1.

Length of study
abroad period

Cultural Distance Level of current career

internationalization

Number of exchanges

Level of previous in-
ternational exposure

Figure 3.1- Multiple linear regression model n.1

Although the focus of our work mainly regatiie effects of the study abroad programs in

which respondents participatmedtodddmaifoarthext hei r r
planatory variablel(evel of previous international exposyre order to have a more com-

plete framework of the international activities experienced by graduates on the whbis.

manner, we can evaluate in a comprehensive waynfluence of internationalization before

entering the labour market on the extent to which indivliadlow then a globallyoriented

professional path.

This linear regressiomodel will allow us to check the strength and direction of the impact of
eachvariable on the degree a@lrrentcareer internationalization, leading to a first under-

standing of the main relationshijmder examination in our research

Subsequently, the empirical analysis will turn to the investigation of a second type of out-
come,wh ch is graduat es 6Asthis ehagterwitd further@xplaigthee nci e s .
choice of the skills to be included in the models was related to a research that we conducted

on the most valuable competencies in the labour market nowattm&deringthe global

trends related to employability ataljob requirementsThe objectve is to understand wheth-

er differences in study abroad programs (and participation in other previous international ex-
periences) determine the degree by which an individual devéfwpe skills: Analytical

thinking, Continuous learning orientation, ancigal and responsible behaviour. The rela-

tionship between the independent variables and each competence is examined in three differ-

ent linear regression models, which are presented in Figures 3.2, 3.3 and 3.4.

46



Research framework and design

Length of study
abroad period

Cultural Distance

Analytical thinking

Number of exchanges

Level of previous in-
ternational exposure

Figure 3.2- Multiple linear regression model n.2

Length of study
abroad period

Cultural Distance Continuous learning

orientation

Number ofexchanges

Level of previous in-
ternational exposure

Figure 3.3- Multiple linearregression model n.3

Length of study
abroad period

Cultural Distance Ethical and responsible

behaviour

Number of exchanges

Level of previous in-
ternational exposure

Figure 3.4- Multiple linearregression model n.4

After having exploredhe main effects of predictors ¢ime dependent variables, we will com-

plete our empiricatesearchwith a mediationanalysisin order to examine more thepththe

relationshipconsideredn Model n.1. Specifically, we will determine whether the impact of

each explanatory variable on the degoé career internationalization is mediated by the effect
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of two kinds of competenciglhat canbe acquired during the experiences: intercultural open-
ness on one side, and careslated skills on the other.

Figures 3.5and 3.6give a general overview diie two types of mediation models that will be
performedFigure 3.5shows an example of the simple mediation that will study how each in-
dependent variable X (singularly taken) affects the degree of career internationalization (Y)
through the mediating fct of Intercultural Openness (Mjigure3.6, insteadrepresentshe
multiple mediatiormodelsthat will againanalysethe relationship betweesach predictor X

and the sameesponsé’, but taking nonvasmediatorghe three different dimensions of caree

capital knowingwhy, knowingwhom and knowingpow.

Intercultural Openness
(M)

Levelof current career
internationalizatior{Y)

N
L/

Figure 3.5- Simple mediation model with M=Intercultural Openness

Knowing-why (Mz)

Knowing-whom (M2)

Knowing-how (M3)

Level of current career
internationalizatior{Y)

‘&
Aﬁ‘//

Figure 3.6- Multiple mediation model with M= Career capital dimensions

3.3 Researchdesign:data and methodology

The present research is based on data collectednfrans t gradusmtés of the Department of
Economics and Man ag(dSga)oftthe Briwarsity af PaBav@/mRDD
The Departmenis characterized by high degree of internationalization andyiears it has
developed a strong network of partnerships withragpd universities, not only in Europe but

also inAmerica andn Asia: specifically, it counts 64 partners in the European Union and 11
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partners extr&EU. This allows to provide students tvie wide variety of opportunities to

study abroad during themcademiccareer, both in théachelorsand in the mastergro-
grammes.

The Table3.1 contains a overviewof the international activitiesfferedt o mast er s 6 s
of dSEA who were chaan & a sample for our researdby the Department artay the Uni-

versity of Padovd@which benefits fronbilateral agreementsith foreign institutiony

According to data of dSEA International Office, annually an average of 230 students enrolled
inthe Departrant spend a period abroad and mobil it

than those attending a bachelor degree (34%).

Table 3.1- International program f or ma s toffered lHdSEARNA UrePDt s

Programs Duration Destinations
Erasmus+ 3to 12months P EU countries participating to the Programme
Double Degrees two semesters P ESC Clermont Business SchedtRANCE

P Baruch College, New YorkU.S.

Overseas Exchanges one semester P RossBusiness SchopUniversity of Michigan U.S.
P Rajagiri School of BusinessINDIA
P Universidad del RosariocCOLOMBIA
P National TsingHuaUniversity- TAIWAN
P The Chinese University of Hong KoRgCHINA
P Shanghai University of Finance and EconomiGHINA
P National ResearcbniversityHigher School of Econom-
ics- RUSSIA

International Summer 5 weekqU.S.) P University of Michigan, DearbornU.S.
Programmes in 2 weekqChina) P University of GuangzhouCHINA
Management (ISPM)

Bilateral Agreements one semester P Boston University U.S.

(UniPD) P University of New South Wales, SydneAUSTRALIA
P University of Moscow RUSSIA
P Consortium of Brazilian universities BRAZIL
P Guangzhou University CHINA

As already anticipated, the objective of this research amatysethe impact of study abroad
on graduatesd pr of es the afecivéness & thesk programanih the t e

long-term and also evaluating whether differences in terms of durationestidation affect
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outcomessignificanty. In order to do this, we designed our sturyaway that enabled us to
investigateseveral type of effects of a wide range of internatioradtivities our sample, in-
deed, is composed by people wibok part indifferent mobility programsandquestions ad-
dressedgersonal and professionahpactsof their experienceThe main features of the sam-

ple and theesearch methodill be described more in detail in the following sections.

3.3.1 Characteristics of the sample

The sample for our study consistsroésteré graduates who enrolled inraastercourse of

the Department of Economics and Management between academic years 2011/2012 and
2017/2018, and whaook partin an international mobility programffered by dSEA or

UniPD. The link to the research questionnaire wasaéed t0457 people and wedchieved a
response rate of0%, with 183 questionnaires returned4 respondents were excluded be-
cause their questionnaires were incomplete.

The final sample was made d69 graduates and it was composed/éfmales 46.7%) and

90 females $3.3%), with a mean age 4784 (SD=1.87) concerning particip
status, only the 27.2% reported that they were married or cohabiting with the partner at the
time of the surveyThe majority of respondentompleteda mast er 6 s cower se t au
ly in English (72.8%), with a specialization either in Business Admatish or Economics

and FinanceOn average, participants graduated 2.85 years before the time of the survey
(SD=1.2). 8 peopleout of 10 studiedabroadthroughthe Erasmus Programnauring their
academic careethe top three destination countries were Germany (chosen by almost 23% of
respondents), Portugal (19%) and France (14%). Summer programmes in USA or in China
were also popular: almost 60% of the graduates participated i ithtessive exchanges of

few weeks consistingh management classes but alsahe case of ISPM China, on compa-

ny visits A lower number ofndividuals instead, took the opportunity to study abroad with

an Overseas or UniPD Exchange (7.1%). Almost ©8%e graduatesvas mobileonly orce

during university, while the 32.5% participated in two international programmes, usually
combining an Erasmus and a ISPM experience; the rest of respondents (9.5%) spent a period
abroad three or four times the overdlacademic path.

Concerning work situatigrgraduates in the sample have been working in their current com-
pany for 21.18 months on average (SD=19thgir job characteristics are quite broad and
varied since they are employed in different functiomish a slight prevalence of consulting
activities (27.8%). At the time of the survey, most respondents were working for a multina-

tional firm (68%)with more than 1000 employees (70.4%egarding the issue of career in-
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ternationalizationthe 17.2% of participantseported that they were currently working and

living in a foreign countryHowever, consideringespondentsvho had other work experienc-

es beforgheir present occupation (11&oplg, we notice that the degree of previous job in-

ternationalization is 61.3% on average (SD=30T2e main characteristics of the sample are

summarized iMable3.2.

Table 3.2 Sample characteristics (N69)

N % N %
GENDER AGE
Male 79 467 24-29 141 834
Female 90 533 O 30 28 166
MASTER® €OURSE INTERNATIONAL
PROGRAM
Business Administration 95 56.2 Erasmus 140 828
Economia e DirAziendale 30 177 ISPM China 58 343
Economia e Finanza 1 0.6 ISPM USA 43 254
Economics and Finance 28 16.6 Overseas Exhange 3 18
Economia e Diritto 3 18 UniPD Exchange 9 53
Economia Internazionale 12 7.1
JOB SENIORITY (months¥ JOB FUNCTION*
012 73 432 Consulting 47 278
13-24 36 213 Sales and marketing 31 183
25-36 31 183 Finance and accounting 39 231
37-48 13 7.7 Operations/logistics 14 8.3
O 49 16 95 R&D 6 3.6
Other(e.g. HR, IT) 32 189
TYPE OF COMPANY * COMPANY SECTOR*
Domestic, no activities abroad 17 101 Manufacturing 41 243
Domestic with export activites 17 101 Professional business services 37 219
International, based ittaly 20 118 Financial services 33 195
Multinational 115 680  Other services (e.getail, R&D) 11 6.5
Personal services (egducation) 2 12
Public administration 5 29
Other 40 237
COMPANY DIMENSION * WORK ABROAD*
< 250 employees 32 189 Yes 29 172
2501000 employees 18 107 No 140 828
>1000 employees 119 704
NUMBER OF WORK DEGREE OF JOB INTER-
EXPERIENCES** NATIONALIZATION ***
o 2 132 781 0-20% 19 161
o 3 37 219 30-50% 28 237
60-80% 44 373
90-100% 27 229

Notes: N= absolute frequency, %= relative frequency
respondent so
**Data referred to the number of jolp®sitionsthat a worker changed in the same or in different companies dur-
ing his/her career* *Data referred tohe overallwork experiecesthat respondents had before their current oc-

*Data referred

cupation(N=118)

to
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3.3.2 Study procedure

Data for our study were collectég means of a questionnaire that was administered online to
participants by enail. Support from the International Office of the DepartmerEainomics

and Management and from the correspondent Office of the University of Padova was required
in order to gather thpersonal information (i.enamesg-mail addresss course of study and
academic career) of gduates included in the sample.

The suvey was distributed electronically in October 2019nailing the link for the partici-
pation in the research to thist of businesgraduategprovided by the International Offices
Participants were informed that a survey was being conductéd Deparnentin order to
evaluate the impacts of study abroad for career developmnerthathe researchers weiia-
terestedin particular, insuch outcome areas as skdesvelopmentprofessional choices and
degree of careenternationalization. They were also made aware that their contribution in the
study wasvoluntary and anonymous and that the questionnaire could be completed in 15
minutes on averag@ reminder ofparticipation was serwo daysbefore the deadline of ¢h

survey to further invite graduates to answer the questionnaire

3.3.3 The research method: structure of the questionnaire

The researchquestionnaire wasreatedon Survey Monkeyin Italian languageand it was
structuredn 29 questiongdivided in the followng sixsections

1- Education

2- International experiences

3- Competences

4- Career choices

5- Career path

6- Personal and professional characteristics

The complete questionnairereportedn the Appendix.

Using sucha survey instrument allowed us ask different types of questions: opemded,
multiple choice and scaled formats were used according to the kind of information required to
respondents.

The first group of question&(ucatior) asked general formation aboutma s t oeursé and

graduation year ana selfassessment on thevel of knowledge of foreign languages.

The following section was about thaternational experiencethat participants lived during

and beforgheiracademic careeFirst, they had tandicatethe study alwad progranfor pro-

52



Research framework and design

grams)in which they took part at universitgpecifying also the destination country and the
length of sojourn. Thereaftethey were required to assess the frequency by winefore
graduationthey had beerexposed to other internatial activities such asravel abroad for
holidays, summer work experiendesa foreign countryfamily hosting foreign studentsic.
Participation to studergxchanges during the high school and interactions with people from
other countriesvithin a crcle of friends completéhe range of international experiences con-
sidered in this section. €se datareuseful in order to understamde s p o niaved of tins 0
ternational exposuré\s a matter of factheyond university study abroad prograiigre are

other kinds of international experiencést young people cadive, which may havea rele-

vant impacton the development of competences and on professional attitudes and choices.
Therefore it wasimportantto includetheseactivitiesin our investigation, in order to have a
more complete picture of the possible factoc

nationalization and their level of skills.

The third section of the questionnaire was dedicatéldet@valuation ofes p o n dGmpges 6
tencesspecifically,we consideredot only the current level of sonparticularskills, but also

the effect that participation in study abroad programs had on their development. The choice of
the competencds be included in the invesagon was related to a research that we conduct-

ed on the most valuabl e s killdded ouf @mwastoexd ay 6 s
pl ore whether and how an international exnp
of the competencesvhoseactualdemand is seeing a substantial growth. Consequemndly,

made reference to the most relevant global reporteetopic in order to understand fithe

current and future trendsglated tojob requirements, and then selectthe skills to focus on

in our study.Further support in our choice came from scholarly stuainedysinggr adu at es
employability, as it will be explained later on in this paragraph.

The World Economic Forum (2018gports thathe Fourth Industrial Revolution impidly
changing the labour market and therkforce dynamics all around the world: technological
advancement iactuallyimproving the productivity and quality of work on one side, while on

the other it is creating the need for wholly nplis and decresing the demand forcertain
roles.Therefore, new types of skills are needed to close the gap with the requirements brought
in by the digital and automated technologiEgyure 37 compareshe top ten competences
required in 2018 and those trendingtlr near future (2022), asutlinedin the World Eco-

nomic Forumbés survey.

53



Study abroad and career: the impactait er nat i onal experiences on graduate

Figure 3.7 - Comparing kills demangd2018 vs2022

Top ten skills in 2018 Top ten skills in 2022

Analytical thinking and innovation Analytical thinking and innovation
Complex problenrsolving Active learning and learning strategies
Critical thinking andanalysis Creativity, originality and initiative
Active learning and learning strategies Technology design and programming
Creativity, originality and initiative Critical thinking and analysis

Attention to detail, trustworthiness Complex problensolving

Emotional intelligence Leadership and social influence
Reasoning, problersolving and ideation Emotional intelligence

Leadership and social influence Reasoning, problersolving and ideation
Coordination and time management Systems analysis and evaluation

Source:World Economic Forum, 2018

From this comparison it turns out that the skilish rising demandare those related to typi-
cal |l y A humsaucha@asaralysing informatios in a logical wayfalytical thinking,

using new information for solving problems and making decisféosive learning Complex
problemsolving, being creative Ifinovation, Creativity) and managing relationships with
others Emotional intelligence, Leadershiprhese argin fact, the kind of skills that cannot

be automatedy machinesas technology advancesuybstitutingpeople in an increasing
number of tasksit becomes fundamental for workers to focus on the improvenfesuah
Asofto skills in order to stay competitive
ducedfrom the digital era. Accordingly, the World Economic Forum states that companies
human resources functiomsll haveto address this shift inompetaces by hiring new staff
with the relevant skills and by upskilling or reskilling already existing employees.

McKinsey Global Instituté seport on the future of workforce (2018) is also in line with these
findings. Specifically, it confirms that automati@nd the adoption of artificial intelligence
technologies are radically transforming the nature of work, changingha& skillsbneedsas a
consequence. Along with technological competences, the two areas with the sharpest increase
in demand by 2030 wilbe social and emotional skills (+24%) and higher cognitive skills
(+8%), similarly to what reported by the World Economic Forum. Namely, the first category
includesskills such as leadershimitiative-taking, continuous learning, communication and
interpersonal skills; the second one comprisemplex information processing, creativity,
critical thinking and decisiomaking.

Previous studiewith a specific focus on youth employabilifg.g. OECD, 2015; Humburg,
Van der Velden and Verhagen, 2018%0 wnderlined the changing landscapeskills re-

guirements, addressings fA 2 1 st c thenkeyuconypetendethat drese@ded nowa-
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days in virtually all sectors of economy. Humburg, Van der Veldetverhagen (2013), for
exampleanal ysed the major trends in higher edu
European employers on the most importemaracteristicshat candidates should possess in
order to be recruited. Findings suggest that topvalued competences are prsg®nal ex-
pertise (subjeespecific knowledge) and interpersonal skills (ability to communicate and
work effectively with others); moreover, employers appreciate also innovation and creativity,
especially in some occupational field$erefore, when hiringraduates companies are now
looking not only for technical, jebpecific competences, but also for a combination of soft
skills such agnterpersonahnd cognitive capabilities. Similarly, OECD (2015) mentiorea-

tivity, critical thinking, social and entimnal skills as fundamentalfor young peopldo ap-
proachthe labour marken an effective way

Going more in detail, we made a research on the competences required to gradinates in
field of economics and management, to hawaeore directink with the sampleof our study

The work by Coetzee (2012) provides deep insights in this context: the author identified eight
core skills that business graduates should have in order to be empldyahlgh a compre-
hensive review of the literature and an extemsturvey on South African employers and
highereducationnstitutions.These are theesults of the study1) interactive skills; (2) prob-
lem-solving and decision making skills; (3) continuous learning orientation; (4) enterprising
skills, involving proatvity in initiating economic activities; (5) presenting and applying in-
formation skills; (6) goatlirected behaviour; (7) ethical and responsible behavioun@&nd
analytical thinking skills. As one can see, some of these s&itlsll the ones mentioneoly
global reports aneémployability studies, while others instead are hewch athical and re-
sponsible behaviouCoetzee (2014Jlefines itas the capability talways take responsibility

for your own actions and to defend and support the values ofpyofession, organization or
community in every situatignt is also linked to the ability to empower and motivate others
and to encourage responsiblehaviourgowards environment angbciety This type of skill
appears to bef paramount importanceday, in light of the increasingublic attentionon the
social and ethical performance of enterprisggporate social responsibili{C SR)is becom-

ing a key practicén all business sectors, since companies are recognizing more anthatore
taking initiatives for the benefit of society, culture am/ironmentalso boosts competitive
advantage

Finally, the selection process of skilfser our research endday consideing one lastarea:in-
tercultural competencie3he literature revieweonducted in Chapter Twaresentedhemas

one d the most important outcormef studyabroad the majority ofarticlesfound that an in-
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ternational experience was relevant to improvedfygability to understand differences be-
tween culture and to positively interact with people from different backgrodimgsimpact

on intercultural competencies has been widely examined by scHmlathe objective othe
presentesearchs to providefurther insights on this topic by adding the consideration of the

effects of location and duration of the programs.

In conclusion, khthese consideratnsled us to includan our research questionnaties four
competencethat are listed beloweach with its definition and motivation for final inclusion
in theinvestigation.

1- Analytical thinkingd ef i ned as #Aski |l ful | ogi cal and cri
plaining information and data, and drawing insightful conclusions from thee deda nal ysi s 0
(Coetzee, 2014, p.895). Itike first skillthat will berequired in the future according to the
World Economic Forum, and among the-teglued by employees.

2- Continuous garning orientation Aicognitive openness towards and awarenessmf, a
proactive engagement in, the process of acquiring new knowledge, skills and abilities
t hroughout oneds | ife and career in reaction
and per f or m€Eaoetzer, 2€14, ip.898)retianedin severalresearchesasone of
the most importardkills, it is a quite comprehensive competeritean be linkedto a certain
extent also to creativity as it involves also the willingnesgam new knowledge and seek
new ways to learn and improve oneself.

3- Ethical and responsible behaviaufi r e sponsi bl e | eadership 1in
mor al beliefs and values of oneds profession,
(Coetzee, 2014, p.895n light of previous observations ¢imeimportanceof this skill in the
current business context,seems interesting to understand whetherinteraction with dif-
ferent cultures, values and behaviocaslead students to reflect about ethical issues more in
depth, fostering responsible actions also in thekwavironment

4- Intercultural competencieit he abi l ity [of individual s] t
ercd tureo ( Ger t s eerdecidet 09n¥estigatdris areangt only Varits im-
portance in the literatuyéut also becausse believethat the ability to understand and act in
different cultural settings is now more important than ever, given the increasing globalization
of the work environment. Sindéis skills area is quite broadie took a measunmaent scale
thatcould beascomprehasive as possiblétems regardintercultural competencies, new in-
ternational perspectives and dimensions in |

etyandeconomy ( Eur opean Commi ssi on, 2019, p. 86) .
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In order to evaluate the level of tlthosen competences our sample of graduatese
adoptedscales that were already tested with success in other studies, in order tdrest®dre
liability of our results.Theyare reported iTable3.3, which indicatesalso the source and the
number of iemsfor each of themAll scalesuse a Likertype format of responsdsanging

from 1 to 4 or from 1 to §where participants are asked to rate their level of agreement (from
strongly disagredo strongly agreg with each statement according tteeir sef-assessment.
Example of items are provided in the last column of the Table.

Table 3.3 Measurement scales used for the assessment of competences

Competence Name of the saleand source  N.items Example of items
Analytical thinking Graduate Skills andAttributes 4 A can break inf
Scale (Coetzee, 2014) nent parts to see relationships a
patternso
Continuouséarning Graduate Skills and Attribute 7 Al am al ways on
orientation Scale (Coetzee, 2014) to improve my knowledge and skills
and develop myse
Ethical and responsibli Graduate Skills and Attribute 5 fil accept responsibility for the resul
behaviour Scale (Coetzee, 2014) of my decisions and actiods
Intercultural Intercultural Openness Impa 10 AfBeing able to i
competencies Index people from other backgrounds a
(European Commission, 2019) cul turesbo

The fourth and fifth sections of the questionnaire were dedicated tovibaigation of career
outcomes of study abroad, from both a subjective and an objective point of view.

Section Fourexploresg r a d uCareex shoicesby collecting information on their profes-
sional decisions and evaluating to which extent the participation in international praograms
fluenced them. Specifically, respondents/ere required to make a subjective assessment
through5-points Likert type gestionsof the impact of their study abroad experience on a set
of abilities and behaviours that relate to theoryof career capitalThis conceptefers to the
career competencies that an individual can deyéhat can be distinguished in three diff

ent ways of knowingaccording to the classificatioproposedby DeFllippi and Arthur
(1994) knowingwhy, knowinghow and knowingvhom. Knowingwhy competencies re-
flect the motivations of professional choices and endow an individual with energy and self
confidence in pursuing a career pdtikéon & Arthur, 2001)leading him/her to identify per-
sonally with his/her workKnowing-how competenciesefer to the careaelevant andob-
related knowledges, skills anshderstandings, whicare needed to perfortasks and activi-

ties. Finally,knowingwhom competencieare related tahe ability to create a professional

network of relationships that can help onebod
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Several scholarly studies used the career capital framework to investigate#at of inter-
nationalization on the development of career competencies, considsrdegerminants either
work experiencesaDickmann and Dohertglid in 2008with a research on the effects of in-
ternational assignments) @re-graduationinternational activities, including study abroad
prograns (seeFelker and Gianecchini, 2015). In our case, we fadidihis latter approach
because we aimed to expldies extent towvhich participation in international prograrbe-
fore graduationinfluence subsequentareerdecisionsthrough the acquisitioof knowing
why, knowinghow and knowingvhom competencies$pecifically, our questionnairgdopt-
edthe meastement scale developgdy Felker and Gianecchiif2015, with nineitemsrelat-
ed tothe three career capital dimensiolmsaddition,respondents werasked about their level
of interest towards an international career immediately after graduation, so that we could un-

derstandvhetherstudying abroadk likely to motivate people tavork in a foreign country

The following sectioof t he questi onnai r eCaeeérmpahffomtam t r ace
objective standpoint, focusing in particular on its degree of internationahz&asticipants

had to indicatéi) whether they workn Italy or in a foreign country an@) the level of inter-

national activities required by their occupation. The range of optiowsrs all possible de-

grees of international working experiences, aditwy to the following scale:

- working in Italy, without travelling abroad for wark

- working in Italy, without travelling abroad for work but having contacts with foreign col-
leagues/clients through Internet or telephone

- working in Italy andravelling abroad for work occasionaglly

- working in Italy and travelling abroad for work regularly

- working in Italy and moving abroad for work for short periods (up to 6 manths)

- working and living in a foreign country, but coming back to Iltagularly €.g.every week

or every 2 weeks)

- working and living in a foreign country

To have a deeper understanding of respondents
to indicate also the level of internationalization of their company damestic vsmultina-

tional company, with or without activities abroad), which is very important in determining the
opportunities of a worker to interact in multicultural settings.

This sectiorcompleted he pi ctur e of wthaqlestonbewd the aveagee er p a't

degree of internationalization of their previous wogexperiences.
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Finally, the | ast secti on oFRersdnd and prafesssohal o n n
characteristics which can also affect career decisions and paths to soieat.elnformation
about gender, family statugb description and function, type of company where one works

(sector andlimension,p ar ent s 6 e d upcaart ecitaersitip wereerdquiradn d

3.3.4 Measures

It is now necessary to introduce the measurssduto define the variables the empirical
modek that were outlined in the beginning of this chaptéfhat follows is an overview of
how the independent, dependent, control variables and mediatdrsilafer the purposes of

our statistical analysis

INDEPENDENT VARIABLES

In the empirical models that will be tested, the following independent variaf{eswill be

taken into consideration:

- Length of study abroad periodturation is measured by taking the sum of the number of
months that an indivigal spent in a foreign countdyu r i ng t he ,maedotparticOs cC ¢
ipation in oneor more study abroad progranis information was made available in the
ternational experiencesection of the questionnaire, where respondents had to specify the
length of the international progrdsin which they took pacuring their academic path

- Cultural Distance:the second independent variable refers to the index developed by Kogut
and Singh (1988) on the basis of.SpetfieallyHof st
Hofstede (1980) analysed the results of a large survey conducted on more than 100 000 em-
ployees at IBM between 1967 and 1973 and found that values in the workplace varied signifi-
cantly across culturesn particular, differences in nationaliltureswere linked to the follow-

ing four dimensions:

P Power Distance, representing the extent to which individuals tolerate and accept ine-
quality among members;

Pl ndividuali sm vs Collectivi sm, expressin
cial ties (i.e. caring for themselves and immediate family only vs caring for more extended
family groups);

P Masculinity vs Femininity, reflecting the distribution of roles among genders in society

and a cul tur eiteat ma cif teir @ m anlesl Off witanhausecsu | ( e . g .
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tiveness, competitiogri f emi ni neo values (e.g. caring f ol
tion);

P Uncertainty Avoidance, related to the extent to which people feel uncomfortable with
ambiguous situations and with the aokvn future, hence creating formal rules and norms

to face them.

Based onthismodelnd considering Hofstededs, Kegatuntry s
and Singhdevelopedthe Cultural Distance Indexn order to measure the cultural gap be-

tween two countes, which is obtaineftom the result of the following formula:

cp, = i{([u — 1) v}
wherelij represents the index for thil cultural dimension and théh country;Vi stands for
the variance of the index of th#h cultural dimensionu represents the second country con-
sidered (United States was the reference country for the author€Dgand the cultural dif-
ference of thgth country from theuth country (Kogut and Singh, 1988).
Large values of Cultural Distangedicatethat the cultural norms, values and behaviours of
the two countries are very different from one another, while small valyayg that the two
cultures are similaMVe includel this variable in oumodek becauseecent research suggests
that mere going abroad for stugyrposesdoes not always lead to significant outcomes, be-
cause the destination country and the type of interaction with the foreign culture matter a lot
in determining the actual learning opportigst for students. Therefore, our objectiveas t
understandhe impact(if any) of the Cultural Distance of the host counftguntrieschosen
by participants on the dependent variables. Since respondents may have had more than one
mobility experienceduring t h e ma s,it & necessary o wansder also the different
lengths of the programs order to computefor each individugla measure otultural dis-
tancethat is ageliableas possibleConsequently, ur explanatory variable igbtained in tw
steps. Kst, we calculated theultural distancdh et ween | taly and the resp
country for each program he/she participated aitb h e ma s t ,eby uBisg the Kagut s e
and Siformgly $esond, if the respondent had more than sindy abroad experience,
we took the weighted average of tlagferent cultural distanceswhere weights are the num-
ber of months spent abroad during each program. In this byagonsidering both the dis-
tance and the time spent in the host countrycareget a more comprehensive picture of the

cultural gap experienced by individuals as a consequence of academic international mobility.
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- Number of exchangehis explanatory variable accounts for the number of diffeskrdy
abroad experiences thatespondenlived during his/her mastérs  c. ®@eing abeoad mul-

tiple times maybe indicative of individual preferences aofdaninclination towards interna-
tionalization already before entering the labour market. Moreover, participating to more than
one &change may favour the development of the competencies that we want to investigate
due to the multiple times iwhich a student was exposedrnew contex¢ and learning envi-

ronments

- Level of previous international exposutiis independent variable flects the degree by

which an individual was exposed to international experiences before grad&aspondents

in the questionnaire were required to rate onpoidits Likert scalegoingf r om onever
overy oftenodo) the fr ehgtoowingyntendtidndl activitigs:dravelt h ey
abroad for holidays, summer work experiences in a foreign country, family hosting foreign
students, study trips abroad, interactions with people from other countries within a circle of
friends, arnide mod shée r( byadhe espondghtdhe iexiplanatary variable

was measurethenby taking the mean ohe ratings that each individuassigned to these six
international experienceafter havingeclassifiedhe score# the interval 0 (newg - 4 (very

often). This variable is meant to summarize the extent to whadplein the sample experi-

enced the contact with other cultures through different kinds of actiatié$eyond the par-
ticipation in mobilityprograms at university, by indicatirejy average value of past interna-

tional exposure.

DEPENDENT VARIABLES

As previously seerseveralregressiommodels will be tested in the empirical analysisstly,

we will explore the relationship between the independent variables described above and the
degree of career internationalizatidhis same outcome variable will be also taken into ac-
count in simple and multiple mediation analysifie other modelsconsiderinsteadas re-
sponseghe level of three different competences: continuous learmiegtation, analytical
thinking, and ethical and responsible behaviour.

- Level ofcurrent career internationalizationit is measured bgonsideringwo different fac-
tors,i,e.t he | evel of international activities r
the level of internationalization of their compaMamely, as already pointed out by Felker

and Gianecchini (2015), in order to have a complete picture of theedefjicareer interna-

tionalization it is necessary ®valuatenot only the contentut also the context of the job,
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because both these elements aftiect | n d iopporalinitiasl t@ lEve international work
experiencesWorking for an international or eultinational company may indeed provide
more chances to enjoy a multicultural environment (hence increasing, to a certain extent, the
Al evel of c ar e e ofthe empleyeethantworking ot ai canmgany sachand
operated only in Italy.

To measure théevel of current career internationalizatipwe asked participants to indicate

in the Career Pathsection of the questionnaitke degree of international activities of their

joband theifirmé s i nternationalization | sheowednTa-choosi

ble 3.4. The Table alsexhibitsthe scoréghatwe attributedto each optioravailable

Our dependent variable idt@ined by multiplying the scores assigned by each respondent to
the two factors: therefore, the values t@vel of current career internationalizatialange

from 1 to 28 (mean=11.49, SD=8.2).

Table 3.4 Factors used to measure thevel of currentaree internationalization

Level of international activities of the job Level of internationalization of the company

1 = working in Italy, without travelling abroad fo 1 = domest company without international activi
work ty

2 = working in Italy, without travelling abroad fo 2 = domestic company with some international &
work but having contacts with foreign cao tivity (export only)
leagues/clierst through Internet or telephone

3 = working in Italy and traveltig abroad for work 3 = international company (based in Italy, wi
occasionally some operations and divisions abroad)

4 =working in Italy and travding abroad for work 4 = multinational company (based in Italy or
regularly another country, with many subsidiaries and c

5 =working in Italy and moving abroad for wor tomers in ltaly and abroad)

for short periods (up to 6 months)

6 = working and living in a foreign country, bt
coming back to Italy regularly (@. every week ot
every 2 weeks)

7 =workingand living in a foreign country

- Threeregressiormodels aim to investigate the relationship betweeregpanatoryaria-

bles andg r a d ulevel ef shéee particulaskills, which become three dependent vddab
accordingly Analytical thinking Continuous learning orientatioandEthical and responsible
behaviour.To measure them, we asked respondents irstimeeyto indicate their level of
agreement (from Istrongly disagre¢o 6=strongly agregwith aset of statementsyhich are
thosedeveloped by Coetzee (2014) her Graduate Skills and Attributes Sc¢alanslated in
Italian languageln order to verify the reliability of the scale adopted, we performed a
Cr o n b aphdtedtdor each group of itesrmeasuring the three competendéesocial sci-
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ence investigationdiigh values for alphdusually, larger than 0.700hdicate the internal
consistency of the items included in the scale under consideratidnn our case, C
pha forAnalytical tinking, Continuous learning orientatioand Ethical and responsible be-
haviour are respectivel§.874,0.8% and 0.7@: these coefficients suggest that the items of

the three constructs are highly reliable, and thus that thesscalgppropriate.

Thelist of theitems composing ththreescales andhe resulto f t he Cr onlsac h o6 s
are available in Table 3.%0gether with information about mean and standard devi&tion

each variable

Table 3.5 Analytical thinking,Continuous learning@rientation, Ethical and responsible behaviour

Cronba Standard
Scale Items Mean -
alpha deviation
Analytical thinking - | feel confident in my ability to draw insightfu ~ 0.874 4.89 0.75
conclusions from numerical data
- | can break information into componepérts to
see relationships and patterns
- | can make a rational judgment from analysi
information and data
- | can give accurate explanations of informati
and data presented to me
Continuous learn- - | follow up on goals, tasks and assignments 0.8% 4.98 0.69
ing orientation ensure successful completion
- | monitor my performance against deadlines ¢
milestones

- | make sure that | keep myself up to date
technical knowledge and new developments in
field

- | am always on the lookout for ws to improve
my knowledge and skills, and develop myself a
person

- | know how to ask the right questions to ¢
needed information and to properly size up a sit
tion

- | accept and tackle demanding goals with ent
siasm

- | make use oflevelopmental or training opportt
nities to enhance my competencies, knowlet

and skills
Ethical and - |1 accept responsibility for the results of my de 0.7& 4.94 0.66
responsible sions and actions
behaviour - | personally take the credit ddame for the re-

sults of my work

- | uphold the ethics and values of my professi
community or workplace in all | do

- | encourage responsible behaviour towards
community and the environment

- | find it easy to provide direction to others, and
motivate and empower them
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MEDIATORS
The following mediator variableswill be introduced in mediation analysitntercultural
Opennes# simple models anthe three career capital compongitaowingwhy, Knowing

howandKnowingwhormn) in the multiple models

- Intercultural Opennessthe first mediatois measured with the Intercultural Openness Im-

pact Index developed by the European Commission (2019). The 10 items of the Index are
shown in Table 3.6 and refer to a conipesive set of competencies, knowledges and behav-

iours necessary to effectively relate with another cultRespondents had to rate on a 4

points scale (from low to high scores) the benefits they percéieause oparticipation in
international mobily pr ogr ams . The Table also provides
test that we performed in order to check the scale reliability: the high value obtaineg) (0.85
confirmed the internal consistency of the items. Mean and standard deviation are &iso sho

in the last columns.

Table 3.6 Intercultural Openness

Cronba Standard
Scale Iltems Mean L
alpha deviation
Intercultural - Being able to interact and work with people frc 0.8% 3.31 0.51

Openness other backgrounds and cultures
- Interculturalcompetencies
- Knowledge of the host country's culture, socit
and economy
- Ability to establish longasting relationships
with people from different countries (actual ir
provement)
- To feel a citizen belonging to a context that g¢
beyond my nationdiorizon
- | have new friends who live abroad
- | appreciate more multicultural environments
- | feel the need for an international dimension
my everyday life
- | learned to take into accountltural perspec-
tives/differences when other have different op
ions/ideas
- | learned to get along with people who have
different cultural background

- To measure the other three mediator varialdeswingwhy, KnowingwhomandKnowing

how, we included a question in théareer Choicesection of the survey which respondents
indicatel their level of agreement with 9 stateme(ttwree for each variabledn a 5points

scale (from 1strongly disagredo 5=strongly agreg¢ The items proposed belong to the scale

by Felker and Gianecchini (2018)at evaluats the level of the ttee dimensins of career
capital,and they are referred to improvements that graduates perceived as a result of study

abroadWe <cal cul at ed Cr on b athehténss remtedotdeach ofdhe three c i e n t
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constructs and the e srésdt® confirmed theintemal consistency, suggesting the appropri-
ateness of the scales adopted. Table 3.7 s
pha coefficients, mean and standard deviation of each variable.

Table 3.7- Knowingwhy, Knowingwhomand Knowinghow

Cronba Standard
Scale Items Mean o
alpha deviation
Knowing-why - developing a clear vision about the kind of car 0.743 3.56 0.83

I want

- being aware of mgtrengths and weaknesses,
my professional needs and motivations

- gaining confidence in my professiomabspects

Knowing-whom - creatingfriendships with people who work an 0.836 3.61 1.00
live in other countries
- creatng relationships that can support my profe
sional development
- learning to create and maintain relationships w
people outside of my direct networks of persol
and professional knowledge

Knowing-how - learning a foreign language, which was usédul 0.737 4.01 0.85
meto look for a job
- acquiring ease imdapting to different lifestyles
and cultures
- acquiringbehaviourakkills that have been useft
to me to find the job | wanted

CONTROL VARIABLES

The indicators listed belovhave been idoded in the regression moddts verify whether
theyalsohave an effecin explaining theobservedvalues for the dependent variablébey

can be divided into three grougsersonalcharacteristics of respondenisformation about

their parentsand, finally, workrelated variables.

The first bl ock of cont r oildemoegraphicamdl edusationag f e r
characteristics:

- Gender(dummy variable witth ma | e 6 = 0, wd deadecatd mnritdor=gerider :
because, althouglemale participation in workforce and fop management roles is increas-

ing, the number of women who pursue international careers remains very low compared to
men. Women indeed account for only 25% of total internationalsagyments (Brookfield

Inc., 2016), a figure thatas beergrowing sincethe 1980s when they represented the 3% of
the total (Adler, 1984), but that still suggests the existence of obstacles for female expatria-
tion. The most cited reasons for earcepaticipation of womenn global careers are: work

life conflict, caused byhe higher responsibilitieghat womentakefor family and household
taskscompared to their partne(sinehanand Walsh 2000) and lowerorganizationabppor-

tunitiesin internationamanagement positiortiie tobiases angendermprejudices in selection
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processe$Selmer and Leung, 20Q3)hese consideratioried us tothe decision taontrol for

the effect of gender on the degree of career internationalization.

- Marital status(dummy variable witth s i n gl e 0 =oh#&bitingi n¥athidryariabde/

may have an importantnf | uence on an individual 6s deci si
As a matter of factiesearchers suggested tlssues related tmanaging family resmsibili-

ties or at least relationships with partnease a major concern for expatriatasdagain es-

pecially for women (Linehaand Walsh 2000; Harris, 2004). In order terify the effect of

work -family conflicts onthe level ofcareer internationedation, we includd marital status

among the control variables.

- Years from graduationpeoplewith higher labour market seniority are likely to have more
opportunities for career advancements, and thoie possibilities to gedn international job,

than those who graduated more recently. For this reason, we controlled for the number of
yearselapsedromr e s p o rgchauationst the time of theurvey.

-Mast er 0 swe checkedifehea:vi ng compl eted a mastero6s col
English (vdue of the dummy variablejTather thann Italian (value of the dummy varia-

ble=0) has an effect on the dependent variatbesideredNamely, courses that are more in-
ternationally oriented and thaffer multicultural learning environments még important in
fostering studentsdé attit yodiedetelmping somespezifici nt er n
types of competences

Controlvari ables referringclude parentsd character.i
-Parentsé eddpat imamyl eandalyors clk@awe i hs ghhemd asrec or
schoelibachel or=8§mdsgeeds8 degree or masteai val ent
=5:we took the mean of father and motherds edu
ble. Seveal studies in the literate on the outcomes of study abroad (e.g. Di Pietro, 2012,

Felker and Gianecchini, 2015; Parey and Waldinger, R0abtrolled br the effects of this

dimension abetter miliar educational background may indesfter morefavourableoppor-

tunitiesto young peopleduefor example to théigheravailability ofeconomic resources

-Parent so6 (diil ttiaz eferaglfi ggr 1o,n efi pfargigpfna@ O bo t2h p@iar ent
3): parentshavingforeign nationality could provide children with more multicultural experi-

ences and more opportunities for interactions with different cultural environments, which may

in turn affect their attitude tmllow an international career.

Finally, the last group of control variablesferto professional and organizational characteris-

tics.
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-Company 0 s :wkcreatechasmeasuare of the size of the compamgre respondents
currently work classifyingit in three categories accordingttee number of employees. Spe-
cifically, we assigned value=125 to the category of firms with less than 250 employees; val-
ue=625 to those with 250 to 1000 employees; and value=1125 to the category of large com-
panies, with more than 1000 employees. The dinoansi the firm indeed may have an influ-

ence on the possibilities to get an international job, since larger organizations may be more
likely to hold activities or subsidiaries also in foreign countries.

- Job function the function in whichan employeeavorks may influencehis/heropportunities

to work abroad, since not all areas may be equally suitable for international assignments. |
order to control for thigffect we added in the models dummy variabl¢hat takes value=1 if

the respondent works oonaulting, and value=0 inlathe other cases.

-Comp any awe ceaeadd dummy variablgo indicate if an individual works in the
manufacturing (val ue(aug=0)dndeedisome iadestriesi ntag ked s e
more globally orientedthan others, influencing as a consequence the possibility of an em-
ployee tofollow an international career.

3.4 Conclusions

This chapteprovided a presentation of the general frameworduostudy, which has the ob-
jective toevaluateif and how different ypes of study abroaand other internationaxperi-
ences influencéwo dimensionss t u d profedssofalpath and thelevelopmenbf compe-
tencegelevant for their career

Firstly, the original aspects of the research have been introduced, with @fotsigontribu-
tions and on the main differences with previous literature abewtutcomes of international
student mobility.

Afterwards, theregressiommodels that will be tested in Chapter Four have been described.
The main relationship undeonsideréion is between the different features of international
experiences lived by graduates and the level of their duceeeer internationalizationur-

ther analysis on this topic will be provided through several mediation models. Effects of in-
ternational egeriences in terms of skills development will be also explored in our empirical
work.

The last paragrappresened the methodology usefibr research design and data collection.
The procedurestarted bystructuring a questionnaire’hich was sent by emaibta sample of

businesgyraduatesf the University of Padovavho had completed a period abroad during
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their academic patiQuestionswvere divided in six sections in order to cover all the dimen-

sions that we were interested to examingieically: startingfrom education and personal
characteristicswe cometo the most important aspects regarding international experiences,
graduatesd | evel of dsrkally, wesxplaimed hoave buit thein-dev el op
dependent, dependent and contralatalesof ourregression models, whiakill be discussed

in the following chapter.
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4. CHAPTERFOUR

EMPIRICAL ANALYSIS

The previous chapter framed the structurewfstudyand introduced the regression models

tha will be now tested in order to answer to @oreresearch questiomto different charac-
teristics of study abroad progransu¢h asduration and cultural distanchave a significant

effect in determining (i) the degree of career internationalizatiah(igrthe extent to which
students gain valuable skills in the labour market? Moreover, concerning the first type of out-
come, is the relationship between study abroad and degree of career internationalization me-
diated by the acquisition of specific comgmdes during the programgi.e. intercultural
openness and career capital

Chapter Four addressthese important issues by performing a statistical analysis with the
IBM SPSS 26 softwareesults and implications of the stufty organizations and higher ed-

ucation institutionsvill be discussed in the end.

4.1 Analytical procedure

The statistical analysconducted in this chapter is divided in three nparts

P first of all, a multiple linear regression will be run to understand the kind of relationship ex-
isting between the explanatory variabse®l the ével of careemternationalizationwhich is

the main focus of our stugy

P subsequently, tiee multiple linear regression models will be tested to verify the effects of
the independent variables on respondent sbd
Continuais learning orientation, and Ethical and responsible behaviour;

P finally, mediation analysis will be performed to extend the first model. Specifically, we will
determine whether predictors influence the Level of career internationalization through the ef-
fect of other variablesalledmediators whichwill be Intercultural Opennedsr simple mod-

els andhe threecareer capital dimensiomsr multiple models.

Before implementinghe linearregression,he preliminarystep that was necessdoyperform
consistd in analysing the correlation among #ik variables,in orderto identify the highly

correlated ones and eliminate them. Namely, higllyelated variablesausecollinearity
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problems that negatively affect the statistical procedures by dhictong erratiaesults.Prob-

lematic levels of collinearityisuallyshow up wheriPearson correlation index.?00.

Table 41 representshe correlation matrix. & expectedAgeandYears from graduatioare
strongly correlated (.770)t is reasonable tohink that older people graduated more years
ago. Thereforewe remove Agefrom our models because we believed that differences in the
degree of career internationalization and in the level of competences acquired can be better
explained by considering thiene elapsed from graduation (and thus, from study abroad expe-
riences), rather than by simply accounting
graduates in the samaeademiclasy.

High correlation occurs also betweémercultural Opennessand Knowingwhom (.734):
however, we decided to keep both variables since they intervene as medidistiaghmod-

els.
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Empirical analysis
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