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INTRODUCTION
During the final stages of my academic career, I was faced with the choice of a topic for my

final thesis. The Master degree in Modern Languages for the Communication and International
Cooperation I am graduating in focuses on specialized translation. During these two years I
have worked on different types of specialized translation, from the scientific to the technical
and legal one. For my final thesis, I had always wanted to work on a concrete project that would
not only include translation theory but that would also show the reality of the translation
process. Among the several possible translations that were proposed to me I chose the
translation of some documents related to a project funded by Erasmus+ called the IntRef
project. This choice was influenced by my desire to work on a translation that could be really
useful for other people and not only for me and my thesis. The IntRef documents are three
different texts that all together constitute a Guide for Facilitators. Each text analyses one process
or stage of the IntRef project. They are informative texts and they can be included in the
technical translation field, which I had explored and worked on during the English Specialized

Translation I classes.

The centre of my thesis is the proposed translation and the following EN>IT glossary I created.
Nevertheless, to provide a good translation some theoretical background is needed. In the first
chapter of my thesis, I focus my attention on translation theories, models, processes and
strategies, especially the Vinay & Darbelnet and Toury models and Chesterman’s and Bakers’
taxonomy of translation strategies. The first chapter concerns Translation Studies as a discipline
and the translation process more in general. This is why I decided to include also some studies

on the concept of equivalence and universals.

In the second chapter instead, I focus on the challenges typical of specialized translation. I
investigated the issue of cultural adaptation, and in particular how culture affects translations,
and I described some strategies useful for the translation of culture-specific items. I also
dedicated a section to the use of terminology in Specialized Translation, and one to the
involvement of machine translation and CAT tools in the translation process. I wanted to
investigate the importance of translation tools in general, and specifically MT and MAT tools
because they have now become fundamental in order to produce a translation in the quickest
and most efficient way possible. During my translation process I decided to use SDL Trados
which is one of the most widely used and renowned CAT tools. For this reason, I included a

section with a description of the main features and options of SDL Trados.



The third chapter is completely dedicated to the proposed translation and the EN>IT glossary

which includes specific terms I found in the IntRef documents and their translations.

The fourth and last chapter includes the analysis of the translation process from the pre-
translation analysis to the editing and revision phase with a focus on the main issues I
encountered during the translation process. In particular I focused my attention on anglicisms,

the translation of universals and translation shifts.

Regards the methodology used for this thesis, we can distinguish between three main stages.
The first stage can be defined as a preparatory stage, which included a scrupulous study of
Translation Studies as a whole. During this stage I conducted research on the history of
Translation Studies as a discipline and in particular on the translation strategies and processes
developed by scholars over the years. This preparatory stage gave me the necessary knowledge
to decide which approach to use during the translation process, and is also the basis of the entire
theoretical part of the thesis. The stage which comes immediately after reading the relevant
literature is the so-called draft phase. This stage focuses entirely on the production and revision
of the translation of the IntRef documents. During the draft phase, every time I encountered an
issue that needed further investigation, I undertake further research in order to decide the best
way to translate a certain term, segment or part of the text. In conclusion, the aim of my thesis
is to propose the translation of some technical documents and explain step by step the

theoretical basis that underpins the entire translation process and how translators work.



CHAPTER 1 - TRANSLATION STRATEGIES

In this first chapter, I will discuss the different translation strategies which I adopted during the
translation process of the three texts at the basis of my thesis. I will also introduce the main
challenges of specialized translation and the importance of translation technologies in

Translation Studies.

1.1 The IntRef project

As mentioned above, this thesis is based on the translation of three texts concerning the IntRef
project.

The IntRef project was funded under the Erasmus+ 2018 Key Action 203 Strategic Partnerships
for Higher Education program. It started on 1st of September 2019 and finished on 31st August
2021. The aim of the project was to introduce the development of innovative methods that
enhance and internationalize reflection on university teaching with evaluation and research.
Teachers around the world had the possibility to communicate and exchange ideas about
learning, teaching, and assessment across institutional and national boundaries. They were able
to do that thanks to some technological tools and devices such as video recordings and video

conferencing. Participants were involved in one or more of the reflective methods.

The team involved in the IntRef project developed three intercultural reflective activities:

- Intercultural Teaching Process Recall. During this activity teachers film their own
teaching, watch the recording, and share a short clip with a transnational group during
a mutually supportive meeting.

- Intercultural Peer Observation. During this activity, teachers film one of their teaching
sessions and form transnational pairs in which recordings are shared and discussed in a
one-to-one synchronous virtual chat.

- Intercultural Reflecting Team. During this activity teachers share some cases arising
during one of their teaching sessions and discuss them with a transnational group. The
activity is facilitated by video conferencing

(https://intref.webspace.durham.ac.uk/about/) .

The aim of the project is to ensure that the participants learn from observing their colleagues
discussing their problems in transnational groups. Intercultural Teaching Process Recall is

based on principles of action learning and self-assessment. The so-called 'Recaller' takes


https://intref.webspace.durham.ac.uk/about/

ownership of the discussion, which has the aim of helping the participants to reflect upon their
teaching methods without making unnecessarily judgments. Intercultural Peer Observation has
much in common with classroom observation practices. Each participant has to film one of
his/her teaching sessions and then form transnational pairs in which recordings are shared and

discussed.

Three universities worked in the IntRef projects developing these three reflective methods.
These methods were first tested by the three partner universities (University of Padova, Goethe
University Frankfurt, Durham University). At this initial phase, associate partners, academics,
academic developers, and managers from other institutions were trained in using the methods.
Since not all contexts were the same the project team implemented the methods based on the
different contexts. The project ended with an international conference during which the
methods and resources developed by the project were discussed. As a consequence, the
members have established an 'Intercultural Community of Reflective Practice', through which
transnational partnerships can be set up and the methods will continue to be used

(https://intref.webspace.durham.ac.uk/methods/).

1.2 Translation Theory

Translation Theory can be defined as the study of the principles of translation (Ulrych, 1992).
This theory recognizes that different languages encode meaning in differing forms, and it helps
translators to acquire the appropriate knowledge for preserving meaning and stylistic features
during the translation process. A theory of translation should investigate and explain how a
professional translator moves from the source text (ST), the original text from which a
translation is done, into another language, to produce the most appropriate target text (TT), the
text that the translator produces from the source text (Schéffner, 2004: 119). Among the numerous
translation theories, we can distinguish two approaches. The first has the purpose of expressing
as exactly as possible the meaning of every word and phrase of the ST while the second has the
aim at producing a result that does not read like a translation at all. A good translator needs to

take into account both approaches (Bassnett, 2013).

Conventionally, it is suggested that translators should be familiar with the source language, the
target language, and the subject matter. The source language (SL) is a language which is to be
translated into another language, and the target language (TL) is a language into which another

language is to be translated. Generally speaking, the translators interpret the meaning behind


https://intref.webspace.durham.ac.uk/methods/

forms in the source language and try to convey the same meaning in the target language, using
the forms of the target language. Although translation is a very ancient practice, the discipline
which studies phenomena associated with translation and its form is relatively new. This
discipline is called Translation Studies and it appeared from the second half of the 20th century.
Before that period ideas about translation were discussed and presented in a rather unsystematic
way by translators themselves (Munday, 2010). There were no shared theories or approaches
among translators. This eventually slowed down the development of a discipline focused on

translation

In the West, the field of translation has always been connected with religion and its importance
has been relegated only to the translation of the Bible, first from Hebrew, Aramaic, and Greek
and then from Latin to all the European vernacular languages during Protestantism (Munday,
2010). Nevertheless, during this period the translation field was underestimated and many
people thought of translations as mere copies of the original texts with no particular value. As
said before the Translation Studies emerged as a discipline only in the 20th century and the key
for this was the conceptualization of translation. Defining a translation is not easy. The linguist
Roman Jacobson tried to do this by categorizing three forms of translation as a process
(Jakobson, 2013: 232-239) The first form is interlingual translation, which is basically an
interpretation of verbal signs through some other language. The other two categories are
intralingual translation when the interpretation of verbal signs happens through other signs in
the same language, and intersemiotic translation when the interpretation of verbal signs happens
through nonverbal signs (Bassnett, 2013). Interlingual translation is still the main focus of

‘Translation Studies’.

1.2.1 Models of translation
Since the 20th century, several linguists have developed models aiming at categorizing what

happens during the translation process. Among these models, there is that of Vinay and
Darbelnet (1995) which tries to summarize all the characteristics and steps of the translation
process. In this section, I will describe this model showing how I used it during my translation
process. Vinay and Darbelnet (1995) presented this model in their Comparative Stylistics of
French and English, a comparative stylistic analysis of French and English in which the two
linguists highlighted some differences between the two languages and identified different
translation strategies and procedures. There is a slight difference between a translation strategy
and a translation procedure. The translation strategy is the overall orientation of the translator

while the translation procedure is a specific technique used by the translator (Munday,



2016:88). Vinay and Darbelnet (1995) identified different translation strategies but with a focus
on literal or word-to-word translation. In their view, the other strategies should be used only
when literal translation is not possible since “literalness should only be sacrificed because of
structural and metalinguistic requirements and only after checking that the meaning is fully
preserved” (Vinay & Darbelnet, 1995). Word-to-word translation is used when structural and

conceptual elements of the SL can be transposed into the TL.

Within literal translation strategy, we can identify three possible procedures. When a word is
directly transferred from the SL to the TL we talk about the borrowing procedure. Usually, the
borrowing procedure is used when we do not have a corresponding word in the TL and we need
to fill this semantic gap (Ivir, 1998). There are some areas, such as engineering and the field of
IT, in which the borrowing procedure is a common practice. This is mainly due to the fact that
the majority of innovations regarding these areas are developed in English-speaking countries
and, when they are shared and transferred across the world, the original name is transferred too
(Ivir,1998).

The borrowing procedure is closely related to the cultural sphere: in fact, when two cultures
meet, as happens during translation, the integration of elements of one culture into the other is
needed. In doing this, the translator finds out that there are some elements, typical of the source
culture, that are absent in the target culture and the other way around. The linguistic expressions
aimed at describing them in the source language are defined as “gaps” since they are not
translatable in the target language (Munday, 2016). Between the different procedures that can
be used to fill these gaps, the borrowing procedure is the most immediate one. Translators can
also solve the problem with literal translation, substitution, definition, addition, and omission.

All these procedures will be mentioned and explained later on in the text.

During the translation process, I used the borrowing procedure on several occasions as in these
examples:

Example:

Setting up iTPR with a partner institution

Avviare iTPR con un'istituzione partner

The word partner is originally an English word deriving from the French parconier and it is
now present in Italian use. In this context, the Italian correspondent 'compagno/a’ is not used in
this context. Throughout the whole translation process, when facing a doubt, I consulted either

a Monolingual Corpus I created of which I will talk more in details in chapter 4, or an online



Corpus based on articles and websites relevant to a specific field. Thanks to these studies
among online articles and websites, I found that the expression 'istituzione partner' has around
5,000 occurrences while 'istituzione compagna' only 4.

Example:

A short clip is often sufficient to gain insight into the aspects that the recaller wants to discuss.
Un breve filmato e spesso sufficiente per ottenere informazioni sugli aspetti che il Recaller
vuole discutere.

In this example, I borrowed the word Recaller which does not have a real correspondent in
Italian. The literal translation for this word would have been 'Richiamatore' but this word,
despite its presence in the dictionaries, is rarely used and was not suitable for the Italian target
reader. I decided to borrow the English word since in the text there is a section in which the
author explains what a Recaller is so that non-English speakers can also understand the role of
this figure. The word Recaller is written with a capital letter since it represents a specific figure

that participates in the iTPR process.

The second procedure typical of literal translation is the calque. We have a calque or loan
translation when a word or phrase is borrowed from the SL and translated literally into the TL
(Munday, 2016). One of the most well-known calques from English to Italian is, for example,
grattacielo that derives from skyscraper, or Guerra Fredda that derives from Cold War. During
my translation process, I found only a calque. Moreover, I decided to use the English word and
not the Italian literal translation because this calque is not yet standardized.

Example:

Intercultural Teaching Process Recall (iTPR) is based on principles of action learning
Intercultural Teaching Process Recall (iTPR) si basa sui principi dell'action learning

The term action-learning is a specific term of the educational field. It is mainly translated into
Italian as 'Formazione-azione', which is a literal translation of the two English words action and
learning with a simple adaptation related to the word order. Nevertheless, during my researches,
I found that the term action-learning regarding the educational context is more used than its
Italian equivalent. In most of the relevant literature, I found the English term first, followed by
the Italian translation. For this reason, I thought that the teachers and facilitators for which this
guide has been written would have been more familiar with the term action-learning than with

the term Formazione-azione.



As said before, when literal translation cannot be adopted for any reason, the translator tries to
solve semantic, lexical, or syntactical problems with oblique translation (Munday, 2016). This
is used when the structural or conceptual elements of the SL cannot be directly translated
without altering the meaning or upsetting the grammatical and stylistic elements of the TL. This
translation strategy covers several procedures as transposition, modulation, equivalence, and

adaptation.

As far as the transposition is concerned, we have a change of the part of speech that does not
include a change of meaning (Vinay & Darbelnet, 1995). This is one of the most common
procedures used when translating a text. In my translation, I needed to use transposition on
some occasions.

Example:

If you are intending to conduct research and wish to collect data on participants' experiences of
the IntRef methods, it is very likely that you will need to apply for ethical approval for such
data collection to take place, in line with your institution's requirements for the conduct of
ethical research.

Se intendi condurre una ricerca e desideri raccogliere dati sulle esperienze dei partecipanti dei
metodi IntRef, probabilmente dovrai richiedere l'approvazione etica affinché tale raccolta di
dati abbia luogo, in linea con i requisiti della tua istituzione per condurre la ricerca etica.

In this case, I changed the noun conduct with the verb 'condurre'. In this case, the transposition
was not obligatory, I could have chosen to keep the same part of the speech also in Italian. I
decided not to do that because my source text is an informative text aiming at giving information
in the clearest and simplest way possible. This clarity, in my opinion, could have been
threatened by the use of a phrase as 'per la conduzione di ricerche etiche' which sounds very

artificial in Italian.

The second relevant procedure used in oblique translation is modulation. With this procedure,
we have a change in the semantics and point of view of the SL that encourages the use of
different words or phrases to convey the same message both in the SL and TL. It occurs when
there is a change of perspective accompanied by a lexical change in the TL (Ivir, 1998).
Example:

Learning objective(s) for the session, i.e. what did you want students to learn

Obiettivo/i di apprendimento per la sessione, ad esempio cosa dovrebbero apprendere gli

studenti.



Usually, it is better to avoid the use of the modulation procedure in favor of the naturalness of
the translation but there are some cases in which “although a literal, or even transposed,
translation results in a grammatically correct utterance, it is considered unsuitable, unidiomatic
and awkward in the TL” (Venuti, 2000). In this case, we have a shift in the point of view of
the SL. In the SL the focus was on what the teacher wanted his/her students to learn while in
the TL I change the focus on what students should learn from the relevant session so that the
subject is no longer the teacher but the students. I think that the sentence in the SL has a more
authoritative tone while in the Italian version, due to the use of the conditional, we have a more
tentative tone, which I found more suitable for a guide, as this text is. As far as the equivalence

and adaptation procedures, I will discuss them in detail in the designated sections.

Another perspective on Translation Studies is presented in the model of the Israelian linguist
Gideon Toury. In his view (2012) translations play the role of social and literary systems of the
target culture. In particular, he presented a more descriptive model whose ultimate aim is to
identify laws of behaviour for translation in general, the so-called Toury’s laws. He notices that,
during the translation process, there are some translation behaviours that are commonly adopted
by the majority of translators, regardless of the languages they are working with (Pym, 2008).
After noticing this trend, Toury developed some generalizations regarding the decision-making
processes of the translator that are proper norms about translation. Toury defines the term norm
as “the translation of general values or ideas shared by a community — as to what is right or
wrong, adequate or inadequate — into performance instructions appropriate for and applicable
to particular situations” (Toury 2012: 63). These norms are acquired from the general process
of education and socialization thanks to which people learn what kind of behaviour is expected
in a given situation. To violate these conventional norms may lead to a poor translation.
According to Toury (2012) the translation process is naturally governed by norms and he
believes that the identification of such norms will eventually lead to the formulation of real and

almost universal laws of translation, and he proposed the series of laws listed below:

- The law of growing standardization which states that ‘in translation, textual relations
obtaining in the original are often modified, sometimes to the point of being totally
ignored, in favour of [more] habitual options offered by a target repertoire’ (1995: 268).
This means that we may have a general standardization and loss of variation in style in

the TT due to the tendency of favouring the target culture models.
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- The law of interference which is described as ‘“phenomena pertaining to the make-up
of the source text to be transferred to the target text” (1995: 274-275). The interferences
mentioned here are linguistic features copied in the target text and they can be either
negative or positive. For example, negative interference occurs when we have a calque
in an unusual position in the target text or when a new term is borrowed into the TL as
happened with the term ‘Recaller’ in the texts I translated. On the other hand, we can
have a positive interference when some linguistic features typical of the SL are also
present in the TL and can be used without them sounding unusual and artificial. An
example could be when the SL is an SVO language and the TL is an VSO language also
accepts the SVO word order. In this way, the common SL patterns are reinforced in the
TT. According to Toury (2012), the tolerance of interference depends mainly on
sociocultural factors and the prestige of the two relevant language systems. In particular,

there is a greater tolerance when translating from a prestigious language or culture into

a language or culture considered to me more ‘minor’.

Both models presented in this section have been criticized by other scholars and they still leave
space for future further discussions. Nevertheless, they are considered to be some of the
cornerstones of Translation Studies as a discipline and have influenced, in some way, the

majority of contemporary linguists and translators.

1.2.2 Equivalence

The models mentioned before are closely related to some other terms that are used both in

translation research and in contrastive analysis: equivalence, correspondence, congruence.

The concept of equivalence became an essential feature of translation theories in the 1960s and
1970s mainly because it is relevant both for the definition and the practice of translation.
Generally speaking, equivalence indicates that the source text and target text share some kind
of “sameness” (Panou, 2013: 1). Many scholars investigated and reflected upon the concept of
equivalence. Vinay and Darbelnet (1995) for example argued that equivalence is viewed as a
procedure in which the same situation is replicated as in the original but different wording is
used. Furthermore, Vinay and Darbelnet consider two expressions to be equivalent only when
they can be listed in a bilingual dictionary “as full equivalents” (Vinay & Darbelnet, 1995: 255).

Later on, in their writings, they realized that having only full equivalents was impossible so



they conclude that an equivalent of an expression in the SL text in a dictionary or glossary does
not guarantee a successful translation due to the context surrounding the term. The context, in
fact, is very important in deciding the translation strategy that will be employed. According to
Vinay and Darbelnet (1995), translators need to take into account the context around the
different expressions or terms in order to find a suitable and acceptable translation. Among the
different types of translation, the most relevant for the concept of equivalence are the rank-
bound translations and unbounded translations that depend on the grammatical or phonological
rank at which equivalence is established (Catford, 1978). Jakobson (2013) instead argues that
there can be no full equivalence between two words. He does not think that translation is
impossible but it is strictly influenced by the differences in the structure and terminology of
languages. Analysing Vinay and Darbelnet’s theory and Jacobson’s we can notice some
similarities since they both argue that translation is possible despite cultural or grammatical
differences between source language and target language. They both think that translators need
to face some limitations of the linguistic approach during the translation process and they
sometimes need to use different procedures that will ensure a more effective and comprehensive

rendering of the source text’s message in the target text.

Translation theories based on equivalence must inevitably also consider the existence of “shifts”
between the source and target texts (Venuti, 2000). Catford (1978) introduced the concept of
types and shifts of translation to explain the equivalence of texts in different languages. With
regard to translation shifts, Catford defines them as departures from formal correspondence
when translating from the SL to the TL (Catford, 1978). In his view, there are two main types
of translation shifts: level shifts and category shifts. We have a level shift when an SL item at
one linguistic level has a TL equivalent at a different level. We have category shifts when we
have structure-shifts involving change in grammatical structure or unit-shifts involving changes
in rank or a class-shifts involving changes in class, and finally intra-system shifts involving the
source and target language systems when they have the same constitution but there is no

correspondence with the TL term selected during the translation process (Catford, 1978).

The concept of equivalence is vital in translation studies because the translation is seen and
perceived as a kind of communication. It is generally agreed that the fundamental requirement
of any kind of communication is to guarantee that the message is adequately transmitted from
the source to the receptor (Munday, 2016). As the translation is a kind of communication, the

aim of the translation, generally speaking, is to transmit the original message in the most similar



and equivalent way possible so that the target text reader can understand the source message.
In other words, any translation involves a kind of equivalence between the source text and the
target text, without which the target text should not be considered the translation of the source
text. In terms of equivalence, we can also distinguish between translatable and untranslatable
texts. A text can be defined as translatable when a certain degree of equivalence of the source
text can be achieved in the target language. Contrarily, a text can be defined as untranslatable
when no equivalence of the source text can be achieved in the target language (Yinhua,, 2011).
Moreover, the search for perfect equivalence is what creates the biggest difficulties when
translating a text. It appears that translating can be even more difficult than writing an original
text because in the original text, the author is free to choose what to say and how to say it while
the translator does not have this freedom, because he/she has to say what the author has said in

the original text trying to reproduce also the style of the author (Catford, 1978).

A further important distinction is that between textual equivalence and formal correspondence.
A textual equivalent is any target text or portion of text which is considered to be the equivalent
of a given SL text or portion of text. We have a translation equivalent when a portion of the
source text is changed and this causes a change also in the target text; this means that the
translation equivalents are interchangeable in a given situation. A formal correspondent, on the
other hand, is any TL category (unit, class, structure, element of structure, etc.) which occupy
as nearly as possible, the "same place in the 'economy' of the TL as the given SL category

occupies in the SL" (Catford, 1978).

The concept of equivalence becomes problematic when translating specialized and technical
texts. Nida’s (1977) dynamic equivalence, according to which the target text should have the
same effect on its audience the source text had, could be useful for its focus on the importance
of meaning. Byrne (2016) argues that this could be essential in the translation of instructional
texts, training materials. but dynamic equivalence focuses primarily on cultural phenomena
which, as a rule, do not occur in technical texts. Linguistic approaches, like Nida’s, are not
entirely suitable for a technical translation because in this type of translation the focus is not
only in the text, but also on the communicative value of the translation and what people do with
texts. This is the reason why equivalence-based theories have difficulty in accounting for the
changes or the alterations, and additions, typical of professional translation projects (Byrne,

2016).



1.2.3 Universals

The so-called universals of translation are linguistic features typical of translated texts that exist
regardless of the specificities of the language pairs involved in the translation process. Linguists
believe that these features are common to all languages because they derive from universal
characteristics of human cognition. Besides this linguistic approach, different tendencies have
been developed over the years. Particularly relevant are Toury’s “laws” (Pym, 2008:311) about
translation and Blum-Kulka observations (Chesterman, 2001:175-179). According to Toury,
translations are inevitably influenced by the form of the source text, and are more likely than
the source text to be standardized. On the other hand, for Blum-Kulka, translations are generally
more explicit than their respective source texts, and “explicitation is a universal strategy
inherent in the process of language mediation” (Blum-kulka, 1986:35). Thanks to some
contrastive analyses of the source and target text a certain number of linguistic features have
been identified. The most relevant ones are: Standardization, Explicitation, Simplification, and

Avoidance of Repetition.

Standardization (also called Normalization) is one of Toury’s laws, which includes all the
general tendencies based on conventions present in texts. According to Van der Auwera (2011)
studies, some of these tendencies regard for example shifts in punctuation, lexical choices, style

and the structure and organization of the text (Kortman & Van der Auwera, 2011).
Example:

- 1 =not at all satisfied 6 = extremely satisfied

- I = per niente soddisfatto/a 6 = estremamente soddisfatto/a

Nowadays it is ethically correct to indicate both the masculine and feminine version of a word
when this refers to a person. In the SL there is no feminine version because the English language
does not have the gender distinction but in Italian documents, it is very frequent to include both
the masculine and feminine suffix. This is a little adjustment based on lexical differences
between the two languages influenced by cultural conventions, and related to inclusive

language.

During the translation process, a translator can also expand the target text by making some

additions. In this case, we talk about Explicitation. One of the first scholars that noticed the


https://it.wikipedia.org/wiki/Due_punti

tendency of translations to be more explicit than their source text was Blum-Kulka (1986).
Explicitation is nowadays one of the most widely studied universals. The additions to the text
can be very different. Van der Auwera (2011), in her writings, noticed the following: the use of
interjections to express more clearly the progression of the characters’ thoughts or to highlight
a certain interpretation; the addition of modifiers, qualifiers, and conjunctions to achieve greater
transparency; the insertion of explanations; the repetition of previously mentioned details for
the purpose of clarity; the explicit naming of geographical locations; or the explicitation of
pronouns, the most common additions that are likely to be present in a target text. It is common
when translating, for the translator to need to add a few words to replace idioms, phrases and

calques to the TL translation, in order to make it more comprehensible and linear.

Very often, additions are used to provide further context-related information about previous
events, or even historical background. They have an explanatory and embedding function and
they are used mainly to avoid ambiguity. Obviously, this addition must not change the meaning

or intentions of the phrase or sentence.
Example:
- What can you take from this into your future practice more generally?
- In generale, cosa potresti portare di questa sessione nella tua pratica futura?

I added 'questa sessione' because in the English version the object was represented by the
pronoun this but in the Italian version, to translate only with the equivalent pronoun 'questo’
would have made the whole sentence more difficult to read. Especially in documents such as
guides or official documents, when the solution appears to be unclear it is better to sound
redundant and make some additions than to create a text which is difficult to understand. The
reader must understand everything without having to read the text several times. Although the
Italian language is not a redundant one and, generally speaking, it is better to avoid repetition,
in this case, the repetition does not weigh down the text because it appears with two questions

in between and we are clearly talking about two different sentences.

As regards Simplification and Avoidance of Repetition we have three different types of
simplification: lexical simplification, syntactic simplification, and stylistic simplification. The

lexical simplifications are those procedures aiming at making do with fewer words. The most



common lexical simplifications are for example the use of superordinate terms when there are
no equivalent hyponyms in the TL, the use of common-level synonyms, or the approximation

of the concepts expressed in the ST (Baker, 2019).
Example:

- [...] teachers act as both observed and observer in the process, mutually observing their

own and their partner’s video

- [...] agli insegnanti viene chiesto di agire sia come osservatori sia come osservati,

esaminando reciprocamente sia i propri video sia quelli dei propri colleghi

In the entire text, I translated the verb to observe with the Italian verb osservare. Here I decided
to use a synonym in order to avoid the repetition of osservatori, osservati, osservando all in one
sentence. The verb esaminare, which 1 have chosen to replace osservare is not a perfect

synonym, but in this case, it allowed me to convey the same message.

Syntactic simplifications involve a change in the syntax of sentences or the overall text and the
most common ones are for example the elimination of suspended periods and the replacement
of non-finite clauses with finite ones (Baker, 2019). As far as stylistic simplifications are
concerned, the most common are to replace elaborate sentences with shorter and simpler ones,
to divide long sequences and sentences, and to reduce or omit repetition and redundant
information (2019). Toury (2012) claims that the tendency to avoid repetitions which occur in.
the source text is “one of the most persistent, unbending norms in translation in all languages
studied so far”. Usually, this procedure is used to avoid redundancy and awkwardness. We tend
to omit a word or words when there is no equivalent word or words in the target culture or when
literal translation could create ambiguity and interpretation problems. This procedure can be
the outcome of the cultural clashes that exist between the SL and the TL. The common
perception is that omission means a loss in terms of the meaning of source texts but if a word
or expression conveys a superfluous meaning, translators can choose to omit that word or
expression instead of engaging themselves in long explanation or unnecessary repetitions

(Baker, 2019).
Example:
- The provider of the case learns from observing others discussing their case

- Chi fornisce il caso impara osservando gli altri che ne discutono.



Example:

- [...] students are also affected as video recordings of teaching are likely to include

students.

- [...] anche gli studenti sono coinvolti in quanto é probabile che essi siano inclusi nelle

registrazioni video dell'insegnamento

In both cases, we have the omission of an object (case, students) to avoid unnecessary repetition.
Here we do not actually have a loss of meaning but the substitution of the object with its relevant
pronoun. As said before, the Italian language is not redundant and, based on the type of text one
is translating he/she needs to simplify it as much as possible. Analyzing the first example, the
literal translation would be “chi fornisce il caso impara osservando gli altri che discutono del
loro caso”. In Italian, a similar sentence is grammatically and syntactically correct but sounds
somewhat artificial. In a text originally written in Italian we would certainly use the pronoun in

order to make a more linear and more easily understandable text.

Research into universals of translation has not only the aim of identifying universals in texts
confirming or denying their existence but also to investigate which are the cognitive causes
behind these universals of translation. How is it possible that, regardless of the languages
involved, the target texts have some common features? One possible explanation can be found
in how translators are trained. They are expected to be good communicators and to take the
readers’ needs and cultural distance into account. This can also explain their need to clarify,
explicate, standardize, and so on. Another possible explanation could be that translators do not
want to take unnecessary risks and this will eventually lead them to a more literal translation

using the most frequent vocabulary and grammar (Baker, 2019).

Studies on universals have shown both some criticism and some benefits. The major problems
about universals are related to the very name and to the aim of investigating them. Using the
term “universals” means giving a very weak meaning to a term borrowed from linguistics
because these elements cannot actually be universally accepted or be true for each language of
the world. (Chesterman, 2011:175-179). As far as the aim of researching universals is
concerned, some scholars find studies on this matter unnecessary because they simply analyze
and identify some already well-known linguistic features that can be easily explained as being
pragmatic universals of language use. Moreover, the majority of studies on universals refer to

European languages so we do not actually have enough material about all the other languages



to affirm that the linguistic features described in this section are common to all languages. As
for the benefits, we can see a clear methodological improvement and, generally speaking, it can
be very useful to investigate generalization and common tendencies within the translation
process even though we cannot define them as universal tendencies in the strict sense

(Chesterman, 2011).

1.2.4 Translation processes and strategies

The translation process is the cognitive activity of producing a target text in one language, based
upon a source text in another language (Dimitrova, 2010:406-411). The totality of these
cognitive activities is very complex since they involve the comprehension of a text in one
language and the consequent production of a text in another language. Given this complexity,
several theoretical approaches are used for research on the translation process. It is mainly
linguistic but also psycholinguistic or related to cognitive psychology, second language
acquisition and so on. The most frequent approaches used are the introspective method for
studying the translation process as the so-called “thinking aloud” where the verbalizations are
recorded and transcribed, creating what we call TAPs (Think- aloud protocols) or verbal
reporting (Jadskeldinen, 2010). Many methods instead use software in order to record the
writing process or to observe the use of the reference material and so on. Frequently different

methods and data are used to look into the same phenomenon (Gambier, 2010: 412-418).

Besides the different approaches and methods used in investigating the translation process, over
the centuries, scholars have focused their attention on different elements of the translation
processes. The first studies were aimed at discovering the fundamentals of the translation
process while later work investigated specific themes and different variables. One area of
interest has been the translation processes of translators with different levels of linguistic

knowledge and amount of translation experience (Dimitrova, 2010).

Another important field of study is that related to the main characteristics of the different phases
of the translation process and the presence of different cognitive activities during these phases.
For example, the cognitive activity of reading the source text presents different characteristics
from the cognitive activity of revising the target text; these different characteristics are mainly
determined by the previous translation experience. There are three commonly accepted phases
of the translation process are three: planning and reading; drafting and generating the target text

and revising and editing. There are also a few studies such as Krings (2001) or Robert (2013)



aimed at analysing in depth the revising phase or showing how external elements like time
pressure or the use of machine translation, can influence the translation process as a whole. In
Translation Studies many scholars, such as that mentioned above, have focused their attention
on process-oriented studies. One aspect frequently discussed in process-oriented studies on
translation is the active role of translators in the translation process and how their approach is
different from that of non-professionals due to their competence. In several studies such as
Krings’ (2001 in Dimitrova, 2005) or Jaidskeldinen’s (2000: 71-82) in which a think-aloud
methodology has been used, professional translators appear to have a high degree of
consciousness and competence regarding translation strategies in general and in particular
textual features, and the communicative purpose of TTs. They also use textual knowledge and
world knowledge to a greater extent in their translation processes (Dimitrova, 2005). Other
studies instead, such as Fraser (1996), focus on the analysis of the process in terms of
characteristics of the TT, and the quality of the text. According to Fraser (1996:65-79),
professional translators tend to use different textual strategies for translating the same cultural

concepts.

As far as translation strategies are concerned, the majority of studies such as Krings (1986),
Sager (1997), Newmark (1981) focus their attention on the type of text and type of problems.
The main question i1s ‘What are the best strategies for each text type or to solve a certain
translation problem? Generally speaking, we need a different strategy for each particular feature
such as proverbs, metaphors, toponyms, puns, forms of politeness and so on. The strategies
used by translators are not universal and they may differ both in number and in label and
denomination. Strategies are used by translators when they encounter a problem and literal
translation is not useful, that is why we can affirm that problem-solving is the main function of

translation strategies (Sun, 2013).

Andrew Chesterman (1977), an English scholar, has widely studied translation strategies and,
in his Memes of Translation. The spread of ideas in translation theory he listed some general
characteristics of translation strategies. According to him translation strategies apply to a
process, involve text-manipulation, are goal-oriented, problem-centered, and inter-subjective
and finally are applied consciously. Chesterman’s strategies, together with Vinay & Darbelnet’s
mentioned in section 1.2.1 are just some of the strategies that can be used by a translator. There

are other authors, for example Baker (1992) which studied and identified a series of translation



strategies used by professional translators when facing a problematic issue during a translation

process.

Chesterman identified three categories of strategy: syntactic strategies, semantic strategies and
pragmatic strategies while Baker presented eight strategies. Although most of the strategies are
applied because a literal translation is not appropriate, Chesterman presents the literal
translation as his first syntactic strategy since he thinks of it as a "default" strategy. The others
syntactic strategies are

- Loan translation: it refers to the borrowing of single terms and following the
structure of the source text which is foreign to the target reader

- Transposition: it refers to any change in word class and it is a concept that
Chesterman took from Vinay and Darbelnet’s works

- Unit shift: This term instead has been borrowed from Catford and it refers to
the shift at the levels of morpheme, word, phrase, clause, sentence and
paragraph.

- Paraphrase structure change: it refers to changes in the internal structure of the
noun phrase or verb phrase

- Clause structure change: it refers to changes which affect the organization of
the constituent phrases or clauses. For example, changes from active to passive
or from finite to infinite

- Sentence structure change: it refers to changes in the structure of the sentence
unit.

- Cohesion change: it refers to a strategy which affects intra-textual cohesion, and
it can be usually represented in the form of ellipsis, substitution, reference by
pronouns or repetition.

- Scheme change: It refers to rhetorical features such as parallelism, alliteration

and rhythm.

Within this category of syntactic strategies identified by Chesterman we can notice a similarity
with the “Translation using a loan word or loan word plus explanation” described by Baker.
According to Baker (1992), this strategy can be used especially when dealing with culture-
specific items. When the loan word is repeated several times in the text and the translator
believes that the meaning of such term could be not straightforward for the readers. He/she can
and should add an explanation to the loan word. Once explained, the loan word can then be
used on its own.



As far as the semantic strategy are concerned the biggest similarity between Chesterman’s
system and Baker’s taxonomy concerns paraphrase. In Chesterman’s view the ‘“Paraphrase
strategy" is based on the overall meaning of the source text, and it creates a liberal approximate
translation (Chesterman, 1977). Baker instead distinguish between “Translation by paraphrase
using a related word” and “Translation by paraphrase using unrelated words” The former is
generally used when a concept present in the ST is lexicalized in the target language but with a
different form or when a specific word is greatly used in the ST but would sound unnatural to
use it frequently in the TT. The latter is used in some contexts when the concept expressed is
not lexicalized in the TL. In this case the paraphrase would not be based on a related word
(Baker, 1992). The other semantic strategies identified by Chesterman are:

- Synonymy, antonymy, and hyponymy: here the translator chooses the closest
synonym when the literal translation of the source text is not possible, a word
with the opposite meaning, and a word that refers to a larger category (e.g. rose
is a hyponym in relation to flower)

- Converses: it refers to pairs of opposites expressing similar semantic
relationships (e.g. send-receive take-give).

- Trope change: a trope is a figurative or metaphorical use of a word or expression
and this strategy refers to the use of a term or phrase to compare two things that
are unrelated with the purpose of revealing their similarity.

- Abstraction change: it concerns shifting from more concrete terms to more
abstract and the other way around

- Distribution change: here, the same semantic element is distributed over more
items or fewer ones. The former is called expansion and the latter compression.

- Emphasis change: it refers to the emphasis of the translated text in comparison

to the original that can be increased or decreased.

Lastly, Chesterman identified some pragmatic strategies. Among them we highlight the
“Explicitness change” which refers to the addition, omission or deletion of some information
of the source text and the “Cultural filtering” which may be considered as the realization of the
domestication phenomenon at the level of language, and is used especially in a culture-oriented
translation (Chesterman, 1977). These two strategies have been investigated also by Baker
which calls them “Translation by omission” and “Translation by cultural substitution”. As
regards omission, Baker believes that if the meaning conveyed by a certain word or expression
is not central enough to the development of the text to justify distracting the reader with an
additional explanation, it can be omitted (Baker, 1992). The “Translation by cultural
substitution” instead is a strategy aimed at replacing a culture-specific item or expression with
a target-language which is different but is likely to have a similar impact on the target reader.
Translators use this strategy because it allows the reader to identify themselves with a familiar
concept. Other pragmatic strategies are:



- Interpersonal change: it is used to change the overall style of the text in order to
make it more or less informed, technical and so on

- Speech act: here we have a change in the speech act

- Visibility change: it increases the "presence" of either the author of the source
text or its translator

- Coherence change: it concerns the coherence at a textual level

- Partial translation: it refers to the translation of only a part of a text, not its
totality

1.2.5 The role of the translator

Over the centuries the ideology of translators has always been at the centre of discussion in
translation studies (Arrojo, 1997). The issues remain an active concern in the field, particularly
because of the recent development within translation studies of a tendency to speak of
translation itself as a place or space which is somehow disjoined from the actual physical and
cultural space that the translator occupies, and somehow distinct from the ideological position
of the translator as well. A very important concept for translators is that of “status”. The status
of translators concerns the perception of a translator’s value, meaning the particular
competences of translator, and how well or bad they complete their translation tasks (Pym,
2013). Today the question of status is even more important because the association and
institution that certify translators are increased. Translators should acquire this status in addition
to their translation skills. As Stated by Pym “status concerns the various signals that rank a
social group or profession with respect to others”, and it allows translators to be accepted by
clients and employers. In his view, there are some values such as trustworthiness, professional
exclusion, and recognition and prestige, which need to be taken into account to build a

translator’s status.

- Trustworthiness: to achieve a good status, translators need to gain the trust of
their clients and employers which are not able to evaluate the work of translators

since they lack their knowledge.

- Professional exclusion: this means that if some translators are to be trusted and
are considered to be “professionals”, then there must be others who are not.
Having or not having a good status as a translator can determine the professional

exclusion



- Recognition and prestige: one of the signs of status can be the appearance of the
translation profession in official documents. This means that a specific

translator is recognized and accepted.

The concept of status helps in determining the tole of the translator. Even though the main task
of the translator is to build a target text that conveys the same meaning as the source text,
keeping as much as possible the same stylistic features, they have also a social role to play
(Chesterman, 2009). Chesterman (2009) investigated the sociology of translators, which covers
several issues such as the status of translators in different cultures, rates of pay, working
conditions, role models and the translator’s habitus, professional organizations, accreditation
systems, translators’ networks, copyright, and so on. Questions of a different kind under this
heading are those relating to gender and sexual orientation, and to power relations, and how
these factors affect a translator’s work and attitudes. Among the social issues related to the
translators we can also place the translators’ ideologies and translation ethics. Scholars in the
field of Translation Studies are trying to improve the status of translators. In order to improve
the status of translators, it is important to investigate their rights. It is generally argued that
translators are not respected as they should and they only have responsibilities and no rights.
Only in recent years translators have become an issue for Translation Studies. According to
Baker (1998), translators have historically belonged to different types of minority groups, but
at the same time they do not only acted as linguistic mediators but also guides, diplomats,
ambassadors an so on. Abdallah (2012), for example, notes that Translation Studies have been
either text- and product-oriented or philosophical with little space for translators. To fix this
lack of representation Chesterman tried to encouraged scholars to look at the translator’s agency
in different ways, covering sociology, culture and cognition with his concept of Translator
Studies. Chesterman suggests that ethics and visibility may offer some insights into translator
rights, and when defining macro-ethical and micro-ethical matters in relation to translators,
he explains that the former “concerns broad social questions such as the role and rights
of translators in society, conditions of work, financial rewards and the client’s profit motive”
(Chesterman, 2009:13-22) Chesterman notes also that “the visibility issue also concerns
the translator’s role in society, the translator’s status and power, the translator’s
rights”(2009). Here Chesterman is referring to the concept of (in)visibility presented by

Lawrence Venuti.



With the term invisibility of the translator, Venuti (1986), refers to two related phenomena, one
having to do with reader response to translations, the other with the criterion by which
translations are produced and evaluated. Readers usually respond to a translation as if the target
text had been originally written in their language. On the other hand, a translation is considered
acceptable when it reflects the foreign author's personality or intention or the essential meaning
of the original text without confusion and unidiomatic expression, and readers find it fluent to
read. The interesting thing here is that both attitudes are related to the ability of translators to
be invisible, “the more successful the translation, the more invisible the translator, and the more
visible the author or meaning of the original text” (Venuti, 1986). The translator is invisible
both in the text and in the socioeconomic field since the translator's invisibility to readers,
dictated by a textual effect, partly influences the low cultural and economic status of translation.
On the other hand, this low status is one of the reasons why translation in general is judged
according to the criterion of fluency that can only be reached with the eclipse of the translator
This implies that there are several social effects of the translator's invisibility such as the
minimal recognition, the standard contracts that force them to surrender all rights of ownership
in the target text or the extremely low wages compared to the amount of intensive intellectual
and specialized labour needed to produce a translation (Venuti, 1986). Today, translators have
not achieved yet the insurance of a minimum wage for their work and only freelancers with a

high status are able to have high incomes.



CHAPTER 2: THE CHALLENGES OF SPECIALIZED TRANSLATION

1.2 Cultural Adaptation

During the translation process and, in general, within Translation Studies, it is important to
focus not only on the linguistic aspects of the process of communication but also on the cultural
ones. The cultural factors in translation are undeniable, and no communication is possible
unless the message transmitted through texts or speech utterances is well understood and shared
by the communicants (Komissarov, 1991). The understanding of a text may only be possible
when the reader has the same cultural background knowledge of facts referred to in the text.
The concept of culture, especially when related to translation, is far from straightforward and

unambiguous.

According to Kroeber and Kluckhohn (1952) culture consists of patterns, of and for behavior,
acquired and transmitted by explicit and implicit symbols, constituting the distinctive
achievement of human groups, including their embodiment in artefacts. For them the essential
core of culture consists of traditional ideas and especially their attached values. Culture is also
considered as the product of interacting human minds (Plotkin, 2001: 91). Based on this, culture
can include elements of genetics, neuroscience, individual development, psychology and
anthropology because a complete explanation of culture, if such a thing is ever possible, will
comprise a synthesis of all human science (2001: 91). When this concept of culture comes into
contact with the translation field it rises different viewpoints. According to Selehi (2012),
culture and translation are among the most determining and influential variables in human
communication. It is generally believed that culture influences the translational discourse in a
number of ways. Based on this, during the translation process we can either translate everything
without any loss of meaning or culturally sensitive elements or we can translate everything with
a loss of meaning or culturally sensitive elements (Katan & Taibi, 2021). These viewpoints can
be discussed by dividing the process of rendering a culture, into three different levels: technical,
formal and informal. Among these three levels, the most relevant to my thesis is the technical
one which focuses on the process of rendering new technical words for different countries with
different cultures. People who belong to the same community and share the same culture often

share also values, behaviours and common knowledge. In the technical field this means that



when a new concept, process or technology appears, it is the community as a whole and the
people who work within a certain context that discuss and negotiate them. After the negotiation
phase, the new concept needs to be shared globally with other cultures and as Newmark said
(1981:6) “no language, no culture is so primitive that it cannot embrace the terms, of say,
computer technology”. Sometimes translators will need to use more text to explain a concept
but this is necessary because in the technical field it is better to have little or no loss in terms of
meaning. During the translation process, we can say that the translated message is transferred
both into another language and into another culture. This means that the translator must also
overcome the cultural barrier in order to make sure that the target readers are provided with the
right amount of information for them to understand the message contained in the text. In
specialized and technical translation, the cultural barrier is mainly represented by concept,
processes, procedures and technologies that are not present yet in the target culture and need to
be explained to the target reader who is lacking the common knowledge needed to understand

the text (Byrne, 2006).

During the translation process, the culture of both languages is influential. As a matter of fact,
a good translator should be familiar with the culture, customs, and social settings of the source
and target language speakers in addition to the different styles of speaking, and social norms of
both languages. This awareness and knowledge, can, undoubtedly, improve the quality of
translations. Apart from an excellent knowledge of both the source and the target language the
translator also needs some sociolinguistic competence so as to fully understand and identify the
context of the text and predict who is going to be the target reader (Akbari, 2013:13-21). In
specialized and technical translation, translators in addition to a great knowledge of the target
culture need specific competencies that may enable them to produce a target text similar to
papers written by specialists belonging to the target culture. A successful specialized translator
will not only need to have a near native knowledge of the source and target language but will
also need to know where to find technical information efficiently (Katan & Taibi, 2021). Based
on my experience, it is very useful to search for texts and documents in the TL similar to the
source text to see how they are organized and if there are some fixed forms and expressions

used in a specific context or to consult glossaries and dictionaries of specialized languages.

Generally speaking, what the translator does is reproduce in the target text the same context of
the source text mediating between two different cultures. This mediation, in the majority of
cases, involves the cultural adaptation of the target text so that the target readers still have the
landmarks typical of their culture of origin. This is the only possible way to convey an easily

understandable message to the target readers. The role of the cultural gap between SL and TL



communities has been largely investigated by modern literature on translation. According to
Kramsch (1998) to identify themselves as members of a community, people have to define
themselves jointly as insiders against others, whom they thereby define as outsiders. The so-
called insiders are the ones who have the power to decide whose values and beliefs will be
worth adopting by the community as a whole, and which historical events are worth
commemorating (1998). Regarding this concept of outsider and insider, Al-Masriin (2009:7-
44), investigating the issue of cultural inequivalence and losses in some Arabic texts, concludes
that the translator can be considered an ‘insider’ of both the source and target culture because,
to translate a text, he/she needs to share those values and beliefs representative of a certain
community. Every community can boast the presence of culture-specific items defined by
Aixela (1996:58) as "those textually actualized items whose function and source text involve a
translation problem in their transference to a connotation in a target text, whenever this problem
is a product of the non-existence of the referred item or of its different intertextual status in the
cultural system of the readers of the target text" The most important issue when translating
culture-specific items is the significant loss and gain in their connotations and the fact that the
original meaning can be lost or changed in some way (Akbari, 2013). Scholars have analyzed
the strategies and procedures involved in the translation of CSIs. Newmark (1988), for example,

introduced the following translation procedures:

- Transference: the process of transferring an SL word to a TL text as a translation

procedure.

- Cultural equivalent: this procedure involves “replacing a culture-specific item or
expression with a target language item which does not have the same propositional

meaning” (Baker, 1997)

- Descriptive equivalent: here, the translator inserts some descriptions to clarify the

meaning of CSIs to the target readers.

- Synonymy: this procedure is used when a perfect equivalent for that specific context

does not exist and the translator uses a near TL equivalent to the SL word.

- Through-translation: this is the literal translation of common collocations, names of
organizations, and the components of compounds and perhaps phrases, which is also

known as calque or loan translation (Newmark. 1988: 84).



- Shifts or Transpositions: as described in section 1.2.1, this procedure involves a change
or shift in the grammar from SL to TL. The shift can be from singular to plural, from

noun to verb, as in the example taken from the InteRef documents, and vice versa.

- Recognized translation: here we have the transposition of some institutional terms that
have a generally accepted translation, such as the translation of “General Data

Protection Regulation” into “Regolamento generale sulla protezione dei dati”.

- Compensation: this procedure is aimed at counterbalancing a certain loss of meaning or

pragmatic effect that occurred earlier in the text.
- Paraphrase is an amplification or explanation of the meaning of a segment of the text.

- Notes: the procedure of creating notes is mainly used when the translator wants to
explain the meaning of a word or expression that is untranslatable in the TL. This
procedure is used when all the others mentioned above are impossible or unsuitable for

the economy of the text.

In addition to Newmark’s procedures, CSIs can be influenced by the so-called limited
universalization. We have limited universalization when a certain CSI happens to be
incomprehensible to the reader, and so the translator decides to replace that certain CSI with a
different reference that he/she considers more universal, less specific to the SL culture, and for

that reason more comprehensible to the reader (Akbari, 2013).

Newmark’s procedures, as well as limited universalization, can be analyzed in terms of
foreignization and domestication. Foreignization and domestication are two basic translation
strategies identified and introduced by the American scholar Lawrence Venuti. According to
Venuti (1995, cited in Murray, 2008:144-147), domestication refers to “an ethnocentric
reduction of the foreign text to target-language cultural values”; it basically brings the author
back home. Foreignization instead is “an ethnodeviant pressure on those (cultural) values to
register the linguistic and cultural difference of the foreign text”; it basically sends the reader
abroad. Domestication is characterized by a fluent style in which the diversity of the foreign
text for the target readers is minimized, while foreignization is characterized by the conscious
choice of retaining some elements and aspects of the original text’s diversity. An example of
domestication based on the IntRef documents can be the translation of “Undergraduates” and
“Postgraduates” as “Laureati di primo livello” and “Laureati di secondo livello”. The terms
Undergraduates and Postgraduates are not perfectly equivalent to Laureati di primo livello e

Laureati di secondo livello because the educational system in Italy differs from the educational



system of Great Britain and the USA, which distinguishes between undergraduate and
postgraduate students. Nevertheless, the translation is correct because the target readers, in this
case, Italian-speaking readers, are familiar with the distinction between laureati di primo livello
e laureati di secondo livello so the possible diversity of the foreign text is minimized if not

cancelled.

To conclude, as frequently emphasized by translation scholars, the issue of culture in general
and its relationship with language are one of the most complex issues that translators may deal

with during a translation process.

1.4 Specialized translation

Generally speaking, we identify as specialized translation those translations based on specialist
subject fields as science, technology, economics, politics, law, marketing, and so on. The
history of translation until the early 1970s was characterized by the study of literary translation
and the other areas of technical translation were considered to be part of Applied Linguistics
and even an ‘inferior’ category of translation (Gotti & Saréevi¢, 2006). According to Grego
(2010), the supremacy that literary translation enjoyed until the 20th century lies in the
exclusive possession of the tools, the purpose, and ultimately the time that translators of literary
texts had to complete their tasks and to write about it. In all those years, specialized translation
was only mentioned to prove the superiority of literary translation. The keystone for Specialized
translation was the development of new technologies, fields of studies, and the globalization
tendency that have eventually led, in the 1960s, to the LSP theory (Gunnarson, 1997). This
theory signed a real turning point in the study of specialized translation and its sub-categories

like scientific translation, technical translation, legal translation, etc.

LSP theory is based on the so-called Languages for Specific or Special Purposes (LSPs) that
were initially identified in the 1960s. An LSP can be defined as a natural language composed
of all the different variants used in a specific technical or disciplinary field, for a functional or
an operational purpose. (Gunnarson, 1997). Among the different specific fields, examples of
LSPs can be Business English, Medical English, or Legal English. Domain-specific lexicons,
together with the concept of clarity and non-ambiguity, are necessary for the development of
the language that has the duty to produce new terms and names for every new development in
terms of products, services, procedures, etc. To form new words in scientific English, “the

model was essentially that of Latin” (Garzone 2006: 16) and included loanwords or direct



borrowings, loan or semantic translations, in addition to new English terms. This model has
been for many years that of the other European languages too, until the era of English as a

lingua franca.

The English language is now the international language of science, politics, finance, trade, and
the internet (Scarpa, 2015) Today, the majority of loanwords and direct borrowings come from
the English language and they are called ‘anglicisms’. Due to globalization and the affirmation
of English as an international lingua franca, every language has been affected and influenced
by English words and phraseology. The prestige of English derives from the global political
and economic power of English-speaking countries that attracted a growing number of EFL
learners (Pulcini, Furiassi & Gonzalez, 2012). As the number of EFL learners increased we
notice a consequent increase in the number of anglicisms borrowed. In many countries, English
has become part of the citizens' daily life, especially in the educational and media field and this
phenomenon is leading in some cases to a shift from a country with many EFL learners to a
country with English as a second language (2012). This is an important sociolinguistic shift. It
may happen that two languages have similar words because they belong to the same language
family. When this happens, we can still have semantic borrowing. Generally speaking, there
are different types of loanwords or Anglicism. A first distinction can be made between direct
and indirect borrowing (2012). The most important types of loanwords concerning direct

borrowing are:

- Non-adapted loanwords in which the English word is borrowed without any
morphological or orthographic change into the recipient language; the only integrations

are phonological.

- Adapted loanwords in which the English word is borrowed with some morphological,

orthographical, or phonological integration into the recipient language.

- False loanwords in which we have words of the recipient language built with English
lexical elements that do not actually exist in the English language. For example, the

Italian word record man instead of record holder.

- Hybrid loanwords in which we have a combination of English elements with the
recipient language elements as in the Italian volo charter that derives from the English

charter flight.

In addition to these types of direct borrowing, we also have some important indirect borrowing

such as the calque procedure or the semantic loanword in which we have the recipient language



word that takes the meaning of an English word that can be either similar in structure to the
recipient language word or not. Once the loanword is taken by the recipient language, it can
develop independently, both morphologically and semantically, according to the linguistic and
expressive needs of the new language community (2012). The fields of study most exposed to
the use of non-adapted loanwords are economics and computer science, while disciplines such
as medicine, physics, chemistry, which are already established, use mainly adapted loanwords

and calques (Scarpa, 2015).

The presence of loanwords, either non-adapted or adapted is a constant in translation, especially
specialized translation, and specialized translators need a deep knowledge of the relevant LSP
so to choose the right variant or loanword. From the perspective of translation, the highly
specialized lexicon represents the first and strongest barrier to the comprehension of a
specialized text by non-specialists (Grego, 2010). Solving this comprehension issue is the
specialized translator’s task at the lexical level and in order to do that, he/she can examine the
etymology of the word, check if the word was created as specialized or it has also a more generic
meaning, compare the different meanings the word has in order to establish which semantic
fields it is used in, and so on. As a result, the specialized translator has to deal not only with
linguistic issues but also with cognitive, sociological, and ethical issues. The aim of the majority
of studies concerning specialized translation is to establish a set of international standards
common to as many aspects of specialized fields as possible and that includes the specific
terminology (Grego, 2010). This tendency is particularly applicable to lexicon since it is easily
separable into single independent words, especially nouns. For the same reasons, the lexicon is
the linguistic feature used to file comparable databases as bi-/multilingual glossaries. This
tendency appeared before the spread of personal computers when the creation of a
terminological database or corpus was thought of in printed format. Nevertheless, perfect word-
to-word equivalence is very difficult to find especially when two languages do not share a
common origin and culture. In this perspective, the monopoly of just one language, such as
English today, can help bridge gaps by means of exstensive word-borrowing into all other

languages, especially the European ones (Grego, 2010).

During the translation of the IntRef documents, I encountered some terms that had a
corresponding adapted or non-adapted loanword in Italian as well as a calque. For example, an
adapted loanword is the verb scannerizzare from the noun “scanner”, which is an English word
also used in Italian. A non-adapted loanword instead is feedback, which is now part of several

LSPs and also of common language. Finally, an example of calque is action-learning since this



term can be either copied as a non-adapted loanword, as I did in my translation, or translated as

formazione-azione.

1.4.1 Terminology in specialized translation

Every LSP and so every specialized text has some terms that are only used in specific contexts
and that the translator must know in order to provide a good translation of the relevant source
text. In science and technology target texts are expected to sound natural, meaning that readers
should have the impression that they are originals (Musacchio, 2004). For an LSP translation
to sound natural several elements are involved, one of them being the quality and consistency
of terminology, but we should also consider lexical as well as syntactic elements, and also
stylistic conventions and text types (Musacchio, 2004). Nevertheless, terminology is at the core
of specialized translation and is the discipline that allows specialized translators to produce an
adequate text. When Terminology as a discipline developed, the number of multilingual
dictionaries grew. At first, they were made up of lists of equivalent terms in two or more
languages while nowadays they include different types of information related to those terms
(Sonneveld, Helmi & Loening, 1993). By the word ‘term’ we define lexical units with a precise
meaning in a given special field (Cabré, 2010): 356-365). It is agreed that Terminology has a
multidisciplinary nature since it derives its knowledge from a number of established sciences
(Sonneveld, Helmi & Loening, 1993). Terminological resources are one of the most important
instruments in the hands of translators when they have some significant doubts. To solve
potential terminological problems and to avoid terminological inconsistency, the specialized
translator needs to consult the so-called term banks and termbases. A term bank is a large-scale
multilingual resource while a termbase is a smaller and more personalized terminological
resource (Bowker, 2015: 304-323). In the term banks or termbases, translators hope to find the
information useful for the total comprehension of the term and/or the context surrounding it.
Other useful resources can be the monolingual dictionaries or the opinion of an expert with

knowledge in the relevant field and in the source language.



The different resources and tools belong to the broader field of translation technologies, which
covers machine translation systems, translation memory systems, term extraction, corpus
compilation, and exploitation, as well as other electronic resources and information
technologies (Pastor, 2007:1-18). In the next section, I will discuss in detail the importance and
use of machine translation and translation memory systems while here [ want to investigate the
creation and use of corpora, very useful tools when translating a specialized text. In linguistics,
a corpus (plural: corpora) is a “body of written text or transcribed speech which can serve as a
basis for linguistic analysis and description” (Graeme, 2014). A corpus can be either
monolingual or bilingual. Building TL and parallel corpora in specialized fields will eventually
improve the quality of the translated texts. Corpora are considered one of the most useful tools
in translation mainly because they provide instant access to real usage, show grammatical and
collocational patterns, identify translation equivalents and help in reproducing the style and text
conventions in both source and target languages (Pastor, 2007:1-18). According to Musacchio
(2004), the purpose of corpora in LSP translations is to make sense of multi-word units and
help translators in their job. To compare terminology, phraseology, and textual conventions
across languages translators can use general or specialized bilingual corpora (2004).
Monolingual corpora too are very important because they provide real examples of how a
certain term or expression is used and translated in the relevant context. During the translation
of the IntRef documents I created and then used a specialized bilingual corpus made up of
examples of guides and other texts concerning the education field. This corpus was very useful
during the translation process, especially to see how a term was used in context and the
occurrences, the textual convention of a TL informative text as a guide and the style and register

usually used in TL texts similar to the original one.

1.4.2 Technical translation

Technical translation is a type of translation strictly related to specialized translation, so much
so that in some cases the two terms are used interchangeably. Here, ‘technical’ refers to the
content of the document and not to the register used. Technical documents can be manuals about
technology or engineering, patents, instruction manual, datasheets, guides, and so on. Technical
translation, like all types of translations, is a mediated communication meaning that the
translator carries out somebody else’s communicative intention, expressed in the source text
(Schubert, 2010: 350-355). In these types of translation, the translation work is additionally

controlled either by the initiator (the person who commissioned the translation), the informants



(people asked to make some researches or the researchers’ authors), or members of the
translation team (2010: 350-355). The purpose of the controlling influences is to optimize the
text, and they are related to the strategies used to produce the technical source document. An
example of such influences is represented by controlled language, which is characterized by a
restricted lexicon and syntax. Its role is to achieve consistency, translatability, and

comprehensibility.

As far as technical writing and translation are concerned, the principal stylistic goals are clarity,
conciseness, and correctness (Wright & Wright Jr, 1993). Clarity refers to the way the source
text is rendered in the target language. If the syntactical and lexical features of the source and
target language differ, clarity often requires the sentences in the TL to be completely changed
(Wright & Wright Jr, 1993). The job of a technical translator cannot simply be that of searching
for the different technical terms in the dictionary and substituting them with some accepted
equivalents because this will incredibly damage the comprehensibility of the text. To have a
target text which is as clear as possible, the translator needs to make some changes as the use
of a more general or more specific word, uniting or dividing sentences, changing the word order,
having less or more repetition, and so on. When talking about conciseness instead we refer to
the organization of the text. It is likely for the first draft of a translation to be very wordy since
it includes all the ideas present in the source text with an additional explanation for every idea
or concept that can generate confusion in the target text reader (Wright & Wright Jr, 1993). The
first draft of a translation is necessarily followed by a phase of editing and organization of the
text. A text poorly organized will not be able to convey the message of the source text in the
most natural and linear way possible. The reader must not feel a sense of strangeness when
reading the target text. Finally, correctness in technical translation means both an accurate
recreation of the ideas and technical terms of the original in the target language and the
production of an accurate technical document in the target language, even if the original

document has some errors (Wright & Wright Jr, 1993).

To produce an accurate recreation of the ideas presented in the source text is very difficult for
technical translators because usually, they lack specific knowledge about the subject matter of
the original text. To solve this problem, they sometimes turn to specialists in the field.
According to Byrne (2006), not respecting the TL text conventions can undermine the
credibility of the text, the author and the information in the text. Besides turning to specialists
in the field, translators should acquire knowledge about technical writing and in particular, in
order to learn how to deal with scientific and technical texts, translators should know the text

structure in the different languages, know the LSP for the area, and know the subject area (Lee-



Jahnke, 1998:83-84). When a technical translator is also very competent about the subject
matter of the source text, he/she is more likely to find any error than the most careful reader
because, during the translation process, he/she analyses in depth the text. Common errors in
technical papers that a competent technical translator should be able to detect can include, for
example, inconsistency between numbers listed and conclusions drawn from those numbers or
textual references to one thing and accompanying diagrams showing something else (Wright &
Wright Jr, 1993). The translator must correct eventual errors in brackets or footnotes so that the
reader can have the right information and at the same time cannot blame the translator for the

CITOIS.

1.5 Translation tools: machine translation and SDL Trados

As with many other sectors, the spread of the personal computer marked a turning point in the
history of Translation Studies and professional translation. Translators started to use personal
computers in order to create, use and share electronically compiled and saved resource material.
Especially due to the growth of the global market and all its consequences, more and more
countries and their respective institutions are now in need of translators’ services and
competencies. According to the European Union (EU) Directorate-General for Translation
(DGT), 1.9 million pages of documents were translated in 2015, and this number will increase
in the following years because the need for translation is increasing day by day and the materials
to be translated are growing more and more numerous (Balkul, 2016). Moreover, the majority
of translations are time-sensitive, especially when related to field as policy or journalism. For
these reasons translation technologies have gained great significance (Balkul, 2016). The jobs
commissioned can be either very straightforward and simple bilingual projects or more complex
multilingual projects including also the editing, revision, and sometimes layout for publication.
This means that translators may be asked to work in a team with other translators and reviser
supervised by a project manager. The type of work commissioned to the translator is important
in dictating the types of tools and technologies that he/she needs to use to complete the job. The
first translators forced to resort to technological tools for their translations were the technical
translators. They needed to learn how to use the newest tools and technologies since they were
increasingly commissioned with multilingual projects in electronic format for digital
environments (Folaron, 2010: 429-436). The first software were English-oriented and when
multilingual projects gained importance and popularity in the world of translation these
software have been manipulated to include also the linguist features of several different

languages. At the turn of the 21st century, more and more translators were being asked to



translate digitalized content for use in a digital environment. Some of the tools that until that
moment have been used only in specialized translation became mainstream, especially CAT
tools. CAT tools are commercial computer-aided translation software applications aiming at

managing terminology and translation memories (Folaron, 2010: 429-436).

Translation tools are not limited to CAT tools but they include different technologies with
different functions. Generally speaking, scholars divide translation tools into machine
translation systems (MT) and machine-assisted translation systems (MAT) which include also
the so-called CAT tools. The main difference between these two categories is that the machine
translation system does not require any human intervention while MAT and CAT are systems
in which we have human intervention at various degrees during both the draft phase and the
editing and revision phase (Mahdi, 2018). According to Mahdi (2018), the user of MT would
not necessary be a qualified translator of the SL and TL since the application carries out the
entire process by itself. On the other hand, CAT tools may help the translators in the process of

translation but it still needs a qualified person to translate the text from SL into TL.

1.5.1 Machine Translation

Machine translation (MT) is one of the research areas of computational linguistics investigating
the process by which computer software is used to translate a text from one natural language to
another. The idea of developing an MT is as old as the first computers and, although this idea
has been developed and improved throughout the decades, only in the early 1990s did
companies start to use MT software for workstations and various MT tools began to be
commonly used by translators. Today MT has also become an online service on the Internet
(Hutchins, 2003). It is generally agreed that MT systems can be divided into rule-based machine
translation, knowledge-based machine translation, and corpus-based machine translation
(Tripathi & Sarkhel, 2010). The main difference between these systems is related to the strategy

used for the translation.

Rule-Based Machine Translation (RBMT) focuses on the linguistic rules built over a series of
morphological, syntactic, and semantic information about the SL and the TL. To achieve this
information, we can rely on a set of rules developed by language experts and programmers.
They use bilingual dictionaries, grammar rules and semantic patterns to create a sort of library
of translation rules that, ones it is run can produce a relevant translation of the source text

(Mahdi, 2018). Although RBMT is extensible, exceptions in grammar add difficulty to the



system which is also highly expensive due to the number of researches needed to build it. The
RBMT systems are used with the aim of rendering SL structures into TL structures (Tripathi &

Sarkhel, 2010).

- Direct approach in which SL words are translated without any mediation. An example
of a machine translation system based on a direct approach is Anusaarka developed at

the Indian Institute of Information Technology.

- Transfer-based approach in which the SL is converted in a less language-specific
representation that will then be transformed into an equally less-language specific

representation of the TL using bilingual dictionaries and grammar rules.

- Interlingua (from Latin inter and lingua) means ‘between language’ and its role is to
create linguistic homogeneity across the globe. Here, the SL is transformed into an
intermediary language, independent of any of the languages involved in the translation.
Due to this independence this system is very important in multilingual machine

translation.

Knowledge-based machine translation instead focuses on semantic and pragmatic information
about a specific domain, including the ability to manage some concepts of this domain (Tripathi

& Sarkhel, 2010). An example of this system is KANT7.

Corpus-based machine translation is the dominating approach thanks to the high levels of
accuracy shown by the translations produced with this system. Here, the translation of the
source text into the target text is aided by the creation of a corpus of electronically stored texts
in one language or in more languages (Mahdi, 2018). Corpus-based approaches are generally
divided into the statistical machine translation, the example or memory-based machine
translation, and the context-based machine translation (Tripathi & Sarkhel, 2010). In the
statistical machine translation, a translated version of the source text is generated using bilingual
corpora and statistical methods (Mahdi, 2018). Example-based or memory-based machine
translation is based on finding examples in the relevant language pair that are similar (Tripathi
& Sarkhel, 2010). The line of reasoning is that, if a previously translated sentence occurs again,
the translation proposed the first time is likely to be correct. Context-based machine translation
is a system that requires different monolingual corpus, either of the target text or the source

text, and also a bilingual dictionary (Tripathi & Sarkhel, 2010).

Regardless of the approach used, most translation software available is able to execute literal

translations of the text but not dynamic ones. Using machine translation during the translation



process has its advantages since it allows the translator to speed the process and be more precise

in translating specific terms.

1.5.2 SDL Trados

Today, translators in every specialization use CAT tools, and sometimes it is the clients
themselves who require translators to use CAT tools in the translation process of their
documents. One of the most popular CAT tools today is SDL Trados, which is also the CAT
tool that I used to translate the IntRef documents, the subject of this thesis. SDL Trados is a
proprietary CAT tool which means it is a paid software equipped with a memory bank called
Translation Memory (TM) used to store words, phrases, sentences, and terminology (Walker,
2014). T™M is a useful tool to avoid mistakes and use consistent terminology throughout the
translation. In addition to proprietary CAT tools, there are also free CAT tools such as OmegaT,
Anaphraseus, Heartsome, etc. One of the main advantages of such software is that, being free,
they allow translators at the start of their career to save money, and they avoid copyright
violations and support collaboration with colleagues. Usually, professional translators prefer
proprietary CAT tools because the free ones are not able to translate either several documents

or more than two paragraphs during the same translation process (Walker, 2014).

SDL Trados is a software that enables translators to manage effectively all aspects of their
translation projects and to translate faster thanks to the data stored in the TM. SDL Trados is
not used only by translators but also by editors, project managers, and other language
professionals. As mentioned by Samuelsson-Brown (2010), SDL Trados has many advantages
that have confirmed it as the most popular and essential tool for translators. Firstly, when using
SDL Trados, the source text is divided into a number of text segments, usually bounded by tags.
Each segment can be carefully checked before being saved and even after that, the software is
able to report some specific types of mistakes or incongruences. In this way is almost impossible
to miss some segments and to deliver an incomplete translation. Moreover, some elements such
as numbers and proper names can be automatically transferred from the source segment to the
target segment, reducing the time of the translation process and the checking. Besides these
basic functions, SDL Trados allows users to reuse the so-called translation units that have been
previously translated and provide automatic quality assurance, which enables translators to

perform quality assurance and terminology and formatting verification during translation and



review (Samuelsson-Brown, 2010). SDL Trados Studio functionality is divided into some

VIEWS:

- Home view, which enables the translators to open a document and create a new project.
If the translators select a command from the Home view, the layout will change to the

appropriate view,

- Projects view enables translators, once they have started a new project, to work on it. In
this view, translators can see all the project and file information and also track their

status

- Files view, which enables translators to open files for translation, open files for review,
perform batch processing on files, and also view word counts and translation progress

for those files

- Reports view, which includes detailed information about the translation analysis, useful

in the planning and budgeting process
- Editor view, where documents are translated and reviewed.
- Translation Memories view, where translators create and manage translation memories.

- Alignment view enables translators to align existing translated documents and

consequently produce translation memory content.

In conclusion, the use of CAT tools is undeniably needed by translators and/or companies to
translate and ensure a high standard of quality and best timing. SDL Trados Studio is one of the
CAT tools which is suggested for beginning user translators and it enables them to finish their
translation work in a short time without losing the high quality and consistency of the
translation. SDL Trados features are very useful in increasing the translators’ productivity and
reducing cost and terminology inconsistency throughout the text. Moreover, among the other

CAT tools, SDL Trados is one of the most complete and efficient.

In conclusion, the challenges of translation in general and especially of specialized translation
lie in the translation of culture-specific items, the choice of the right terminology together with
the style and register typical of specialized and technical translation. All these challenges are

easier to face and overcome thanks to the translation tools described in this chapter.
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How to use this guide
This Walk through Guide has been designed for academic developers and/or staff involved in
the support of academic professional development within HE institutions. Its key purpose is to
provide step-by-step guidance on the implementation of the intercultural Reflecting Team (iRT)
which supports reflection and intercultural reflection on practice.
The guide addresses two sceanarios, which are referred to as alternatives for the
implementation:
- hybrid scenario that incorporates face-to-face elements with local groups of
participants meeting face-to-face in each of the participating institutions as well as
virtual interactions between the local groups at the participating institutions.

- online scenario with exclusively virtual interactions between participants from

different institutions.

= A0
i 1B, g -AF
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The guide consists of three key sections which respectively a) outline the aims and background
to the method, b) provide an overview of the key processes and stages involved in the method’s
implementation, and c) provide an annex of useful documents and handouts needed to facilitate
the process and to support facilitators and participants involved. Links to useful documentation
are available where possible.

The guideline is addressed at the facilitators who are instigating and employing the methods.
We have outlined where and what is required for participants as part of that information and
where necessary have provided documentation which can be given to participants directly to
help them to understand their roles.

For information on the technological side, please refer to the Technological Toolkit, which
contains information and guidelines on how to use technology effectively and efficiently when
implementing the method.

Recommended Readings

This short list provides recommended readings on reflection on teaching in general.
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Aim and background of iRT

The Reflecting Team method was originally developed in a therapy context: One therapist
spoke directly to a client while a team of other therapists observed and discussed behind a one-
way screen. Key elements of the Reflecting Team method are therefore spatial separation and
the generation of multiple perspectives. For the intercultural Reflecting Team (iRT), academics
provide problems or ‘cases’ encountered during teaching which are discussed by a transnational
group using video-conferencing. The provider of the case learns from observing others
discussing their case.

Facilitator guide to the iRT process

If you are planning an intercultural Reflecting Team (iRT), we highly recommend following
certain steps in preparation to allow for a smooth procedure and best results. In addition, the
Reflecting Team method develops its strengths when several pre-defined steps during a session
are followed. All steps will be described in detail in the following sections and will be supported
by recommended material to use in preparation of and during the sessions.

The transnational context requires the adoption of video-conferencing technology. Please
consult the Technological Toolkit for detailed guidance and tips.
https://rise.articulate.com/share/44vjHmS A8911 POhMzr1_Q6gJue AhDvCP#/

There are three key steps you will need to take in order to facilitate the iRT meeting. These are
listed below. Against each step we have a series of sub-steps and/or considerations you will
need to go through to help you to prepare.

STEP 1: Setting up iRT with a partner institution
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Debriefing with participants
Case collection, sharing, & voting

Facilitating the iRT meeting

Setting up iRT with a partner institution

The following sub-steps are related to setting up an iRT session between institutions and/or

partners.
Step Process Considerations
1 Identify number of participants from each  Allow 30-40 minutes per case that will be

institution and the length of the meeting

Agree between the institutions on a date
and time for the transnational iTPR

meeting.

Decide on what exact technology you
will use for video conferencing and
create a link to be shared with the teams
(hybrid scenario) or all particioants
(online  scenario). Consult  the
Technological Toolkit for guidance.

Identify a lead institution and a facilitator

who will lead the iRT meeting

discussed by the Reflecting Team, plus
introduction and conclusion. We have
found that 90 minutes for 2 cases works
best.

Group size can vary considerably. We
have found a number of 6 to 12
participants to work well.

Take account of international partners
being located in different time zones,
differences between typical start and
finish times of a regular teaching and
working day, and different term/semester
and vacation dates.

Hybrid scenario: book a suitable room
for video-conferencing and consider
adding an hour before the meeting starts
for setting up and some time at the end in

case the meeting overruns.

The leading institution is responsible for
the overall organization (e.g. to set up the
link for the video-conference).

The facilitator is needed for leading the

discussion and announcing the steps.
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Make sure you are familiar with the set
up:

Hybrid scenario: inspect the room in
which the meeting will be held and try the
technology beforehand — ideally in the

Same room.

Online scenario: the communication with
participants ahead of the session can be
led by the leading facilitator, because no
local specificaions have to be considered.
However, it can be helpful to include a
second facilitator for the sessions (e.g. to
watch the chat).

Consider booking in audio-visual and
technological support, e.g. a technician to
be present.

Compile instructions to allow teams or
participants to test their connection with
the video conferencing tool ahead of

time.

STEP 2: Debriefing with participants

The following sub-steps are related to briefing participants about the iRT process and include

providing them with baseline information. Handouts and other key documentation can be found

in the Annexes.

Step

Process

Considerations

1

Provide participants with information
and relevant forms about the iRT process,
either in an email, a 1-1 meeting, or group
meeting.

Distribute Annex 1 (Panoramica del
processo di ) and play a short video
which demonstrates to participants how
the process works (see IntRef website
https://sites.durham.ac.uk/intref/).
Distribute Annex 2 (iRT: Modello del

€aso).

Be flexible about the format in which to
provide the briefing.

Annex 1 (Panoramica del processo di )
outlines the entire iRT process for
participants.

The short video demonstrates to
participants how the process works.
Annex 2 (iRT: Modello del caso) is a
form in which participants provide a
descritopn of their case as well as

contextual information about themselves

and the course the case is based on.

STEP 3: Case collection, sharing, & voting

iRT Walk Through Guide
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During intercultural Reflecting Team sessions, only a limited number of cases can be discussed

(usually 2-3 in a 60 minutes session). To free up time for discussion during iRT, it is

recommended that participants vote for the cases they would like to discuss beforehand.

Step

Process

Considerations

1

Collect case descriptions, questions for
discussion, and background information
with the standardised forms (Annex 1 -
iRT: Modello del caso) sent out in STEP
2.

Share collected cases with the
participants to start the voting process
(e.g., via email or using a shared

workspace).

Facilitate voting for cases

Specific incidents or authentic examples

normally  generate higher quality
discussions than general issues.

The question for discussion should be as
concrete as possible because it will lead
the discussion of the Reflecting Team.
The case descriptions will be shared with
the

whole of participants.

group
Therefore, make sure to communicate the
language you wish the descriptions to be
written in.

We recommend to start the collection of
cases around 2 weeks before the
Reflecting Team session.

Hybrid  scenario: we recommend
organising this process locally in each
participating institution because
participants are in closer contact with
their local faclitators.

Make sure that the case descriptions
contain the participants’ names (i.e. first
names or intitials, possibly
complemented by the country of origin),
so you can refer to each case
unambiguously in the voting.

You can facilitate the voting process by
voting-applications and it should be
finished at least one day before the iRT

session (see Technological Toolkit).

iRT Walk Through Guide
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Share decision on selected cases

If you are planning to discuss two cases,
you can allow two votes per person.

For a balanced discussion of cases, you
can add ‘rules’ as for example to vote for
one case from each institution or to
exclusively vote for cases of the other
institution(s).

Once the cases for the Reflecting Team
are identified, you should share the
decision with all participants (e.g., via

email or using a shared workspace).

STEP 4: Facilitating the iRT meeting

The following sub-steps concern the different stages of the iRT meeting.

Step Process

Considerations

1

Meet ahead of time.

Hybrid scenario: Facilitators meet one
hour before the meeting starts to set up the
connection and be able to trouble-shoot if
necessary.

Online scenario: be online 15 minutes
before the session to check of everything
1s ok and to welcome partipants that might
arrive early.

Prepare with the local group.

Hybrid scenario: When the meeting starts
formally, the microphones are muted for
about 10 minutes in each location. Local
facilitators talk participants through the
iRT process, distributing and using
Annex 3 (Riunione del Gruppo di
riflessione) as handouts Errore. L'origine
stata trovata.and

riferimento non €

printouts of the selected cases. Then the

For the hybrid scenario, it might be
important to ensure that local technical
support is available. Names and locations
of participants can be written on the
board for easy reference during the
meeting. Think about what to do if

participants arrive early or late.

We recommend to allow for time to re-
read the selected cases before the

international session be. gins

iRT Walk Through Guide
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following roles are assigned: the
presenter (the person whose case was
selected), and the Reflecting Team (all
other participants)

Online scenario: skip this step.

Welcome the international group.

Hybrid scenario: Unmute microphones.
Online  scenario: welcome  the
participants and provide an overview over
the session, drawing attention to the steps
outlined in the handout (Annex 3 -
Riunione del Gruppo di riflessione).
Ask all participants and facilitators from
participating institutions to introduce
3 key

themselves, responding to

questions: who you are, what you
do/teach, and why you are here/ what you
hope to gain from today.

Start the Reflecting Team process:
Exploration (approx. 5 mins)

Ask the presenter to outline their case
briefly, referring to the shared case
descriptions. The Reflecting Team listens
and asks question if there is a need for
clarification. Following this explanation
the presenter restates their focus question

as formulated in the case description

Getting to know each other facilitates
rapport and the ‘safe space’ necessary for
a collegial discussion.

We found that two cases can be discussed
during a 60 to 90 minute session. All
selected cases thereby should receive
approximately equal attention. If you are
planning to include more than two cases,

you will have to adapt the time frame.

The 5 minutes should not be exceeded if
possible to have enough time for the
discussion in the next phase.

If you are noticing that participants are
already starting to provide hypotheses on
the case or possible solutions, kindly ask
them to get back to those during the next
stage in the Reflecting Team process.
Participants may need to be encouraged
to provide additional explanation of
context specific aspects of the case, e.g.
institutional or national practices, which
may be different elsewhere.

Make the question visible to everyone
(hybrid scenario: by writing it down on a

card or the board - might have to be done

iRT Walk Through Guide
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Facilitate the Reflection phase (approx.

20 mins)

The presenter ...

e steps aside to take a seat away from
the group in the room. (Hybrid
scenario)

e turns of their video.(Online scenario)

They become the observer now and are

asked not to participate in the discussion

but is advised to take notes. This is a very
helpful experience and allows them to
reflect on what others think of the

situation.

End the Reflecting Team process:
Debriefing (approx. 5 mins)

Ask the presenter to join the group again
and toclose with final comments on their

case. They explain how they will

for each participating institution; online
scenario: paste it to the chat or a smiliar
function). Before writing the question
down, check with the group, if it is
concise enough to be answered in the
discussion.

It can be helpful to structure the
discussion

by firstly asking for

hypotheses on why the situation
happened the way it did and subsequently
shifting to a collection of possible
solutions.

For a wide range of solutions, ideas
should be judged as little as possible.

To encourage the collection of ideas, you
can use the prompts listed in Annex 2
Riunione del Gruppo di riflessione,
which remind the group of the question
that is to be discussed.

Keep in mind the time you assigned for
this step and make sure the discussion is
equally distributed across the institutions.
We recommend that you as the facilitator
do not actively take part in the discussion.
If you want to contribute, this temporary
change of roles can be announced (“for
one aspect, I would like to join the
Reflecting Team [...]”).

The debriefing should be kept relatively
short to allow for the discussion of any
further case.

Other participants often benefit from the
discussion

by discovering parallel

aspects with difficulties they are facing.

iRT Walk Through Guide
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incorporate strategies discussed into their

own practice.

The stages 4-6 are repeated for each case. The method works best if cases alternate

across locations.

7 Optional: Finish the meeting with a short
discussion that aims to draw all the strands
together, asking: what have you taken away
from today? How has reflecting on teaching
across contexts and cultures, shaped your

reflections?

The final discussion will support staff
to reflect on the overall process and
support connections with participants

across contexts, should they wish to.

iRT Walk Through Guide
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ANNEX
A: Material for iRT
1 Overview of the intercultural Reflecting Outlines the entire iRT process for
Team (iRT) process participants.
2 1iRT Case template Standardised form to collect information
on the cases before the iRT session.
3 The Reflecting Team Meeting Information on the steps of the

Reflecting Team

B: Recommendations on data governance and security
IntRef Data information for
facilitators
IntRef Data Information for

participants
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Overview of the intercultural Reflecting Team (iRT) process
iRT involves staff from different institutions, meeting in a video-conference or web-chat. Prior
to the meeting, each participant documents one or more cases and shares them with the group.

Participants vote on the cases and start discussing the most popular ones first.

1. Briefing & baseline information

The facilitator provides participants with information about the iRT process. This includes this
overview of iRT, information about sharing and storage of personal data, and a form in which
participants will provide some brief contextual information about themselves and the case they
want to be discussed in the session.

2. Sharing and voting

All cases are collected and shared amongst all participants. In an online voting process, each
participant votes for the case(s) they want to discuss during the session.

3. The Reflecting Team

Participants meet online in a transnational group to discuss the cases the group has decided on.
A facilitator is moderating the session. For each case, the Presenter (i.e. the “owner” of the case)
introduces it and answers any factual questions from the group. They then withdraw from the
conversation, actively listening and taking notes whilst the others (the Reflecting Team) discuss
the case in approximately 15 to 20 minutes and suggest potential solutions. At the end, the
owner re-joins and shares their reflections on the discussion of their case. This process is

repeated for the selected cases (usually 2).

iRT Annex 1: Overview of the intercultural Reflecting Team (iRT) 55 /297
process
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iRT: Case template
About yourself

Your name

Subject(s) taught e.g. Modern Languages (French and Spanish), Biosciences etc.

Specific interests in | e.g. learning in clinical practice, technology-enhanced learning,
relation to learning and | active learning etc.
teaching you want to

share (if any)

Your case

1. Case description
Please describe your case or problem in a few sentences, e.g. what happened, who was
involved, what happened beforehand, how did you or your students react, what have you

tried already in order to solve the problem etc.

2. Question for discussion

Formulate a question, which is as concrete as possible that you would like to be answered

by the ‘Reflecting Team’.

About the study programme and module/unit your case will be based on

iRT Annex 2: Case template 56 /297
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Title of the study

BA Sprachen und Kulturen Siidostasiens (BA Southeast Asian

programme Languages and Cultures)

Level of study LUndergraduates [1Postgraduates [1Other:
Year  of  degree | e.g. Ist, 3" (= final) etc.

programme

Title of the module/unit

e.g. Macroeconomic Principles 1

How the module/unit is
taught (session
format(s), teaching-

learning strategies)

e.g. lecture, lab, workshop etc.

e.g. lecturing, student presentations, group work, experiments etc.

How the module/unit is

assessed

e.g. final examination, multiple choice test, presentation etc.

Approximate number of

students

iRT Annex 2: Case template
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iRT Case template — Example of a case

About yourself
Your name Julia
Subject(s) taught e.g. Modern Languages (French and Spanish), Biosciences etc.

History

Specific interests in | e.g. learning in clinical practice, technology-enhanced learning,
relation to learning and | active learning etc.
teaching you want to | Active learning and student particioation

share (if any)

Case decription

1. Your Case
Please describe your case or problem in a few sentences, e.g. what happened, who was
involved, what happened beforehand, how did you or your students react, what have you

tried already in order to solve the problem etc.

In the first session of my class “Introduction to Ancient History” students analyze a short
source in translation in small groups. Their task is to extract from the text historical
knowledge about the subject described in the source. Afterwards we collect all the
information with the whole class. Then I ask them, what we really CAN learn from that single
source without any outside help. At this point, a few advanced students can sabotage the
whole enterprise by revealing the answer too quickly: Nothing can be learned. Usually a
group without that understanding takes 5 to 10 minutes to reach that conclusion by reasoning
with me and each other. Sometimes I can already tell from the first half of the session who

knows “too much” and ask them to be patient, but not always.

2. Question for discussion
Formulate a question, which is as concrete as possible that you would like to be answered

by the ‘Reflecting Team’.

What can I do to ensure that the solution is reached by more students without an advanced

student revealing it too soon?
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About the study programme and module/unit your case will be based on

Title of the study

BA Sprachen und Kulturen Siidostasiens (BA Southeast Asian

programme Languages and Cultures)

Level of study LUndergraduates [1Postgraduates [1Other:
Year  of  degree | e.g. Ist, 3 (= final) etc.

programme

Title of the module/unit

e.g. Macroeconomic Principles 1

How the module/unit is
taught (session
format(s),  teaching-

learning strategies)

e.g. lecture, lab, workshop etc.

e.g. lecturing, student presentations, group work, experiments etc.

How the module/unit is

assessed

e.g. final examination, multiple choice test, presentation etc.

Approximate number

of students

iRT Annex 2: Case template
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The Reflecting Team Meeting

1. Exploration- appr. 4 min.:

Just ask questions.

2. Formulation of the focus and aim- appr. 1 min.:

The presenter formulates a clear question the supervision should focus on.

3. Reflecting Team- appr. 20 min.:

The presenter steps outside the group and now becomes the observer.
Reflecting team discusses.

Guiding prompts for the discussion:

- “I noticed that...”

- “In place of the presenter, I would feel/think/act...”

- “In place of the other person(s) involved, I would feel/think/act...”
- “The situation could be improved by...”

- “The situation could be made worse/exacerbated by...”
4. Debriefing — appr. S min.:
The presenter states what elements of the discussion attracted his/her interest and what was

most meaningful to him/her.

The group reflects on the process and shares learning insights.

iRT Annex 3: The Reflecting Team Meeting 60/297
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Intercultural Reflection on Teaching (IntRef)

Using the IntRef  methods in your countries and institutions:
Sharing and Storage of Personal Data
Information for Facilitators

Organising Intercultural Reflection on Teaching and running the methods in your home
institution will involve processing personal data, e.g. video recordings of participants’ teaching.
To do so requires a lawful basis, currently the General Data Protection Regulation (GDPR). It
might also involve interactions with individuals and institutions in countries where different
laws and regulations are in place than those in your home country.

You need to ensure that you are abiding by the law. We are working on the assumption that
your home institution will provide you with relevant information and guidance, and this will be
set up differently in institutions and countries across the world. We are not in a position to offer
legal advice but want to draw your attention to the need to provide participants with relevant
information and handle personal data carefully, in accordance with the law. If in doubt, please
seek advice from departments or individuals in your institution who are responsible for data
governance and legal issues.

Please bear the following points in mind:

At the point of collecting personal data, individuals need to be given information about what
will happen with the data. This is also called a ‘privacy notice’, i.e. information about the
reasons why personal data are collected, how these are used and who they are shared with.

In our experience universities with EU already have privacy notices and policies in place, in
line with GDPR regulation, which cover most or all of the important aspects relevant to IntRef.
While the data used in IntRef are mainly from staff, students are also affected as video
recordings of teaching are likely to include students. Universities may have separate privacy
notices for employees and for students in place. Please note that these will be different in each
institutional context and that therefore we cannot provide you with information and advice
about your specific context. For your information and for illustration purposes only, we have
included links to privacy notices from one university: a privacy notice for employees can be
found here; a privacy notice for students can be found here.

In this Walk-Through Guide and Manual we have included information sheet templates for
participants and for students. These are intended to make it easy for yourself and anybody else
who wants to participate in IntRef or facilitate the methods. We recommend that you and the

participants adapt them by adding relevant information as indicated (e.g. contact details). We
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also recommend that you check whether they are in line with the requirements of your
institution and, if necessary, amend them accordingly.

We are in the process of developing an information sheet and consent form for these purposes
and will incorporate them in the Walk-through Guide and Manual once available.

If you are intending to conduct research and wish to collect data on participants’ experiences
of the IntRef methods, it is very likely that you will need to apply for ethical approval for such
data collection to take place, in line with your institution’s requirements for the conduct of
ethical research. You will need to seek information locally and follow the relevant processes.
International guidelines for ethical conduct of research also exist, such as the Singapore
Statement on Research Integrity which can be found here, and many countries and disciplines
have developed principles for ethical research, such as the Ethical Guidance for Research

published by the British Educational Research Association which can be found here.
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Name of local contact/facilitator
Job title/role

Contact details, e.g. building, room, telephone number, e-mail address

Intercultural Reflection on Teaching (IntRef)

Participant Information Sheet about Sharing and Storage of Personal Data
You are invited to take part in ‘Intercultural Reflection on Teaching’, i.e. activities which will
enable you to share and discuss teaching with colleagues from other disciplines, departments,
institutions and countries. Participants will be linked using technologies such as video
recordings and video conferencing to facilitate transnational exchange about learning, teaching
and assessment in higher education.
You will participate in one or more of the following reflective methods:
o intercultural Reflecting Team. Participants provide problems encountered during
teaching and discuss possible solutions in a transnational group.
o intercultural Teaching Process Recall. Participants film their teaching, watch their
own recordings and select a short excerpt for discussion in a small transnational group.
e intercultural Peer Observation. Participants film their teaching and form transnational

pairs in which each other’s recordings are shared and discussed.

These methods have been developed and piloted as part of the ‘Intercultural Reflection on
Teaching’ (IntRef) project funded by Erasmus+. The project is conducted by an international
team from Durham University (UK), Goethe University Frankfurt (Germany), and Padua
University (Italy). Individuals and teams from a wide range of institutions and countries are
invited to use the methods in order to network, collaborate and learn from each other.

Each institution that wants to use the methods developed by IntRef will have at least one
contact/facilitator who arranges things locally. The name and contact details of your
institutional contact(s) can be found at the top of this document.

Due to the nature of the activities and the technologies used, participating will involve sharing
and storing a certain amount of data. This information sheet has been written in order to let you
know what this will entail. The project team does not consider any of this as particularly risky
or harmful, but it is important to provide you with relevant information, in line with current
data protection legislation. Note that the details of what exactly you will do will vary slightly

between the method(s) you choose to participate in.



Please read this information carefully and ask any questions you may have before participating.

Your own personal data

Participating in Intercultural Reflection on Teaching will involve some or all of the following:

Providing and sharing relevant information about yourself in writing, e.g. your name,
subject taught, teaching experience, a description of a situation or problem arising from
your teaching that you want to share and discuss with others, reflective comments on
your own teaching or someone else’s teaching etc.

Having your teaching videoed by someone else, using their device, an institutional
device or your own.

Sharing a video or a video clip of your teaching with another participant or a group of
participants from your own institution, other institutions and/or other countries.
Participating in a video-conference during which teaching is discussed.

Participating in a video-conference during which videos of your own and other people’s
teaching are shared and discussed.

Communicating with other participants or the facilitators, individuals or small groups,
by email about teaching, arrangements for the reflective methods, and preparation as
well as follow-up tasks.

Allowing some of the data listed above to be stored centrally, e.g. video-recordings, in

order for the methods to run smoothly.

By participating in the IntRef activities, you agree for this to happen. Data handling and storage

with be in line with the General Data Protection Regulation. If you have any questions or

concerns, please get in touch with your local contact/facilitator.

Other participants’ personal data

During your participation in Intercultural Reflection on Teaching you will also have access to

a certain amount of data and personal information which other participants have made available

to you. In order to maintain confidentiality and the ethos of trust, respect and collegiality which

is crucial for the reflective methods to work, please make sure that:

You delete any data downloaded onto your device, e.g. in order to watch someone else’s
video-recording of their teaching, after you have used it.

You do not use, show, share or post data arising from participating, e.g. video-
recordings of someone else’s teaching, in any other contexts or for any other purposes

than those for which they were intended, i.e. Intercultural Reflection on Teaching.



By participating in the IntRef activities, you agree to act in line with these guidelines. If you

have any questions or concerns, please get in touch with your local contact/facilitator.

In case you change your mind, do not wish to participate and your data to be deleted, please let

your institutional contact/facilitator know.

Intercultural
Peer
Observation

Intercultural Reflection on Teaching
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How to use this guide

This Walk-through Guide has been designed for academic developers and/or staff involved in
the support of academic professional development within HE institutions. Its key purpose is to
provide step-by-step guidance on the implementation of the intercultural Peer Observation
(1iPO) which supports reflection and intercultural reflection on practice.

The guide consists of three key sections which respectively a) outline the aims and background
to the method, b) provide an overview of the key processes and stages involved in the method’s
implementation, and c¢) provide an annex of useful documents and handouts needed to facilitate
the process and to support facilitators and participants involved. Links to useful documentation
are available where possible.

The guideline is addressed at the facilitators who are instigating and employing the methods.
We have outlined where and what is required for participants as part of that information and
where necessary have provided documentation, which can be given to participants directly to
help them to understand their roles.

For information on the technological side, please refer to the Technological Toolkit, which
contains information and guidelines on how to use technology effectively and efficiently when
implementing the method.

Recommended Readings

This short list provides recommended readings on reflection on teaching in general.

Gaudin, C., & Chali¢s, S. (2015). Video viewing in teacher education and professional
development: A literature review. FEducational Research Review, 16, 41-67.
https://doi.org/10.1016/j.edurev.2015.06.001

Karm, M. (2010). Reflection tasks in pedagogical training courses. International Journal for
Academic Development, 15(3), 203-214. https://doi.org/10.1080/1360144X.2010.497681
Kreber, C. (2004). An analysis of two models of reflection and their implications for
educational development. International Journal for Academic Development, 9(1), 29-49.
https://doi.org/10.1080/1360144042000296044

Kreber, C., & Cranton, P. A. (2000). Exploring the Scholarship of Teaching. The Journal of
Higher Education, 71(4), 476—495. https://doi.org/10.1080/00221546.2000.11778846
McAlpine, L., & Weston, C. (2000). Reflection: issues related to improving professors’
teaching and  students’ learning.  [Instructional  Science,  28(5), 363-385.
https://doi.org/10.1023/A:1026583208230

Aim and background of iPO
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Intercultural Peer Observation (iPO) builds on classroom observation practices to identify ways
to improve teaching and learning, by observing and being observed and reflecting on teaching
supported by colleagues. The activity involves one or more peers who observe a colleague by
sharing and watching a video of their teaching, offer constructive feedback and help them to
reflect collaboratively on their teaching. Academics form transnational pairs in which videos
are discussed in a one-to-one synchronous virtual chat. Participants take turns in the role of
observer and observed, providing and receiving personalized feedback to scaffold critical
reflection.

Facilitator guide to the iPO process

To maximize the benefits of intercultural Peer Observation (iPO), we developed a protocol
where teachers act as both observed and observer in the process, mutually observing their own
and their partner’s video and meeting online to discuss, provide and receive feedback about
their respective teaching practice.

PO requires the adoption of technologies which do not only allow participants to record, share
and view the video, but also to meet and communicate with each other.

Please consult the Technological Toolkit for detailed tips and guidance on the technological
side of this process.

https://rise.articulate.com/share/R9agFEJJJ1k1uOVOU407USJdDY zni7BJ#/

There are three key steps you will need to take for the iPO, which relate to pre, during and post
meeting support and preparation. These are listed below. Against each step, we have a series of
sub-steps and/or considerations you will need to go through to help you to prepare

STEP 1:
STEP 2:
STEP 3:

Pre-observation
Observation
Post-observation

STEP 1: Setting up iPO with a partner institution

Step

Process

Considerations

Baseline information & Matching

Choose a suitable peer to constitute the
pair for peer observation. Through a
common form (iPO: Modulo di Pre-
osservazione), all interested parties
provide some initial information about

themselves and their teaching. This

In principle, iPO can involve more than

one colleague who could observe
different aspects of teaching. However,
limiting the number to two colleagues is

easier to arrange, and takes less time.

iPO Walk Through Guide
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information is used to identify and agree
on suitable transnational pairs. The
matching can be made based on different
rationales. Academics may want to have
discussions with colleagues belonging to
the same or to a different discipline,
teaching similar or different topics,

and/or with colleagues using similar

teaching-learning strategies such as
experiential learning or laboratory
experiments,

Decide on how best to support

participants with the recording of their

teaching

The partners do not have to be from the
same subject. They can benefit from
seeing how teaching is being approached
from other

by colleagues subjects

Nevertheless, make sure that you
consider participants’aims; for instance:
if they are concerned about the clarity of
the technical content of their teaching, a
colleague from the same or a closely
related subject may be in a position to
provide more specific feedback.

As the activity is run totally online, be
that there social and

awarc arc

psychological factors that influence
online participation, e.g. trust, sense of
belonging to the community, and the
perception of being in a safe and
supportive environment. The sense of
presence in the online space is crucial to

make the online environment supportive

and  provide effective  learning
opportunities. Facilitators should
demonstrate  social  presence, by

providing support and encouragement,
and must guarantee teachers’ presence,
by connecting them and sustaining
sharing and discussion, as well as
cognitive presence, fostering the level of
inquiry through advice and instructions.
Check the Technological Toolkit for
advice

on making a high-quality

recording.

STEP 2: Debriefing with participants

iPO Walk Through Guide
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Step Process Considerations
3 Recording
Ask each participant to record one entire 1PO works well when the focus is driven
session of their own teaching, or support by the teacher who is observed, their
them doing so. Any type of session (e.g. sense of responsibility and ownership of
lecture, seminar, practical, laboratory their own learning experience. Observed
etc.) is suitable teachers should think about what they
The teacher’s learning goals should guide would like that is being observed as well
the selection of the teaching session that as what they would like to receive
will be recorded. feedback about.
The classroom situation should be taken For instance, if a teacher is interested in
into account in establishing how to run students’ group work, the recording
the recording session in a non-obtrusive should (also) frame the group of students
way. while working. It may be possible to use
two cameras, one framing the teacher and
the second one framing the students, or
someone filming the entire scene,
capturing classroom interaction as it
progresses.
If you are supporting the recording of
teaching, arrange the date and time of the
recording and any special requirements
or in case of online learning instruct the
teacher to record the session.
Check with your local legal department
whether your participants need to request
students’ consent for recording and for
sharing videos with external partners.
Legal and ethical requirements vary by
country and institution (see Annex B:
Raccomandazioni sulla gestione e
sicurezza dei dati).
4 Provide participants with information on Ideally, each participant has ownership of

how to save and store their data (format)

his/her recording and is responsible for

iPO Walk Through Guide
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and where to post or send it to you when storing and sharing it safely and securely.
recorded, if this is necessary. However, depending on the platform
used, it may be easier for the facilitator to
collect recordings beforehand to ensure a
smooth running of the further steps in

iPO.
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STEP 3: Observation

Step

Process

Considerations

5

Self-observation and review

If the facilitator run the recording, he/she
shares with each participant their own
recording via a suitable technology (see
Technological Toolkit). Both i1PO
partners watch their own recordings. The
self-observation is guided by the iPO:
Modulo di Auto-osservazione, which
includes a grid for analysis and reflective
questions. They complete the form noting
their own initial observations about the
session and underline which aspects they
would like to examine and discuss with

their partner They also identify a specific

event and discuss its significance.

Sharing of recordings and background
information
Once completed the observation of own

recording and filled the iPO: Modulo di

While observation is about teaching,
teachers should be encouraged to direct
their attention to students since
improving learning is the ultimate aim of
improve teaching. Viewing recordings of
themselves can overwhelm teachers,
limiting their ability to notice significant
classroom events as their attention is too
focused upon themselves. A pre-
observation meeting with the partner to
get to know the partner and to discuss the
focus of peer observation can be a good
idea. This would provide them with the
opportunity to fully understand each
other’s the

expectations,  align

observation accordingly, and start

building a relationship of mutual
collaboration, trust, and the feeling of

being in a supportive and safe space.

If materials such as slides or handouts

have been used in the session, they

Auto-osservazione, the facilitator should be made available to the observer,
prepares and shares with each participant if possible.
the partner’s recording. They accompany As iPO involves interpreting the
the recording with a document iPO: observed situation, observers should
Modulo di osservazione tra pari that provide each other with sufficient
contextualises the session for the partner background information to avoid
and the 1iPO: Modulo di Auto- misinterpretations and develop
osservazione, which provides the
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observer with a focus for observation and
feedback.

Peer observation and feedback

Both partners watch the other person’s
session. They complete a form (iPO:
Modulo di osservazione tra pari) in
which they note their own initial
observations and feedback comments
about their partner’s session and send it
to the facilitator. Once the facilitator
receives both partners’ form, he/she
shares them with each partner at the same
time. It is important the sharing happens

simultaneously to not influence partners’

feedback.

They use the reflective questions and the
grid provided in the iPO: Modulo di
osservazione tra pari to analyse specific
aspects of the session and identify

significant events.

constructive feedback that triggers

critical reflection.

In writing down observations and
comments arising from the analysis of the
recording, the observer can also be asked
to note the strategies and techniques used
by the observed teachers, the questions
asked, how students respond and interact
during the lesson.

The same considerations highlighted for
the self-observation phase apply in this
case: focusing on the students as well as
the teacher should be strongly advised.
The potential of iPO lies in comparing
different perspectives, as the two partners
may notice and interpret things
differently and can learn from each
other’s contrasting viewpoints. The
observers should therefore be warned to
to avoid, as far as possible, constraining
their gaze according to the self-
observation form of the partner. Indeed,
this form should provide the observer
with a focus for observation, i.e. what the
observed teacher thinks is relevant to be
observed, to discuss and receive feedback
on. For instance, the observer can
identify significant events or elements of
teaching that the observed teacher did not
notice and that may be relevant for

enhancing teaching and learning.

STEP 3: Post observation

iPO Walk Through Guide
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Step

Process

Considerations

8

Sharing of self-observation and peer
observation and feedback forms

Once they have reviewed their own
session and that of their partner, both
partners are provided with two
documents: their partner’s completed
self-observation form and the peer
observation and feedback form about
their own teaching (iPO: Modulo di
Auto-osservazione and iPO: Modulo di
osservazione tra pari). They then
arrange a date and time for an online
each other’s

meeting to discuss

observations. Please, note that the
meeting must only happen once both
partners have completed iPO: Modulo di
osservazione tra pari.

Online Meeting

The partners meet virtually to discuss
both sessions.

The meeting can follow a defined
structure, with the observer and observed
taking turns in summarising their
thoughts and discussing both the entire
session and specific parts identified as
critical. iPO: Linee guida per I’incontro
di osservazione tra pari provides the
partners withprompts for this discussion
and guidelines for giving constructive

feedback

When agreeing on the online meeting, it
is important to take account of (audio-
video) requirements and differences in
time Further

relation  to Zones.

information is provided in the

Technological Toolkit.

Learning from feedback involves a
complex appraisal and depends on the
development of assessment expertise.
Feedback must be recognised and
appreciated as appropriate, effective and
acceptable by the observed. Critical
feedback can be a source of mental
distress if it focuses on making evaluative
judgements about the partner’s teaching,
but, it can also be useless for a teacher’s
development if the critical/problematic
aspects are avoided. Nonetheless,
feedback should address both aspects of
teaching that are positive and those that

could be enhanced.

iPO Walk Through Guide
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Teaching

Make sure that participants understand
the guidelines for giving and receiving
constructive feedback so that feedback is
developed in a constructive way,
motivating  the  identification  of
alternative ways of interpreting, and
doing things and therefore experienced as
beneficial.

You may want to support and train the
teachers in developing constructive
feedback to scaffold critical and

collaborative reflection.
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ANNEX
A: Material for iPO

1 iPO: Pre-observation form A form which participants provide background
information about themselves, their teaching,
and the session that will be observed.

2 iPO: Self-observation form A form to be used for the observation/analysis of
own recording. It includes an observation grid
and reflective questions to which rely on.

3 iPO: Peer observation form A form to be used during the
observation/analysis of partner’s recording. It
includes an observation grid and reflective
questions to which rely on

4 iPO: Guidelines for the peer A guide for the online discussion meeting

observation meetings including  discussion prompts, reflective
questions and suggestions on how to give

constructive feedback.

B: Recommendations on data governance and security

IntRef Data  information for

facilitators

IntRef Data Information for

participants

IntRef Data  information for

participants' students

IntRef Data information slide for

participants' students
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iPO: Pre-observation form

The information in this form will help your peer observation partner and the project team to

understand who you are, what you teach and the context of the session you will be sharing with your

partner.

About yourself

Your name

Subject(s) taught

e.g. Modern Languages (French and Spanish), Biosciences etc.

Specific interests in
relation to learning and

teaching you want to

share (if any)

e.g. learning in clinical practice, technology-enhanced learning, active

learning etc.

About the study programme and module/unit your observation will be based on

Title of the study

e.g. MSc in Psychology

programme
Level of study LlUndergraduates [1Postgraduates [1Other:
Year of degree | e.g. Ist, 3" (=final) etc.

programme

Title of the module/unit

e.g. Macroeconomic Principles 1

How the module/unit is
taught (session
format(s), teaching-

learning strategies)

e.g. lecturing, student presentations, group work, experiments etc.

How the module/unit is

assessed

e.g. final examination, multiple choice test, presentation etc.

Information about the session your recording focuses on

iPO Annex 1: Pre-observation form

79/297



@{ IntRef

Intercultural Reflection on Teaching

m Erasmus+

Session topic/title

Session format

lecture, lab, workshop, studio etc.

e.g.

Approximate number of

students

Relevant information

about the students

e.g. mainly international students, students with and without prior

knowledge of economics etc.

Learning  objective(s)
for the session, i.e. what
did you want students to

learn

e.g. understand key aspects of ethical research and apply them to their

own research projects

Main teaching-learning
strategies used in the

session

e.g. student presentations, group work, demonstration of experiments

etlc.

Materials used in the

session (if any)!

e.g. Powerpoint slides, handouts, ‘clickers’ etc.

Anything else  that

would help your

observer to understand
the of

context the

session

e.g. session is prerequisite for ...; normal language of teaching is ...;

students find ... particularly difficult etc.

1 If possible, send them to the project team so that these are shared with the observer

iPO Annex 1: Pre-observation form
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iPO: Self-observation form

This form will be completed by the teachers who observe their session and will help them to record
initial reflections and consider which aspects and parts of the teaching session they would like to
discuss with the observer.

Please watch your own video and complete the form. This form will be then shared with your partner.

Please, remember that you and your partner should share this form at the same time.

Observee’s name:

Self-review

Initial reflection on the session you taught.
Please watch your recording and then briefly respond to the questions below.
Please indicate your level | (1) (2) (3) (4) (5) (6)

of satisfaction with your | I = not at all satisfied6 = extremely satisfied

session

Please provide a short
explanation of your
response and note down
your initial thoughts on
what you felt did go well,

not so well and why.

What  questions and
observations arise from
your own self-
observation? (e.g. what
was challenging?

Surprising? A success?)

What would you do
differently next time if
teaching with the same
class or about the same

topic?
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Which particular
aspects of the

session you would

like to discuss
with your
observer? Please
identify the

aspect(s) you are
most interested in
and which are
most relevant to
this session. A list
of possible
aspects has been
posted below at

the end of the

document*, but
feel free to
propose

additional  ones.
Use the table
below to note
down your
comments and
observations.

O INTRODUCTION AND ORGANISATION OF THE CLASS (e.g.
overview and disclosure of the content, objectives, prerequisites of the
session)

| CONTENT PRESENTATION AND FACILITATION OF
LEARNING (e.g. organisation of content, time management, use of examples,
metaphors, analogies facilitating learning, definition and elaboration of
new/complex concepts)

O TEACHER-STUDENTS’ ENGAGEMENT (i.e. teacher-students’
interaction and feedback)

Ol USE OF ACTIVE LEARNING STRATEGIES (e.g. tasks, exercises,
experiments, clinical/field experiences etc. characterized by the principle of
learning by doing)

O USE OF MEDIA, TECHNOLOGIES AND ARTEFACTS (e.g. use of
video and images, alternation of educational media, use of technical
equipment)

O DELIVERY — VERBAL AND NON-VERBAL (e.g. body language,
eye contact, movement within and use of space, language use)

O SESSION CONCLUSION (e.g. review of the most important points,
summary of the class, linking back to the introduction/past lecture(s) or
forward to next session(s))

O ADDITIONAL ASPECTS:

Identification of a significant event

Please identify a ‘significant event’ that occurred during the recorded session.

By significant event, we mean an instance that particularly struck you and deserves examining in

more depth. This could be a misunderstanding, a problem or conflict between people.Focusing on

iPO Annex 2: Self-observation form
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such an event allows us to become aware of our mental habits and make room for expanding our
repertoire. Examples might be students’ reactions to a task or something you said, a specific behaviour
or action of yours you noticed, something you were nervous or uncertain about, something you felt
went really well or really badly, an aspect of teaching you want to develop (e.g. questioning,

responding to students’ questions)

In the recording, the | Minute ... to minute ...
significant event takes
place at the following

time

What is the event about,
why is this significant for

you?

Explain your concerns at
the time describing your
feelings and thoughts as it
was taking place and
afterwards, as well as
what was demanding

about the situation

Explain how the event
will/might impact on your
teaching and your role as

a teacher

How else could you
interpret the situation and
what other action(s) could
you have taken that might
have been more helpful?

What will you do if faced

with a similar situation in

the future and what you
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will work on (i.e. your

“action plan™)?

iPO Annex 2: Self-observation form
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*Grid for video-viewing

This grid contains aspects of the teaching session you may want to focus on with related prompts for

consideration

Area Prompts for consideration

Introduction | ¢ Disclosure of learning objectives and link to earlier lectures or courses

and  class | ¢ Acknowledgement of students’ level of knowledge

organisation | ¢ Creation of a participatory starting atmosphere

Content Time/workload management and allocation to topics, concepts, and

presentation assignments

and Structure and organisation of content (e.g. a central theme is perceptible)

facilitation Use of examples, metaphors and analogies to facilitate learning

of learning Definition of new/technical terms or concepts and elaboration or repetition
of complex information
Emphasis and summary of important points
Help in developing critical thinking, problem-solving and awareness of the
process used to gain new knowledge

Teacher- Waiting time (e.g. pausing to allow students to ask questions or after

student teachers’ questions)

engagement Acknowledgement of students’ contribution to the discussion by including,
facilitating and extending their ideas and responses
Encouragement of questions and comments and examination of students’
achievement (e.g. through forums and chats, self-testing and quizzes)
Provision of feedback at given intervals and use of positive reinforcement
Creation of a participatory class environment
Attention to concentration spans (i.e. cues of boredom, confusion)
Handling of disturbance
Broadening students’ views and fostering respect for diverse points of view

Active Variation of lecturing with active learning

learning Choice and organisation of experiments/exercises

strategies Explanation and demonstration of procedures/ techniques and
equipment/tools

iPO Annex 2: Self-observation form
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